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Bolton Parish Church School – Positive Behaviour for Learning Policy

Throughout this policy we actively promote the Christian Values of RESPECT, FRIENDSHIP, LOVE, PEACE, RESPONSIBILITY, THANKFULNESS and FORGIVENESS

Bolton Parish Church CE Primary School is committed to creating an environment where exemplary behaviour is at the heart of productive learning. Everyone is expected to maintain the highest standards of personal conduct, to accept responsibility for their behaviour and encourage others to do the same. As members of our school community, we adhere to our school rules of; Being Ready, Being Respectful and Being Safe.
At Bolton Parish Church CE Primary School we aim to:
· Provide a safe, comfortable and caring environment where optimum learning takes place
· Provide clear guidance for children, staff and parents of expected levels of behaviour
· Use a consistent and calm approach
· Ensure all adults take responsibility for managing behaviour and follow- up incidents personally
· Ensure all adults use consistent language to promote positive behaviour and 
· Use restorative approaches instead of punishments.


Purpose of the behaviour policy
To provide simple, practical procedures for staff and children that:
· Foster the belief that there are no ‘bad’ children, just ‘bad choices’
· Encourage children to recognise that they can and should make ‘good’ choices
· Recognise individual behaviour norms and respond appropriately
· Promote self-esteem and self-discipline
· Teach appropriate behaviour through positive intervention
All staff must:
· Take time to welcome children at the start of the day – meet and greet with a smile
· Be at the door of their rooms at the start of each session
· Always pick up on children who are failing to meet expectations
· Always redirect children by referring to ‘Be Ready, Be Respectful and Be Safe’
The headteacher and the senior leadership team must:
· Be a visible presence around school
· Regularly celebrate staff and children whose efforts go above and beyond expectations 
· Encourage use of positive praise, phone calls, notes home and certificates and stickers.
· Ensure staff training needs are identified and met
· Use behaviour records to target and assess interventions
· Support staff in managing children with more complex or challenging behaviours

Members of staff who manage behaviour well:
· deliberately and persistently catch children doing the right thing and praise them in front of others
· know their classes well and develop positive relationships with all children
· relentlessly work to build mutual respect
· remain calm and keep their emotion for when it is most appreciated by children
· demonstrate unconditional care and compassion

Children want teachers to:
· give them a ‘fresh start’ every lesson
· help them learn and feel confident
· be just and fair
· have a sense of humour
The parents’ responsibilities are:

· To make children aware of appropriate behaviour in all situations.
· To encourage independence and self-discipline.
· To show an interest in all that their child does in school.
· To foster good relationships with the school.
· To support the school in the implementation of this policy.
· To be aware of the school rules and expectations.
· To offer a framework for social education. 
· To ensure that their child is dressed in clean, correct school uniform and that PE kit is always available.


BEHAVIOUR FOR LEARNING
We recognise that a clear structure of predictable outcomes has the best impact on behaviour. Our principles set out the rules, relentless routines and visible consistencies that all children and staff follow. It is based on the work of Paul Dix and his book ‘When adults change, everything changes’. Good behaviour is recognised sincerely rather than just rewarded. Children are praised publicly and reprimanded in private
“When people talk about behaviour, they obsessively search for the instant solution. Some peddle magic dust or behaviour systems that glisten yet quickly fade.  Others relentlessly scream for a bigger stick to beat children down with. Both extremes harbour an irresistible idea that there is a short cut to changing behaviour. They sell the lie that you can provoke sustained behaviour change in others without doing much hard work yourself. The truth is that there is no alternative to the hard work: building relationships with those who would rather not, resetting expectations with those who trample them, being relentlessly positive and sustaining a poker face when confronted with challenging behaviour”
Paul Dix, Pivotal Education
The school has 3 simple rules ‘BE READY, BE RESPECTFUL AND BE SAFE’, which can be applied to a variety of situations and are taught and modelled explicitly.
We also understand that for some children following our behaviour expectations are beyond their developmental level. In this case, those children will have bespoke positive behaviour plans which may include rewards to reinforce positive behaviour.

	Our Rules
	Visible Consistencies
	Over and Above Recognition

	Be Ready
Re Respectful
Be Safe
	Daily meet and greet
Persistently catching children doing the right thing
Picking up on children who are failing
to meet expectations
Accompanying children to the playground at the end of every day
Praising in public (PIP)
Reprimanding in private (RIP)
Consistent language
	Recognition boards
Certificates
Stickers
Phone calls home
Verbal praise
Notes home
SLT praise
Class rewards
Show work to other adults in school
Recommendations to HT
Star of the Week in recognition of behaviour above and beyond.
Value Star in recognition of demonstrating our school values.
Challenge Champion in recognition of striving to achieve an academic challenge.

	Stepped Boundaries

	Reminder
	I noticed you chose to...
This is a REMINDER that we need to be (Ready, Respectful and Safe)
You now have the chance to make a better choice Thank you for listening

	Warning
	I noticed you chose to ……
This is the second time I have spoken to you
You need to speak to me for two minutes after the lesson
If you choose to break the rules again you will leave me no choice but to ask you to (work at another table / work in another classroom/ go to the quiet area……..) (learners name)
Do you remember when……(model of previous good behaviour) That is the behaviour I expect from you.
Think carefully, I know that you can make good choices. Thank you for listening / I’m glad we had this conversation.

	Time Out
	I noticed you chose to….
You need to…(Go to the quiet area, go and sit in another class, go to another table)
Playground – You need to… stand by a member of staff, me, sit on the picnic bench
I will speak to you in 2 minutes
DO NOT describe child’s behaviour to other adults in front of the child.

	Follow up – Repair and Restore
	What happened?
What were you thinking at the time?
How did this make people feel?
What should we do to put things right?
How can we do things differently in the future?

	Remember it’s not the severity of the sanction, it’s the certainty that this follow up will take place that is important.


SANCTIONS
Sanctions should
· make it clear that unacceptable behaviour affects others and is taken seriously
· not apply to the whole group for the activities of individuals
· be consistently applied by all staff to help to ensure that children and staff feel supported and secure
Sanctions need to be in proportion to the action
It should also be made very clear that it is the behaviour that is unacceptable and any sanction should address this, not made personal to the child.
Adult strategies to develop excellent behaviour
IDENTIFY the behaviour we expect
Explicitly TEACH behaviour
MODEL the behaviour we expect
PRACTISE the behaviour
CREATE conditions for excellent behaviour
Language around Behaviour
At Bolton Parish Church CE Primary, we understand that a common and consistent use of language around behaviour is essential in creating clear boundaries to learn how to behave. Phrases such as ‘kicked off’ or ‘screaming fit’ are unhelpful in these instances and we should remain professional and calm at all times. Conversations should follow a script and behaviours should be discussed as the behaviours they are and not be personal to the child. Conversations around behaviour should be conducted, in the first instance, by the staff member taking the class / group. Incidents followed by a restorative conversation are logged on Scholarpack.

Behaviour Pathway
Reminder
Warning
Time Out / Time In
Follow Up / Repair and Restore
Should you feel, using your professional judgement a senior member of staff needs to be a part of the follow up then follow the guidelines below
Sent to SLT/ DHT/HT
Parents phoned
Loss of privileges/breaktimes
Parents called to school
Internal exclusion
Exclusion
Extreme Behaviours
Some children exhibit particular behaviours based on early childhood experiences and family circumstances. As a school we recognise that their behaviour is their way of communicating their emotions. We also understand that for many children they need to feel a level of safety before they exhibit extreme behaviours. Where possible, we use our Pastoral team to build relationships with each child.
Pupils are excluded for extreme incidents of unacceptable or severe behaviour, including:
· Putting the safety of others and/or themselves at risk of harm
· Swearing at an adult or another child
· Clear disobedience
· Fighting
· Theft
· Vandalism
· Persistent misbehaviour/disruption
· Physical assault against a pupil
· Physical assault against an adult
· Verbal abuse or threatening behaviour against a pupil
· Verbal abuse or threatening behaviour against an adult
· Use, or threat of use, of an offensive weapon or prohibited item that has been prohibited by a school’s behaviour policy
· Bullying
· Racist abuse
· Abuse against sexual orientation or gender reassignment
· Abuse relating to disability
When a child is internally excluded it will be recorded in school and the parents will be informed. The child will work away from other children and will be supervised by an adult. It may be appropriate for a child to be internally excluded for just part of a day, or a full school day.
Cases of severe behaviour may warrant immediate EXTERNAL EXCLUSION - At the Headteacher’s discretion a pupil may receive a fixed term or permanent exclusion. The agreed procedures available on the Department for Education website are strictly adhered to. Please see the full document here:


FIXED – TERM AND PERMANENT EXCLUSIONS
We do not wish to exclude any child from school, but sometimes this may be necessary. The school has therefore adopted the standard national list of reasons for exclusion, and the standard guidance, called Suspension and Permanent Exclusion from maintained schools, academies and pupil referral units in England, including pupil movement (DfE 2022). We recognise the duty on schools and local authorities to make full-time educational provision for excluded pupils from day 6 of their exclusion, the duty on parents and carers to ensure their child is not present in a public place during the first five days of an exclusion, and the duty on heads to offer the parent a reintegration interview in respect of certain fixed-period exclusions.
Only the headteacher (or deputy headteacher) has the power to exclude a child from school. The headteacher may exclude a child for one or more fixed periods, for up to 45 days in any one school year. In extreme and exceptional circumstances, the headteacher may exclude a child permanently. 
If the headteacher excludes a child, she informs the parents or carers immediately, giving reasons for the exclusion. At the same time, the headteacher makes it clear to the parents or carers that they can, if they wish, appeal against the decision to the governing body. The school informs the parents or carers how to make any such appeal.
The headteacher informs the LA/Academy and the governing body about any permanent exclusion, and about any fixed-term exclusions beyond five days in any one term.
The governing body itself cannot either exclude a child or extend the exclusion period made by the headteacher.
The school will convene a discipline committee if necessary which is made up of between three and five members. This committee considers any exclusion appeals on behalf of the governors. When an appeals panel meets to consider an exclusion, they consider the circumstances under which the child was excluded, consider any representation by parents/carers and the LA, and consider whether the child should be reinstated.
If the governors' appeals panel decides that a child should be reinstated, the headteacher must comply with this ruling.
DRUG AND ALCOHOL RELATED INCIDENTS
It is the policy of this school that no child should bring any drug, legal or illegal, to school. If a child will need medication during the school day, the parent or guardian should notify the school and ask permission for the medication to be brought. This should be taken directly to the school office for safekeeping. Any medication needed by a child while in school must be taken under the supervision of a teacher or other adult worker.
The school will take very seriously misuse of any substances such as glue, other solvents, or alcohol. The parents or guardians of any child involved will always be notified. Any child who deliberately brings substances into school for the purpose of misuse will have a fixed-term exclusion. If the offence is repeated, the child will be permanently excluded, and the police and social services will be informed.
If any child is found to be suffering from the effects of alcohol or other substances, arrangements will be made for that child to be taken home.
It is forbidden for anyone, adult or child, to bring onto the school premises illegal drugs. Any child who is found to have brought to school any type of illegal substance will have a fixed-term exclusion. The child will not be readmitted to the school until a parent or guardian of the child has visited the school and discussed the seriousness of the incident with the headteacher.
If the offence is repeated, the child will be permanently excluded.
If a child is found to have deliberately brought illegal substances into school, and is found to be distributing these to other pupils for money, the child will be permanently excluded from the school. The police and social services will also be informed.
EMERGENCIES –
In the classroom, the primary concern is the safety and welfare of everyone in the classroom.
If possible:
i) Escort the child to another teacher.
ii) If the class cannot be left, send a reliable pupil with a message to another member of staff.
iii) The class teacher and children leave the classroom leaving the child inside, send a message to another member of staff
Physical restraint of any kind should never be used unless an child is a danger to anyone or themselves. If this is the case, reasonable restraint should be used sufficiently, only to contain the threat of danger.
The use of reasonable force is explained in the Suffolk guidance notes.
REASONABLE FORCE
Section 550A of the Education Act 1996 clarified the powers of teachers to use reasonable force to prevent pupils committing crimes, causing injury or damage, or causing disruption. Further guidance found in the Use of Reasonable
Force, Advice for headteachers, staff and governing bodies July 2013, clarifies: What is Reasonable Force, Who Can Use Reasonable Force, When can reasonable force be used, Power to search pupils without consent and Telling parents when force has been used on their child.
What is reasonable force?
1. The term ‘reasonable force’ covers the broad range of actions used by most teachers at some point in their career that involve a degree of physical contact with pupils.
2. Force is usually used either to control or restrain. This can range from guiding a pupil to safety by the arm through to more extreme circumstances such as breaking up a fight or where a student needs to be restrained to prevent violence or injury.
3. ‘Reasonable in the circumstances’ means using no more force than is needed.
4. As mentioned above, schools generally use force to control pupils and to restrain them. Control means either passive physical contact, such as standing between pupils or blocking a pupil's path, or active physical contact such as leading a pupil by the arm out of a classroom.
5. Restraint means to hold back physically or to bring a pupil under control. It is typically used in more extreme circumstances, for example when two pupils are fighting and refuse to separate without physical intervention.
6. School staff should always try to avoid acting in a way that might cause injury, but in extreme cases it may not always be possible to avoid injuring the pupil.

Who can use reasonable force?
• All members of school staff have a legal power to use reasonable force.
• This power applies to any member of staff at the school. It can also apply to people whom the headteacher has temporarily put in charge of pupils such as unpaid volunteers or parents accompanying students on a school organised visit.

When can reasonable force be used?
• Reasonable force can be used to prevent pupils from hurting themselves or others, from damaging property, or from causing disorder.
• In a school, force is used for two main purposes – to control pupils or to restrain them.
• The decision on whether or not to physically intervene is down to the professional judgement of the staff member concerned and should always depend on the individual circumstances.

The following list is not exhaustive but provides some examples of situations where reasonable force can and cannot be used.

Schools can use reasonable force to:
• remove disruptive children from the classroom where they have refused to follow an instruction to do so;
• prevent a pupil behaving in a way that disrupts a school event or a school trip or visit;
• prevent a pupil leaving the classroom where allowing the pupil to leave would risk their safety or lead to behaviour that disrupts the behaviour of others;
• prevent a pupil from attacking a member of staff or another pupil, or to stop a fight in the playground; and
• restrain a pupil at risk of harming themselves through physical outbursts.
Schools cannot:
• use force as a punishment – it is always unlawful to use force as a punishment. 

Telling parents when force has been used on their child
•  It is good practice for schools to speak to parents about serious incidents involving the use of force and to consider how best to record such serious incidents. It is up to schools to decide whether it is appropriate to report the use of force to parents.
•  In deciding what is a serious incident, teachers should use their professional judgement and consider the:
pupil’s behaviour and level of risk presented at the time of the incident; degree of force used; effect on the pupil or member of staff; and the child’s age.

The Headteacher has advised staff that after any event that is not routine they should make and retain a written record of that event, which should be maintained for the appropriate time scale, in case of future enquiry. A central record will be kept by the Headteacher (CPOMs). The Headteacher has also advised that in dealing with any non-routine circumstances with pupils or parents that consideration should be given to having a witness present. There should be no physical contact when reprimanding a child – reasonable force is only used in the situations outlined and should contribute to the de-escalation of a situation. After any incident there will be a discussion with the member of staff and a member of the SLT to evaluate the actions that took place.
Where a child poses a foreseeable risk to themselves or others the Headteacher will draw up a safe handling plan. This will be shared with parents and staff each half term or when necessary. Only staff who have received the relevant training will be involved in the plan.
Please see full guidance below:


SCREENING, SEARCHING AND CONFISCATION
The school will carry out searches of pupils and their desks or trays, if members of the senior leadership team feel that there are reasonable grounds for suspecting that a child has weapons, alcohol, illegal drugs, stolen items or prohibited items. Prohibited items include items that the children have been told are banned from school as they are a cause of disruption to the day to day running of the school. A condition of having a desk and tray in the school is that school staff may search this without the consent of the child. The protocols of a search will follow the guidelines laid down in ‘Screening, searching and confiscation’ – Advice for Headteachers, staff and governing bodies – Department for Education.
These include:
Consequences for a child who refuse to turn out their pockets or bags if a member of staff suspects them of having a banned item in their possession. Searches to be carried out by a member of staff of the same gender as the child.  Searches will be witnessed by another member of staff.
Power to search pupils without consent
In addition to the general power to use reasonable force described above, headteachers and authorised staff can use such force as is reasonable given the circumstances to conduct a search for the following “prohibited items”:
• knives and weapons
• alcohol
• illegal drugs
• stolen items
• tobacco and cigarette papers
• fireworks
• pornographic images
• any article that has been or is likely to be used to commit an offence, cause personal injury or damage to property.
Force cannot be used to search for items banned under the school rules.

MONITORING
We recognise that much of what we do in school needs constant reinforcement. Children in a learning situation may test the limits of what is and is not acceptable. Therefore, the primary concern of our monitoring should focus on how effective we are at managing behaviour.
Monitoring occurs :
Informally through:-  adult contacts
Formally through:- staff meetings which are held regularly and provide an opportunity to discuss any aspect of school discipline.
Pupil records: - all teachers have access to the files and therefore are able to see what has happened so far regarding individual pupils.
Teacher records:- enable the teaching staff to monitor a pupil’s progress.
Records of Support:- provides a structure to involve parents and pupils in the process of monitoring and modifying serious behaviour.
Parents’ evenings and end of term reports:- provide other opportunities to share concerns or appreciation of a pupil’s achievements and contributions to school life.
PUPIL CONDUCT AND MISBEHAVIOUR OUTSIDE THE SCHOOL PREMISIS 
What the Law allows:
Teachers have a statutory power to discipline pupils for misbehaving outside of the school premises. Section 89(5) of the Education and Inspections Act 2006 gives Head teachers a specific statutory power to regulate pupils’ behaviour in these circumstances “to such extent as is reasonable.”  Subject to the school’s behaviour policy, the teacher may discipline a pupil for:
Any misbehaviour when the child is:
· Taking part in any school-organised or school-related activity; or travelling to or from school; or
· Wearing the school uniform; or in some other way identifiable as a pupil at the school.
· Or misbehaviour at any time, whether or not the conditions above apply, that: could have repercussions for the orderly running of the school; or poses a threat to another pupil or member of the public; or could adversely affect the reputation of the school.

Out of School Behaviour
This school is committed to ensuring our pupils act as positive ambassadors for us. Taking the above into account, we expect the following:
Good order on all transport to and from school, educational visits or learning opportunities in other schools. Good behaviour on the way to and from school.
Sanctions and Disciplinary Action – Off-site Behaviour
Sanctions may be given for poor behaviour off the school premises which undermines any of the above expectations and regardless of whether or not it is an activity supervised directly by school staff. Sanctions may be in the form of withdrawal of privileges, fixed term exclusion or in very serious cases, permanent exclusion. In issuing sanctions, the following will be taken into account:
The severity of the misbehaviour.
The extent to which the reputation of the school has been affected. Whether pupils were directly identifiable as being members of the school.
The extent to which the behaviour in question could have repercussions for the orderly running of the school and/or might pose a threat to another pupil or member of staff (e.g. bullying another pupil or insulting a member of staff).
Whether the misbehaviour was whilst the pupil was taking part in learning opportunities in another school, participating in a sports event (and in any situation where the pupil is acting as an ambassador for the school) which might affect the chances or opportunities being offered to other pupils in the future.
ALLEGATIONS OF ABUSE AGAINST STAFF AND OTHER ADULTS WORKING IN SCHOOL
All children and adults have a fundamental right to be protected from harm. All allegations of abuse will be taken seriously.
The Governors of Bolton Parish Church CE Primary School have a duty to safeguard and promote the welfare of children and create and maintain a safe learning environment (section 175 of the Education Act 2002). Our policy is to identify where there are child welfare concerns and take action to address them, in partnership with other organisations where appropriate, and in accordance with local inter-agency procedures.
School staff have a positive role to play in child protection, as their position often allows them to be able to observe outward signs of abuse and changes of behaviour in children. Because of their role however, they are also open to accusations of abuse. Such allegations may be true, but they may also be false, misplaced or malicious.
In order to fulfil its commitment to the welfare of children, this School has a procedure for dealing with allegations of abuse against members of staff and volunteers.
The procedure aims to ensure that all allegations are dealt with fairly, consistently and quickly and in a way that provides protection for the child, whilst supporting the person who is the subject of the allegation.
In the event that a member of staff does not wish to report an allegation directly, or they have a general concern about malpractice within the school, reference can also be made to the school’s Whistleblowing policy.
The procedure complies with the framework for managing cases of allegations of abuse against people who work with children, as set out in relevant DfE statutory guidance
Action in the Event of a Malicious Allegation
If an allegation is determined to be unfounded or malicious, the Local Authority Designated Officer (LADO) will be informed and will refer the matter to local authority children’s social care services to determine whether the child concerned is in need of services, or may have been abused by someone else. In the event that an allegation is shown to have been deliberately invented or malicious, the Head teacher will consider whether any disciplinary action is appropriate against the pupil who made it, or the police will be asked to consider whether any action might be appropriate against the person responsible, including situations where the individual concerned was not a pupil. Such cases may be dealt with under the Protection from Harassment Act 1997.
The disciplinary action taken against a pupil might include detention, fixed term or permanent exclusion. Whatever action is taken will be discussed with the parent/carer of the pupil concerned at an early stage.
BULLYING AND THE LAW
Bolton Parish Church CE Primary School endeavours to comply with the legal requirements placed on schools and the Governing body to determine detailed measures (rules, rewards, sanctions and behaviour management strategies) that ‘encourage good behaviour and respect for others on the part of pupils and in particular preventing all forms of bullying among pupils’ Education and Inspections Act 2006, section 89. The school will exercise its legal powers (as outlined in section 89/5) and (section 91, Education and Inspections Act 2006) as deemed appropriate and practicable.
Schools are required to comply with the new equality duty ‘The Equality Act 2010’. The public sector equality duty has three aims:
· Eliminate unlawful discrimination, harassment, victimisation and any other conduct prohibited by the Act; 
· Advance equality of opportunity between people who share a protected characteristic and people who do not share it; and 
· Foster good relations between people who share a protected characteristic and people who do not share it.

Please see our Anti Bullying Policy for more details:


Sexual Violence and Sexual Harrassment
Sexual violence and sexual harassment can happen anywhere, and all staff working at Bolton Parish Church CE Primary School are advised to maintain an attitude of ‘it could happen here’. 

Please see our safeguarding policy for more information:



BEHAVIOUR OF PARENTS/CARERS AND OTHER VISITORS TO THE SCHOOL
Bolton Parish Church CE Primary School encourages close links with parents/carers and the community. We believe that pupils benefit when the relationship between home and school is a positive one. The vast majority of parents, carers and others visiting our school are keen to work with us and are supportive of the school. However, on the rare occasions when a negative attitude towards the school is expressed, this can result in aggression, threatening behaviour, written, verbal and/or physical abuse towards a member of the school community.
Violence, threatening behaviour and abuse against school staff or other members of the school community will not be tolerated. When formulating our procedures, reference was made to the DfES document ‘A Legal toolkit for schools – Tackling abuse, threats and violence towards members of the school community’.
Our school expects and requires staff to behave professionally in these difficult situations, and to attempt to defuse the situation where possible, seeking the involvement as appropriate of other colleagues. However, all members of the school community (including other parents/carers and visitors) have the right to visit and work without fear of violence and abuse, and the right in an extreme case, of appropriate self-defence.
We expect parents/carers and other visitors to behave in a reasonable way towards other members of the school community. The following outlines the steps that will be taken where parent/carer or visitor behaviour is unacceptable.
Unacceptable Use of Technology
Bolton Parish Church CE Primary School takes the issue of unacceptable use of technology by any member of the school community very seriously.
We expect parents and other adults within the school community to act responsibly when using on-line technologies. Failure to comply with these expectations could similarly result in parents and/or other adults being banned from the school site, and the incident may be reported to the police.
EVALUATION
The headteacher monitors the effectiveness of this policy on a regular basis. She also reports to the governing body on the effectiveness of the policy and, if necessary, makes recommendations for further improvements.
The headteacher keeps a record of any child who is suspended for a fixed-term, or who is permanently excluded.
It is the responsibility of the governing body to monitor the rate of suspensions and exclusions, and to ensure that the school policy is administered fairly and consistently. The governing body will pay particular attention to matters of racial equality; it will seek to ensure that the school abides by the non-statutory guidance The Duty to Promote Race Equality: A Guide For Schools, and that no child is treated unfairly because of race or ethnic background.
The governing body reviews this policy every two years. The governors may, however, review the policy earlier than this if the government introduces new regulations, or if the governing body receives recommendations on how the policy might be improved.

Adopted by the Governing body September 2022.
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Summary

About this departmental advice

This is non-statutory advice from the Department for Education. It is intended to provide
clarification on the use of force to help school staff feel more confident about using this
power when they feel it is necessary and to make clear the responsibilities of
headteachers and governing bodies in respect of this power.

Expiry or review date

This advice will be kept under review and updated as necessary.

Who is this advice for?

e School leaders and school staff in all schools’ in England.

Key points

e School staff have a power to use force and lawful use of the power will provide a
defence to any related criminal prosecution or other legal action.

e Suspension should not be an automatic response when a member of staff has
been accused of using excessive force.

e Senior school leaders should support their staff when they use this power.

' “All schools” include Academies, Free Schools, independent schools and all types of maintained schools
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What is reasonable force?

1. The term ‘reasonable force’ covers the broad range of actions used by most
teachers at some point in their career that involve a degree of physical contact
with pupils.

2. Force is usually used either to control or restrain. This can range from guiding a
pupil to safety by the arm through to more extreme circumstances such as
breaking up a fight or where a student needs to be restrained to prevent violence
or injury.

3. ‘Reasonable in the circumstances’ means using no more force than is needed.

4. As mentioned above, schools generally use force to control pupils and to restrain
them. Control means either passive physical contact, such as standing between

pupils or blocking a pupil's path, or active physical contact such as leading a pupil
by the arm out of a classroom.

5. Restraint means to hold back physically or to bring a pupil under control. It is
typically used in more extreme circumstances, for example when two pupils are
fighting and refuse to separate without physical intervention.

6. School staff should always try to avoid acting in a way that might cause injury, but
in extreme cases it may not always be possible to avoid injuring the pupil.

Who can use reasonable force?

e All members of school staff have a legal power to use reasonable force?.

e This power applies to any member of staff at the school. It can also apply to
people whom the headteacher has temporarily put in charge of pupils such as
unpaid volunteers or parents accompanying students on a school organised visit.

When can reasonable force be used?

e Reasonable force can be used to prevent pupils from hurting themselves or
others, from damaging property, or from causing disorder.

¢ In a school, force is used for two main purposes — to control pupils or to restrain
them.

e The decision on whether or not to physically intervene is down to the professional
judgement of the staff member concerned and should always depend on the
individual circumstances.

2 Section 93, Education and Inspections Act 2006





The following list is not exhaustive but provides some examples of situations
where reasonable force can and cannot be used.

Schools can use reasonable force to:

remove disruptive children from the classroom where they have refused to follow
an instruction to do so;

prevent a pupil behaving in a way that disrupts a school event or a school trip or
visit;

prevent a pupil leaving the classroom where allowing the pupil to leave would risk
their safety or lead to behaviour that disrupts the behaviour of others;

prevent a pupil from attacking a member of staff or another pupil, or to stop a fight
in the playground; and

restrain a pupil at risk of harming themselves through physical outbursts.

Schools cannot:

use force as a punishment — it is always unlawful to use force as a punishment.

Power to search pupils without consent

In addition to the general power to use reasonable force described above, headteachers
and authorised staff can use such force as is reasonable given the circumstances to

conduct a search for the following “prohibited items™”:

»3,

knives and weapons

alcohol

illegal drugs

stolen items

tobacco and cigarette papers
fireworks

pornographic images

any article that has been or is likely to be used to commit an offence, cause
personal injury or damage to property.

Force cannot be used to search for items banned under the school rules.

® Section 550ZB(5) of the Education Act 1996





Separate guidance is available on the power to search without consent — see the ‘Further
sources of information’ section for a link to this document.

Communicating the school’s approach to the use of force

Every school is required to have a behaviour policy and to make this policy known
to staff, parents and pupils. The governing body should notify the headteacher that
it expects the school behaviour policy to include the power to use reasonable
force.

There is no requirement to have a policy on the use of force but it is good practice
to set out, in the behaviour policy, the circumstances in which force might be used.
For example, it could say that teachers will physically separate pupils found
fighting or that if a pupil refuses to leave a room when instructed to do so, they will
be physically removed.

Any policy on the use of reasonable force should acknowledge their legal duty to
make reasonable adjustments for disabled children and children with special
educational needs (SEN).

Schools do not require parental consent to use force on a student.

Schools should not have a ‘no contact’ policy. There is a real risk that such a
policy might place a member of staff in breach of their duty of care towards a pupil,
or prevent them taking action needed to prevent a pupil causing harm.

By taking steps to ensure that staff, pupils and parents are clear about when force
might be used, the school will reduce the likelihood of complaints being made
when force has been used properly.

Using force

A panel of experts* identified that certain restraint techniques presented an
unacceptable risk when used on children and young people. The techniques in
question are:

the ‘seated double embrace’ which involves two members of staff forcing a person
into a sitting position and leaning them forward, while a third monitors breathing;

the ‘double basket-hold’ which involves holding a person’s arms across their chest;
and

the ‘nose distraction technique’ which involves a sharp upward jab under the nose.

* Physical Control in Care Medical Panel - 2008





Staff training

Schools need to take their own decisions about staff training. The headteacher
should consider whether members of staff require any additional training to enable
them to carry out their responsibilities and should consider the needs of the pupils
when doing so.

Some local authorities provide advice and guidance to help schools to develop an
appropriate training programme.

Telling parents when force has been used on their child

It is good practice for schools to speak to parents about serious incidents involving
the use of force and to consider how best to record such serious incidents. It is up
to schools to decide whether it is appropriate to report the use of force to parents®.

In deciding what is a serious incident, teachers should use their professional
judgement and consider the:

e pupil’'s behaviour and level of risk presented at the time of the incident;
e degree of force used;
o effect on the pupil or member of staff; and

e the child’s age.

What happens if a pupil complains when force is used on
them?

All complaints about the use of force should be thoroughly, speedily and
appropriately investigated.

Where a member of staff has acted within the law — that is, they have used
reasonable force in order to prevent injury, damage to property or disorder — this
will provide a defence to any criminal prosecution or other civil or public law action.

When a complaint is made the onus is on the person making the complaint to
prove that his/her allegations are true — it is not for the member of staff to show
that he/she has acted reasonably.

Suspension must not be an automatic response when a member of staff has been
accused of using excessive force. Schools should refer to the “Dealing with
Allegations of Abuse against Teachers and Other Staff’ guidance (see the ‘Further
sources of information’ section below) where an allegation of using excessive

® References to parent or parents are to fathers as well as mothers, unless otherwise stated.
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force is made against a teacher. This guidance makes clear that a person must
not be suspended automatically, or without careful thought.

e Schools must consider carefully whether the circumstances of the case warrant a
person being suspended until the allegation is resolved or whether alternative
arrangements are more appropriate.

e If a decision is taken to suspend a teacher, the school should ensure that the
teacher has access to a named contact who can provide support.

e Governing bodies should always consider whether a teacher has acted within the
law when reaching a decision on whether or not to take disciplinary action against
the teacher.

e As employers, schools and local authorities have a duty of care towards their
employees. It is important that schools provide appropriate pastoral care to any
member of staff who is subject to a formal allegation following a use of force
incident.

What about other physical contact with pupils?

e |tis notillegal to touch a pupil. There are occasions when physical contact, other
than reasonable force, with a pupil is proper and necessary.

e Examples of where touching a pupil might be proper or necessary:

e Holding the hand of the child at the front/back of the line when going to
assembly or when walking together around the school,;

e When comforting a distressed pupil;
e When a pupil is being congratulated or praised;
e To demonstrate how to use a musical instrument;

e To demonstrate exercises or techniques during PE lessons or sports
coaching; and

e To give first aid.





Frequently Asked Questions

Q: I’'m worried that if | use force a pupil or parent could make a complaint against
me. Am | protected?

A: Yes, if you have acted lawfully. If the force used is reasonable all staff will have a
robust defence against any accusations.

Q: How do | know whether using a physical intervention is ‘reasonable’?

A: The decision on whether to physically intervene is down to the professional judgement
of the teacher concerned. Whether the force used is reasonable will always depend on
the particular circumstances of the case. The use of force is reasonable if it is
proportionate to the consequences it is intended to prevent. This means the degree of
force used should be no more than is needed to achieve the desired result. School staff
should expect the full backing of their senior leadership team when they have used force.

Q: What about school trips?
A: The power may be used where the member of staff is lawfully in charge of the pupils,
and this includes while on school trips.

Q: Can force be used on pupils with SEN or disabilities?

A: Yes, but the judgement on whether to use force should not only depend on the
circumstances of the case but also on information and understanding of the needs of the
pupil concerned.

Q: I’'m a female teacher with a Year 10 class - there’s no way I’d want to restrain or
try to control my pupils. Am | expected to do so?

A: There is a power, not a duty, to use force so members of staff have discretion whether
or not to use it. However, teachers and other school staff have a duty of care towards
their pupils and it might be argued that failing to take action (including a failure to use
reasonable force) may in some circumstances breach that duty.

Q: Are there any circumstances in which a teacher can use physical force to
punish a pupil?

A: No. It is always unlawful to use force as a punishment. This is because it would fall
within the definition of corporal punishment, which is illegal.





Further sources of information

Other departmental advice and guidance you may be interested in

Guidance on the Use of Restrictive Physical Interventions for Staff Working with

Children and Adults who display Extreme Behaviour in Association with Learning

Disability and/or Autistic Spectrum Disorders (2002)

Guidance on the Use of Restrictive Physical Interventions for Pupils with Severe

Behavioural Difficulties (2003)

Screening, searching and confiscation — advice for headteachers, staff and

governing bodies.

Dealing with alleqgations of abuse against teachers and other staff — guidance for

local authorities, headteachers, school staff, governing bodies and proprietors of

independent schools

Associated resources (external links)

Police and Criminal Evidence Act 1984 (PACE) Code G: Revised Code of

Practice for the Statutory Power of Arrest by Police Officers
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http://media.education.gov.uk/assets/files/pdf/g/guidance%20on%20the%20use%20of%20restrictive%20physical%20interventions.pdf

http://media.education.gov.uk/assets/files/pdf/g/guidance%20on%20the%20use%20of%20restrictive%20physical%20interventions.pdf

http://media.education.gov.uk/assets/files/pdf/g/guidance%20on%20the%20use%20of%20restrictive%20physical%20interventions.pdf

http://media.education.gov.uk/assets/files/pdf/g/guidance%20on%20the%20use%20of%20restrictive%20physical%20interventions%20for%20pupils%20with%20severe%20behavioural%20difficulties_2003.pdf

http://media.education.gov.uk/assets/files/pdf/g/guidance%20on%20the%20use%20of%20restrictive%20physical%20interventions%20for%20pupils%20with%20severe%20behavioural%20difficulties_2003.pdf

http://www.education.gov.uk/schools/pupilsupport/behaviour/behaviourpolicies/f0076897/screening,-searching-and-confiscation

http://www.education.gov.uk/schools/pupilsupport/behaviour/behaviourpolicies/f0076897/screening,-searching-and-confiscation

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/117604/pace-code-g-2012.pdf

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/117604/pace-code-g-2012.pdf



Department
for Education

© Crown copyright 2015

This publication (not including logos) is licensed under the terms of the Open
Government Licence v3.0 except where otherwise stated. Where we have identified any

third party copyright information you will need to obtain permission from the copyright
holders concerned.

To view this licence:
visit www.nationalarchives.gov.uk/doc/open-government-licence/version/3
email psi@nationalarchives.gsi.gov.uk
write to  Information Policy Team, The National Archives, Kew, London, TW9 4DU

About this publication:
enquiries www.education.gov.uk/contactus
download www.gov.uk/government/publications

Reference: DFE-00295-2013

Follow us on Twitter: 'i Like us on Facebook:
@educationgovuk facebook.com/educationgovuk

11



http://www.nationalarchives.gov.uk/doc/open-government-licence/version/3/

http://www.nationalarchives.gov.uk/doc/open-government-licence/version/3/

mailto:psi@nationalarchives.gsi.gov.uk

http://www.education.gov.uk/contactus

http://www.gov.uk/government/publications

http://twitter.com/educationgovuk

http://www.facebook.com/educationgovuk




image4.emf
Anti Bullying Policy  2021.docx


Anti Bullying Policy 2021.docx
[image: ]

Bolton Parish Church School Anti-Bullying Policy



Throughout this policy we actively promote the Christian values of kindness, friendship, love and respect. 

This policy is based on DfE guidance “Preventing and Tackling Bullying. Advice for headteachers, staff and governing bodies”, March 2014 and it is recommended that staff read this guidance: https://www.gov.uk/government/publications/preventing-and-tackling-bullying 

1) Objectives of this Policy 

This policy outlines what Bolton Parish Church School will do to prevent and tackle bullying. The policy has been drawn up through the involvement of the whole school community and we are committed to developing an anti-bullying culture whereby no bullying, including between adults or adults and children and young people will be tolerated. 

2) Our school community: 

· Discusses, monitors and reviews our anti-bullying policy and practice on a regular basis. 

· Supports all staff to promote positive relationships to prevent bullying and will intervene by identifying and tackling bullying behaviour appropriately and promptly. 

· Ensures that pupils are aware that all bullying concerns will be dealt with sensitively and effectively; that pupils feel safe to learn; and that pupils abide by the anti-bullying policy. 

· Reports back to parents/carers regarding their concerns on bullying and deals promptly with complaints. Parents/ carers in turn work with the school to uphold the anti-bullying policy. 

· Seeks to learn from good anti-bullying practice elsewhere and utilises support from the Local Authority and other relevant organisations when appropriate

3) Definition of bullying 

Bullying is the repetitive, intentional hurting of one person or group by another person or group, where the relationship involves an imbalance of power. It can happen face to face or online. (The Anti-Bullying Alliance 2021).

Bullying can include: name calling, taunting, mocking, making offensive comments; kicking; hitting; taking belongings; producing offensive graffiti; gossiping; excluding people from groups and spreading hurtful and untruthful rumours. This includes the same inappropriate and harmful behaviours expressed via digital devices (cyberbullying) such as the sending of inappropriate messages by phone, text, Instant Messenger, through websites and social media sites and apps, and sending offensive or degrading images by mobile phone or via the internet. 

4) Forms of bullying covered by this Policy 

Bullying can happen to anyone. This policy covers all types of bullying including: 

· Bullying related to race, religion or culture. 

· Bullying related to SEND (Special Educational Needs or Disability). 

· Bullying related to appearance or physical/mental health conditions. 

· Bullying related to sexual orientation (homophobic bullying). 

· Bullying of young carers, children in care or otherwise related to home circumstances. 

· Sexist, sexual and transphobic bullying. 

· Bullying via technology –“cyberbullying”



5) Preventing, identifying and responding to bullying 

The school community will: 

· Create and support an inclusive environment which promotes a culture of mutual respect, consideration and care for others which will be upheld by all.

· Work with staff and outside agencies to identify all forms of prejudice-driven bullying. 

· Actively provide systematic opportunities to develop pupils’ social and emotional skills, including their resilience. 

· Provide a range of approaches for pupils, staff and parents/carers to access support and report concerns.

· Challenge practice which does not uphold the values of tolerance, non-discrimination and respect towards others.

· Consider all opportunities for addressing bullying in all forms throughout the curriculum and supported with a range of approaches such as through displays, assemblies, peer support and the school/student council. 

· Regularly update and evaluate our approaches to take into account the developments of technology and provide up-to-date advice and education to all members of the community regarding positive online behaviour.

· Train all staff including teaching staff, support staff (including administration staff, lunchtime support staff and site support staff) and pastoral staff to identify all forms of bullying, follow the school policy and procedures (including recording and reporting incidents). 

· Proactively gather and record concerns and intelligence about bullying incidents and issues so as to effectively develop strategies to prevent bullying from occurring. 

· Actively create “safe spaces” for vulnerable children and young people. 

· Use a variety of techniques to resolve the issues between those who bully and those who have been bullied. 

· Work with other agencies and the wider school community to prevent and tackle concerns.

· Celebrate success and achievements to promote and build a positive school ethos.

6) Involvement of pupils 

We will: 

· Regularly canvas children and young people’s views on the extent and nature of bullying. 

· Ensure that all pupils know how to express worries and anxieties about bullying. 

· Ensure that all pupils are aware of the range of sanctions which may be applied against those engaging in bullying. 

· Involve pupils in anti-bullying campaigns in schools and embedded messages in the wider school curriculum. (STOP – Several Times On Purpose)

· Publicise the details of help lines and websites.

· Offer support to pupils who have been bullied and to those who are bullying in order to address the problems they have.

7) Liaison with parents and carers 

We will: 

· Make sure that key information (including policies and named points of contact) about bullying is available to parents/carers in a variety of formats. 

· Ensure that all parents/carers know who to contact if they are worried about bullying. 

· Ensure all parents/carers know about our complaints procedure and how to use it effectively. 

· Ensure all parents/carers know where to access independent advice about bullying. 

· Work with all parents/carers and the local community to address issues beyond the school gates that give rise to bullying. 

· Ensure that parents work with the school to role model positive behaviour for pupils, both on and offline.

8)  Links with other school policies and practices 

This Policy links with a number of other school policies, practices and action plans including: 

· Behaviour and discipline policy

· Complaints Policy

· Safeguarding and child protection policies 

· Confidentiality Policy

· e-Safety (Online Safety) and Acceptable Use Policies (AUPs)

· Curriculum Policies such as PSHE and citizenship and computing 

9) Links to legislation

There are a number of pieces of legislation which set out measures and actions for schools in response to bullying as well as criminal law. These may include:



· The Education and Inspection Act 2006, 2011

· The Equality Act 2010

· The Children Act 1989

· Protection from Harassment Act 1997

· The Malicious Communications Act 1988

· Public Order Act 1986

· The Computer Misuse Act 1990

10) Responsibilities 



It is the responsibility of: 

· School Governors to take a lead role in monitoring and reviewing this policy. 

· Governors, the Headteacher, Senior Managers, Teaching and Non Teaching staff to be aware of this policy and implement it accordingly. 

· The Headteacher to communicate the policy to the school community and to ensure that disciplinary measures are applied fairly, consistently and reasonably. 

· Staff to support and uphold the policy

· Parents/carers to support their children and work in partnership with the school

· Pupils to abide by the policy. 



The named Governor with lead responsibility for this policy is: Mrs R Newport



The named member of staff with lead responsibility for this policy is: Mrs A Worthington

11) Monitoring & review, policy into practice 



This policy was approved by the Governing Body on: March 2021



This policy will be monitored and reviewed on: March 2022



The named Governor for bullying will report on a regular basis to the governing body on incidents of bullying and outcomes. The school will ensure that they regularly monitor and evaluate mechanisms to ensure that the policy is being consistently applied. Any issues identified will be incorporated into the school’s action planning. 


Supporting Organisations and Guidance

· Anti-Bullying Alliance: www.anti-bullyingalliance.org.uk

· Beat Bullying: www.beatbullying.org 

· Childline: www.childline.org.uk

· DfE: “Preventing and Tackling Bullying. Advice for headteachers, staff and governing bodies”, and “Supporting children and young people who are bullied: advice for schools” March 2014: https://www.gov.uk/government/publications/preventing-and-tackling-bullying 

· DfE: “No health without mental health”: https://www.gov.uk/government/publications/no-health-without-mental-health-a-cross-government-outcomes-strategy  

· Family Lives: www.familylives.org.uk

· Kidscape: www.kidscape.org.uk

· MindEd: www.minded.org.uk

· NSPCC: www.nspcc.org.uk

· PSHE Association: www.pshe-association.org.uk

· Restorative Justice Council: www.restorativejustice.org.uk 

· The Diana Award: www.diana-award.org.uk 

· Victim Support: www.victimsupport.org.uk

· Young Minds: www.youngminds.org.uk

· Young Carers: www.youngcarers.net 

Cyberbullying

· Childnet International: www.childnet.com  

· Digizen: www.digizen.org

· Internet Watch Foundation: www.iwf.org.uk 

· Think U Know: www.thinkuknow.co.uk 

· UK Safer Internet Centre: www.saferinternet.org.uk 

LGBT

· EACH: www.eachaction.org.uk

· Pace: www.pacehealth.org.uk

· Schools Out: www.schools-out.org.uk

· Stonewall: www.stonewall.org.uk

SEND

· Changing Faces: www.changingfaces.org.uk 

· Mencap: www.mencap.org.uk

· DfE: SEND code of practice: https://www.gov.uk/government/publications/send-code-of-practice-0-to-25 

Racism and Hate

· Anne Frank Trust: www.annefrank.org.uk

· Kick it Out: www.kickitout.org

· Report it: www.report-it.org.uk

· Stop Hate: www.stophateuk.org

· Show Racism the Red Card: www.srtrc.org/educational



Additional Content

Dealing with Incidents

The following steps may be taken when dealing with incidents:

· If bullying is suspected or reported, the incident will be dealt with immediately by the member of staff who has been approached

· A clear and precise account of the incident will be recorded and given to the head teacher and/or designated lead

· The head teacher/ designated lead will interview all concerned and will record the incident

· Teachers/Form Tutors will be kept informed

· When responding to cyberbullying concerns the school will take all available steps to identify the bully, including looking at the school systems, identifying and interviewing possible witnesses, and contacting the service provider and the police, if necessary. The police will need to be involved to enable the service provider to look into the data of another user.

· Where the bullying takes place outside of the school site then the school will ensure that the concern is investigated and that appropriate action is taken in accordance with the schools behaviour and discipline policy. 

·  Parents/carers will be kept informed

· Sanctions will be used as appropriate and in consultation with all parties concerned

·  If necessary and appropriate, the police or other local services will be consulted



Supporting Pupils

Pupils who have been bullied will be supported by:

· Offering an immediate opportunity to discuss the experience with their teacher or a member of staff of their choice

· Being advised to keep a record of the bullying as evidence and discuss how respond to concerns and build resilience as appropriate.

· Reassuring the pupil and providing continuous support

· Restoring self-esteem and confidence

· Working with the wider community and local/national organisations to provide further or specialist advice and guidance



Pupils who have bullied will be helped by:

· Discussing what happened and establishing the concern and the need to change

·  Informing parents/carers to help change the attitude and behaviour of the child

· Providing appropriate education and support

· If online, requesting content be removed and reporting account/content to service provider

· Sanctioning in line with school behaviour/discipline policy. This may include official warnings, detentions, removal or privileges, fixed-term and permanent exclusions.

· Speaking with police or local services 



Supporting Adults

Adults (staff and parents) who have been bullied or affected will be supported by:

· Offering an immediate opportunity to discuss the concern with the designed lead and/or a senior member of staff/headteacher

· Being advised to keep a record of the bullying as evidence and discuss how respond to concerns and build resilience as appropriate.

· Where the bullying takes place outside of the school site then the school will ensure that the concern is investigated and that appropriate action is taken in accordance with the schools behaviour and discipline policy

· Reassuring and offering appropriate support

· Working with the wider community and local/national organisations to provide further or specialist advice and guidance



Adults (staff and parents) who have bullied will be helped by:

· Discussing what happened with a senior member of staff and establishing the concern

· Clarifying the schools official procedures for complaints or concerns

· If online, requesting content be removed and reporting account/content to service provider

· Instigating disciplinary, civil or legal action
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[bookmark: Updates]Updates and amendments made from the Safeguarding and Child Protection Policy 2020-21



		Section

		Summary of change



		All

		Changed wording to us, our, we to give ownership of the policy



		All

		Changed wording to “child or Young person” 



		All

		Taken out school or college to fit all education settings



		All 

		Pupil now referred to as student



		All

		MASSS changed to Integrated front door



		All

		Perpetrator changed to perpetrators (s) recognising there could be more than one. Referred to as alleged.



		All 

		Links added to all guidance that is referred to.



		All

		Sections moved to improve flow



		Front page

		Added Ratified by



		Scope

		Statutory guidance added and links 

Added that the policy will be displayed on the website



		Safeguarding and promoting welfare

		Added previous list of policies and added statutory policies

Added the option to link this policy with other related policies

What staff need to know- Added that a condensed part one of KCSiE can be provided where full part one is not deemed to be required

Added that pupils at alternative provisions and missing education are potentially at greater risk of harm



		Significant harm

		Definition of significant harm updated



		What staff should do if they have concerns about a child

		Section deleted and added to role of staff section



		Record keeping

		What staff need to know- added online safety training at induction

Added DSL to keep chronologies 

Referenced the Transferring of Information form (Appendix 10)

Link to information sharing guidance added

DSL oversight and picking up themes added



		Responding to a child making a disclosure

		Changed from ‘asking minimum questions’ to ‘not asking leading questions’

Additional bullet points added



		Prevention

		Added British values and PSHE 

Added link to Government guidance on PSHE



		Abuse

		Updated Fabricated and induced illness 

Bullet point added to emotional and sex abuse section



		Indicators of abuse and neglect

		Added bullet point relating to medical appointments



		Specific Safeguarding Issues

		Heading changed to - Guidance for specific safeguarding circumstances

Removed second paragraph and list.  Added link to GM procedures (specific circumstances) and referenced KCSIE

Whysup information added



		Early Help

		Diagram taken out and updated. Section updated with changes to Integrated front door. Link to Early help assessment and referral form added. Contact details updated

Diagram taken out and updated list of indicators added.



		Domestic abuse and Operation Encompass

		Condensed

Added Education psychologist telephone line details

Flow chart updated and moved to an appendix



		Peer on peer abuse

		Section developed, added prevention, processes and links Wording changed and added link to SET Safety Plan and Guidance



		Sexually harmful behaviour, violence and harassment

		Combined these areas.

Whole section developed and procedures added

Links added- to, DFE guidance, stop abuse together, online safety, Nspcc reporting, NHS help, GM procedures and NSPCC framework

Developed procedures. Flow chart created and put in appendix



		Contextual Safeguarding

		A section in its own right rather than subheading

Added Extra Familial abuse. Link to GM procedures added.

Added section on modern day slavery and trafficking. 



		CCE

		Minor wording changes. Added link to GM procedures



		CSE

		Procedure added



		Initiation and Hazing

		Procedure added



		Serious Violent Crime

		Sentence on safer search policy

Added two paragraphs of GMSVU, intel form and when to call police

Link added on gangs and youth violence



		Sexting 

		Moved to improve flow of policy

Updated definition of Sexting in line with KCSIE 

Added link to sharing nude and semi nude – advice for education settings 2020 

New report removal tool added



		FGM

		Reduced paragraphs and flow chart moved to appendix



		Prevent 

		Changed to bullet points for ease of reading

Added education prevent officer details

Added examples of extremist ideas



		Criminal exploitation and county lines

		Link to home office guidance & GM procedures added.



		Channel

		Updated contact



		Children and the Court

		Added link to guidance



		Homelessness

		Link added to Government guidance



		Concerns

		Wording changes made



		Mental Health 

		Added reference to Bolton’s Suicide and self-harm pathway and safety planning

Added ACEs and link to more info. Link added to GM procedures.

Added more procedures



		Information sharing

		Added -powers to share, hold and use information



		Practitioners quick guide

		Moved to appendix 

Added to use new online referral form instead of Early Help assessment to refer to The Integrated Front door



		What we will do if we have concerns about safeguarding practices

		Heading changed to Whistleblowing





		Children with Special Education Needs and Disability 

		Wording changed slightly to improve flow



		Liaising with the police

		Extended to include community safety and completing a “school safe incident report”



		Staff who are subject to an allegation 

		Section condensed

LADO details updated



		Managing allegations against those who work with children 

		First five minutes is now called “first steps”

Added first steps is displayed, transferable risk & Low level concerns



		Children missing from education

		Condensed - contact details of CME changed and how to report added

Added 1st day visit for CP and LAC placed at home



		Looked After Children

		Edited paragraph and added link. Added definition



		Designated Teacher and 

Virtual head

		Added Government Guidance, New virtual head details 

and Designated teacher will lead on PEPs from September



		Private fostering

		Section condensed. Added link to Private fostering guidance



		Online safety 

		Added this is linked to behaviour policy and online safety policy too.

Added CEOP information, Safer internet and reporting abuse

Link added to Greater Manchester’s procedures and Government guidance on remote learning



		Special educational needs and disabilities

		Re worded to be more procedural



		Equality and Diversity

		Equality Act link added and section moved to front of Policy



		N/A

		Section added safer recruitment



		N/A

		Section added – Arrangements for individuals coming onto premises



		Useful contact numbers

		Changed LADO details and added mobile number. Added Imtiaz Kala (SET)

Changed MASSS to integrated front door. Missing education to Craig Swinton and new numbers. Added virtual head



		Childs wishes

		Heading changed to child’s voice. Link to tools added



		Appendix 1 

		Definitions of abuse developed



		Appendix 2 

		All aspects developed

Section added on online safety, domestic abuse and mental health



		Appendix 3

		Whole section condensed. Annex B now C in KCSiE. Added Annex C and link to KCSiE



		Appendix 4 – Guidance for Safeguarding Records

		Added sentence to include recording of actions and outcomes



		Appendix 8 – Information/sheet for Child Protection file 

		Removed, no longer necessary as settings now use electronic systems. If needed settings can still use the old form.



		Transferring of Information Record (Appendix 10)

		Added sentence to alert transferring school/college if child is considered to be vulnerable



		Appendix 12

		Added- Declaration if the information will be referred to in any future reference. Added reminder that no information should be shared about the staff member with parents/carers.











		HEAD TEACHER/PRINCIPAL:

		Angela Worthington



		DESIGNATED SAFEGUARDING LEAD (DSL):

		Angela Worthington



		DEPUTY DESIGNATED SAFEGUARDING LEAD (DDSL):

		Claire Brooks

Louise Minion



		DESIGNATED TEACHER FOR LAC:

		Angela Worthington



		PREVENT LEAD:

		Angela Worthington



		CHAIR OF GOVERNORS:

		Chris Bracegirdle



		SAFEGUARDING GOVERNOR:

		Rose-Marie Newport





















[bookmark: Principles]Principles for Child Protection and Safeguarding Children 



[bookmark: Purpose]PURPOSE AND PRINCIPLES 

At Bolton Parish Church School we strive to ensure that all students remain safe and free from harm and we are committed to playing a full and active part in the Multi-Agency response to Child Protection concerns. We recognise that we are an important part of the wider safeguarding system for children and young people.  The purpose of this document is to ensure that all our staff are aware of the arrangements that we have in place for safeguarding and promoting the welfare and safety of our students.  It provides guidance to help staff who may have concerns about the safety or welfare of a child or young person and sets out our position in relation to all aspects of the Safeguarding and Child Protection process. 



[bookmark: Scope]SCOPE

This Policy reflects current statutory guidance:

Education Act 2002 : Section 175 of the Education Act 2002 requires local education authorities and the governors of maintained schools and further education (FE) colleges to make arrangements to ensure that their functions are carried out with a view to safeguarding and promoting the welfare of children. Section 157 of the same act and the Education (Independent Schools Standards) (England) Regulations 2003 require proprietors of independent schools (including academies and city technology colleges) to have arrangements to safeguard and promote the welfare of children who are students at the school. 

Working Together to Safeguard Children 2018 sets out organisational responsibilities for schools and colleges and this applies to maintained, independent, academies, free schools and alternative non provision academies. 

Keeping Children Safe in Education 2021: Statutory guidance for schools and colleges was issued under Section 175 of the Education Act 2002, the Education (Independent School Standards) Regulations 2014 and the Education (Non-Maintained Special Schools) (England) Regulations 2011. This contains information on what schools and colleges should do and sets out the legal duties with which they must comply.



This policy and its procedures do not form part of the contract of employment; however, they apply to all full and part time employees, including those employed on temporary or fixed-term contracts. Volunteers, supply staff and contractors who offer their services. A shortened version is available for staff (see appendices 1) and parents/carers (see appendices 2). All staff are asked to sign to say they have read and understood the policy (see appendices 18). 



The Integrated Front Door refers to Bolton’s Children Social Care and Early Help Team. Significant changes have been made to systems and processes in 2021 and The Framework For Action (Bolton’s thresholds document).



This Policy is publicly available on our website and will be reviewed annually. It will be amended as required; this may be before the annual review date. 













[bookmark: Key_Definitions]KEY DEFINITIONS AND CONCEPTS

The Children Act 1989 and 2004, states a child is anyone who has not reached their 18th birthday. The commitment to safeguarding and promoting the welfare of children however will extend to all children and young people who visit Bolton Parish Church School well as our own students.



[bookmark: Equality]EQUALITY AND DIVERSITY

We understand that promoting equality and diversity and tackling discrimination is essential in safeguarding our students.  We hold separate policies and procedures in place to address issues such as behaviour policy, PSHE, anti-bullying policy, code of conduct that covers harassment and discrimination. We are committed to the Protected Characteristics under the Equality Act 2010.

The Equality Act 2010 can be accessed here.



[bookmark: Welfare]SAFEGUARDING AND PROMOTING WELFARE

No single professional can have a full picture of a child or Young person’s needs and circumstances. If children, young people and families are to receive the right help at the right time, everyone who comes into contact with them has a role to play in identifying concerns, sharing information and taking prompt action. In order to fulfil this responsibility effectively, all professionals should make sure their approach is child-centred. This means that they should consider, at all times, what is in the best interests of the child.



The Department for Education (DfE) ‘Keeping Children Safe in Education’ (September 2021), states safeguarding and promoting the welfare of children is defined for the purposes of this guidance as: 

· Protecting children from maltreatment

· Preventing impairment of children’s health or development,

· Ensuring that children are growing up in circumstances consistent with the provision of safe and effective care and 

· Taking action to enable all children to have the best outcomes.



We have statutory policies in place that link to safeguarding and promoting the welfare of our students and these include: First Aid, Health and Safety, Equality, Data Protection, Capability of staff, Complaints, Attendance, Exclusions, Managing Allegations, Safe Recruitment, Premises management, Special Education Needs (SEN), Looked after Children (LAC), Behaviour, Staff discipline, Conduct and grievance, Designated teacher for looked-after and previously looked-after children,  Sex and relationships education,  Medical conditions. Details of these are contained in standalone policies and can be requested or accessed via our website. We also refer to additional safeguarding guidance which the DfE issue. 



We recognise that pupils at alterative provision and those missing education are potentially at greater risk of harm.



[bookmark: Child_Protection]Child Protection

The welfare of our students is paramount. They have an absolute right to a childhood free from abuse, neglect or exploitation.  

Child Protection is part of safeguarding and promoting the welfare of children and refers to the activity that is undertaken to protect children who are suffering or are at risk of suffering significant harm.





[bookmark: Significant_Harm]Significant Harm

“Harm” is the “ill treatment or the impairment of the health or development of the child” (Section 31, Children Act 1989; Harm can be determined “significant” by “comparing a child’s health and development with what might be reasonably expected of a similar child”.

Although there is no absolute criteria for determining whether or not harm is “significant”, Bolton local authority social care, police, education and health agencies work with family members to assess the child, and a decision is made based on their professional judgement using gathered evidence.



[bookmark: Our_Role]OUR ROLE

· The designated safeguarding lead (and any deputies) have a number of responsibilities (See Appendix 3)

· All staff have a responsibility to provide a safe environment in which children and young people can learn.

· Everyone who comes into contact with children, young people and their families have a role to play in safeguarding. Staff are particularly important as they are in a position to identify concerns early and provide help for children and young people to prevent concerns from escalating.

· All members of our staff have a responsibility to be mindful of issues related to children and young people’s safety and welfare and a duty to report and refer any concerns however “minor” they appear to be. (NB It is NOT, however the role of our staff to investigate those concerns).

· We work in partnership with parents and parents have a right to be informed in respect of any concerns about their child's welfare, or any action taken to safeguard and promote the child's welfare, providing this does not compromise the child's safety. 

· Children are best protected when professionals work effectively together and share responsibility for protective action.

· Where there are possible concerns about a child's safety, unconditional confidentiality cannot be guaranteed and should not be offered. When a child is subject to Child Protection Plan, information about the child and their circumstances will only be shared on a "need to know" basis.

· To have in place robust systems that deter possible abusers and will effectively manage any allegations or concerns about abuse if they arise. The staff member who has a concern about a child’s welfare should follow the referral processes set below.

· To support social workers and other agencies following any referral.

· When children make allegations about abuse or neglect, they will always be listened to, have their comments taken seriously and, where appropriate, the allegations will be investigated thoroughly by a social worker.

· All staff are prepared to identify children who may benefit from early help. Staff may be required to support other agencies and professionals in an early help assessment. 

· The Teachers’ Standards 2013 state that teachers, including headteachers, should safeguard children’s wellbeing and maintain public trust in the teaching profession as part of their professional duties.



[bookmark: Record_Keeping]Record keeping

Files should be kept updated and stored securely.  Files should only be accessed by those who need to and when file content is shared it is in line with Information Sharing Guidance. 

All concerns, discussions and decisions made, and the reasons for those decisions, should be recorded using CPOMS.  If in doubt about recording requirements, staff should discuss with the designated safeguarding lead (or deputy) and read guidance in appendices 4.



The Designated Safeguarding Lead is responsible for transferring Child Protection files to the new school or college within five days of an in-year transfer or within the first five days of term.  They should be transferred separately from the main file and a receipt should be obtained. The Transferring of Safeguarding Information form (appendices 10) should also be completed.



The DSL has oversight of record keeping and is responsible for keeping clear chronologies (see appendices 9) picking up any patterns and themes.



What staff need to know:

All staff are aware of our systems that support safeguarding, and these are explained to them as part of staff induction and staff are provided with this policy along with the following:

· Part one of Keeping Children Safe in Education (2021) or a condensed part one where we think it is more appropriate for our staff not working directly with children.

· the staff behaviour policy (sometimes called a code of conduct). 

· Online safety training and information

· The identity of the designated safeguarding lead and any deputies. 

· Staff handbook



All our staff receive appropriate safeguarding and child protection training which is regularly updated. In addition all staff members receive safeguarding and child protection updates (for example, via email, newsletters and staff meetings), as required, but at least annually, to provide them with relevant skills and knowledge to safeguard children effectively.



All our staff are aware of the early help process and understand their role in it. This includes identifying emerging problems, liaising with the designated safeguarding lead, sharing information with other professionals to support early identification and assessment and, in some cases, acting as the lead professional in undertaking an early help assessment.



All our staff are aware of the process for making referrals to children’s social care (see flowchart- appendices 14) and for statutory assessments under the Children Act 1989 that may follow a referral, along with the role they might be expected to play in such assessments.



All our staff know what to do if a child tells them he/she is being abused or neglected. Staff know how to manage the requirement to maintain an appropriate level of confidentiality whilst at the same time liaising with relevant professionals such as the designated safeguarding lead and children’s social care. Staff will not promise that they will not tell anyone about an allegation, as this may ultimately not be in the best interests of the child.



All our staff are advised to maintain an attitude of ‘it could happen here’ where safeguarding is concerned. When concerned about the welfare of a child, staff members will always act in the best interests of the child. 



If a child or young person is in immediate danger or is at risk of harm either during working hours, outside of these hours or during an out of school/college activity a referral will be made to The Integrated Front Door or the out of hours team immediately. To avoid any delay, anybody can make a referral, however our DSL should always be notified. If the students situation does not appear to be improving the staff member with concerns should press for re-consideration. Concerns should always lead to help for the child.



[bookmark: Disclosure]Responding to a disclosure 

It is recognised that a student may seek out an individual teacher/adult to share information specifically about abuse or neglect, or they may talk spontaneously, individually or in a group when staff or volunteers are present.

In these situations, our staff are required to:

· Listen to the student and allow them to freely recall significant events and without asking leading questions.

· Reassure the student but tell them that a record of the information given will be made and do this. Include times, settings and others present. Record the student’s demeanour as well as what is said.

· Explain that they cannot promise to keep confidential anything that is said if the matter is related to child protection or abuse.

· Explain that help may be required to keep them safe, but do not ask the student to repeat their account of events to anyone else. 

· Recognise it may only be the first incident reported, rather than representative of a singular incident and that trauma can impact memory, so they may not be able to recall all details or timeline of abuse

· Keep in mind that certain students may face additional barriers to telling someone because of their disability, gender, ethnicity and/or sexual orientation

· Reflect back, using the child's language, when hearing a report



The individual who receives the information will be expected to pass it on as a matter of urgency to the Designated Safeguarding Lead (see Appendix 4) to record the information.



Why is all this important? 

It is important for children to receive the right help at the right time to address risks and prevent issues escalating. Research and Child Safeguarding Practice Reviews have repeatedly shown the dangers of failing to take effective action. Poor practice includes: failing to act on and refer the early signs of abuse and neglect; poor record keeping; failing to listen to the views of the child; failing to re-assess concerns when situations do not improve; sharing information too slowly; and a lack of challenge to those who appear not to be taking action.



[bookmark: Procedures_and_Guidelines]Procedures and Guidelines for Child Protection and Safeguarding Children



[bookmark: Prevention]PREVENTION

We take seriously our duty of pastoral care and we are proactive in seeking to prevent children becoming the victims of abuse, neglect or exploitation. We do this in several ways:

· Through the creation of an open culture which respects all individuals' rights and tackles bullying and discrimination of all kinds 

· By identifying members of staff who have overall responsibility for Child Protection matters

· By promoting British values and offering Personal, social, Health and economic education (PSHE) curriculum to address the issue of child protection in the wider context of safeguarding. 

· Link available to PSHE guidance here

· By ensuring these members of staff receive training in this field and act as a source of advice and support to other staff

· By informing students of their rights to be free from harm and encouraging them to talk to staff if they have any concerns.



[bookmark: Early_Help][bookmark: _Hlk47946529]EARLY HELP

Early Help means providing support as soon as a need emerges, at any point in a child or young person’s life.

In Bolton we refer to Bolton’s Framework for action which provides guidance on how Early Help will facilitate high quality, collaborative working that is holistic and supportive.  For early help to be effective, we work closely with partner agencies to:  



· Identify children, young people and families who would benefit from support

· Undertake an assessment of need.

· Provide services to address those needs.

· Review progress to ensure that positive change has happened.



		Factors which may indicate a student may benefit from early help



		Misusing drugs or alcohol

		Young carers

		Frequent missing from home



		Family circumstances presenting challenging for the student such as parental drug, alcohol, mental health issues and domestic abuse

		Is at risk of modern slavery trafficking or exploitation

		Showing signs of being drawn unto anti-social behaviour, criminal behaviour including gangs/OCG



		Has Mental health needs

		Persistent absence from education

		Is privately fostered



		At risk or being radicalised or exploited

		Fixed term exclusions and at risk of permanent exclusion

		Returned to family from care or stepped down from social care involvement



		A family member in prison or affected by parental offending

		Has medical conditions or special educational needs

		Honour based abuse such as FGM or forced marriage







We are committed to early help and the identification of unmet needs and vulnerabilities of our students.   Our staff are aware of the early help process and understand their role in identifying emerging problems, sharing information with other agencies and for some staff acting as the lead professional in undertaking early help assessments and co-ordinating support.  We support the wellbeing of children, young people and families by tackling emerging needs at the earliest opportunity and prevent them from getting worse.  

A referral to Targeted Early Help Services will be made where the support provided by us at an Early Help level is no longer effective.

[bookmark: _Hlk78271249]Bolton’s new Integrated Front Door has aligned Children’s Social Care and Early Help. Contact details- 01204 331500 Option 1 Early Help, Option 2 Social Care.

[bookmark: _Hlk78377099]Early Help access point telephone number - 01204 331501

The Early help Assessment and review form can be found here

To refer to the Targeted Early Help Team an online referral form can be found here

All Early Help Assessments and reviews are sent to ISA@bolton.gov.uk



[bookmark: Types_of_Abuse]TYPES OF ABUSE AND NEGLECT

Abuse: a form of maltreatment of a child. Anybody may abuse or neglect a child by inflicting harm, or by failing to act to prevent harm. Types of abuse may overlap. 



Physical abuse: a form of abuse which may involve hitting, shaking, throwing, poisoning, burning or scalding, drowning, suffocating or otherwise causing physical harm to a child. Physical harm may also be caused when a parent or carer fabricates the symptoms of, or deliberately induces, illness in a child.  More information on Fabricated or Induced Illness can be accessed here. 



Emotional abuse: the persistent emotional maltreatment of a child such as to cause severe and adverse effects on the child’s emotional development. It may involve:



· Conveying to a child that they are worthless or unloved, inadequate, or valued only insofar as they meet the needs of another person. 

· Not giving the child opportunities to express their views, deliberately silencing them or ‘making fun’ of what they say or how they communicate. 

· Feature age or developmentally inappropriate expectations being imposed on children.  These may include interactions that are beyond a child’s developmental capability as well as overprotection and limitation of exploration and learning, or preventing the child participating in normal social interaction. 

· It may involve seeing or hearing the ill-treatment of another, bullying (including cyberbullying), causing children frequently to feel frightened or in danger, or the exploitation or corruption of children. 



Sexual abuse: involves forcing or enticing a child or young person to take part in sexual activities, not necessarily involving a high level of violence, whether or not the child is aware of what is happening.



· The activity may involve physical contact, including assault by penetration (for example rape or oral sex) or non-penetrative acts such as masturbation, kissing, rubbing and touching outside of clothing.  

· They may also include non-contact activities, such as involving children in looking at, or in the production of, sexual images, watching sexual activities, encouraging children to behave in sexually inappropriate ways, or grooming a child in preparation for abuse (including via the internet). 

· Sexual abuse is not solely perpetrated by adult males. Women can also commit acts of sexual abuse, as can other children.

 

If we are worried about sexual abuse we gain advice from Stop abuse together (campaign.gov.uk)

[bookmark: Neglect]Neglect: neglect is the persistent failure to meet a child’s basic physical and/or psychological needs, likely to result in the serious impairment of the child’s health or development.  Neglect may occur during pregnancy as a result of maternal substance abuse. Once a child is born, neglect may involve a parent or carer failing to:

· Protect a child from physical and emotional harm or danger.

· Provide adequate food, clothing and shelter including exclusion from home 

· Ensure adequate supervision (including the use of inadequate care-givers or children being left unattended or abandoned at home.

· Ensure access to appropriate medical care, treatment, and/or education. 

· It may also include neglect of, or unresponsiveness to, a child’s basic physical and emotional needs.



[bookmark: Indicators_of_Abuse]INDICATORS OF ABUSE AND NEGELCT

Our staff will look out for any of the following indicators and take the appropriate action. The child may:

· Show unexplained or suspicious injuries such as bruising, cuts or burns, particularly if situated on a part of the body not normally prone to such injuries

· Have an injury for which the explanation seems inconsistent

· Describe what appears to be an abusive act in which they were involved – verbally or in written form such as an essay or drawing

· Show unexplained changes in behaviour - e.g. becoming very quiet, withdrawn, or displaying sudden outbursts of temper or hysteria. Academic work may suddenly deteriorate

· Demonstrate age inappropriate sexual awareness

· Engage in sexually explicit behaviour in games/PE or other areas

· Be distrustful of adults

· Have difficulty in making friends or be prevented from socialising with other children

· Showing signs of depression, self-injury, suicidal tendencies

· Not being taken to medical appointments

· Lose weight for no apparent reason

· Become increasingly dirty or unkempt, with inadequate or damaged clothing

The above list is not exhaustive and the presence of one or more of the indicators will not be proof that abuse is actually taking place. It is not the responsibility of members of staff to decide that abuse is occurring, but it is their responsibility to act on any concerns.



[bookmark: Specific_Circumstances]GUIDANCE FOR SPECIFIC SAFEGUARDING CIRCUMSTANCES 

All staff have an awareness of specific safeguarding areas. Expert and professional organisations are best placed to provide up-to-date guidance and practical support on specific safeguarding issues. For example, NSPCC offers information for schools and colleges on the TES website and also on its own website www.nspcc.org.uk. Whysup also offers support to students and staff in relation to a variety of topics.

 

We access broad government guidance on a range of safeguarding issues via the GOV.UK website,  Bolton Safeguarding Partnership website and Greater Manchester Procedures. 



[bookmark: Domestic]DOMESTIC ABUSE 

Domestic violence and abuse is: Any incident or pattern of incidents of controlling, coercive, threatening behaviour, violence or abuse between those aged 16 or over who are or have intimate partners or family members regardless of gender or sexuality.  The abuse can include, but is not limited to:



*Psychological *Physical *Sexual *Financial *Emotional



Exposure to domestic abuse and/or violence can have a serious, long lasting emotional and psychological impact on children and young people.  Domestic abuse can also affect young people within their personal relationships as well as in the context of their home life.



[bookmark: _Hlk75507006]The Domestic Abuse Act came into force in 2021 and a fact sheet can be found here. Bolton’s Domestic Abuse Handbook will be referred to and can be accessed here



If we are concerned about domestic abuse we will contact The Integrated Front Door. An Early Help assessment will be completed in cases with no social care involvement.

 

[bookmark: Encompass]OPERATION ENCOMPASS

Encompass is a partnership between the Police, Local Authority and designated staff, known as Key Adults. Working together to safeguard children, the Police will inform us about any domestic abuse incident where a child or young person has been present.  In the short term this will enable us to take appropriate steps to support students during what could be an emotionally difficult day. In its simplest form, they are given some leeway, comfort and support. Early help will also be considered to offer a holistic package of support to families experiencing domestic abuse. (see flow chart below).



[bookmark: _Hlk78271542][bookmark: _Hlk78271566]Fortalice provide support around Domestic Abuse and can be contacted on: 0800 2000247 and 01204 365677. We can also gain free advice from an Education Psychologist about how best to offer support. OE Teachers' National Helpline on 0204 513 9990. Monday to Friday, 8am-1pm

See flow chart appendices 15.



[bookmark: Consent]CONSENT

If a young person is under the age of 13 years old, under the Sexual Offences Act 2003 they cannot legally consent to any form of sexual activity.  Therefore, a referral to The Integrated Front Door will be made in all such cases.

The Sexual Offences Act 2003 reinforces that, whilst mutually agreed, non-exploitative sexual activity between teenagers does take place and that often no harm comes from it, the age of consent still remains at 16 years of age.  This acknowledges that this group of young people are still vulnerable even when they do not view themselves as such.  Whilst a referral to The Integrated Front Door or the police is not mandatory in such cases, careful consideration (including whether the children are Gillick Competent (using Fraser competent Guidelines) must be given and explore any difference of age, maturity, functioning and experiences and also an awareness of the potential consequences of their act.  The Designated Safeguarding Lead will seek guidance from The Integrated Front Door in such cases.



[bookmark: Relationships]RELATIONSHIP AND SEX EDUCATION

It is now compulsory to teach relationships education in primary schools, and relationships and sex education in secondary schools. This area of work will support our students with a variety of issues that will reduce them being at risk of harm and promote them having better life chances. Our teachers are prepared to handle any safeguarding issues that may arise during these lessons and will report any concerns that are identified to the Designated Safeguarding Lead without delay. 

DFE Guidance for DFE guidance on Sex Education RSE and Health Education 



[bookmark: Sexting]SEXTING

Sexting refers specifically to sharing nude and semi-nude images and/or videos. We have a stand-alone policy on Sexting that includes a flowchart.  Staff will also refer to the Sexting Guidance for schools and colleges 2016 and the Government guidance in relation to Sharing nude and semi nudes:advice for education settings 2020  



We also promote the new Report Remove tool whereby children, young people and adults can report nude images of them that are circulating social media and ensure they are taken down. 

[bookmark: Peer_on_Peer]PEER ON PEER ABUSE

Staff are aware of the harm caused by bullying and will use our anti-bullying procedures where necessary. However, there will be occasions when a student’s behaviour warrants a response under child protection rather than anti-bullying procedures. 

Children can abuse other children. This is generally referred to as peer on peer abuse and can take many forms. This can include (but is not limited to): 

· bullying (including cyberbullying);

· physical abuse such as hitting, kicking, shaking, biting, hair pulling, or otherwise causing physical harm;

· sexual violence such as rape, assault by penetration and sexual assault;

· sexual harassment, such as sexual comments, remarks, jokes and online sexual harassment, which may be stand-alone or part of a broader pattern of abuse;

· upskirting, which typically involves taking a picture under a person’s clothing without them knowing, with the intention of viewing their genitals or buttocks to obtain sexual gratification, or cause the victim humiliation, distress or harm;

· sexting (also known as youth produced imagery) 

Peer-on-peer abuse will never be accepted or dismissed as ‘children being children’. 

Our PSHE curriculum reinforces a culture which aims to prevent peer on peer abuse, opportunities are provided for students to report any concerns. However, should we identify peer on peer abuse and identify risk of significant harm, we will refer to Social Care and the police to make sure that the children and young people affected get the help and protection they need. Should the case not require Social Care intervention Early Help will be put in place.

If the students involved in Peer on Peer abuse are in the same class, we will consider carefully whether to separate them while the concerns are being investigated. In situations of alleged rape and assault by penetration, the statutory Guidance is clear that the alleged perpetrator(s) should always be removed from classes they share with the victim.

We will always consider how best to keep the victim and alleged perpetrator(s) at a reasonable distance apart while they are on the same premises, as well as on transport to and from school or college, where appropriate. 

Where appropriate we will seek advice from The Integrated Front Door, Police and the Safeguarding in Education Team on implementing a safety and support plan for both the alleged perpetrator(s) and the alleged victim. Sanctions will be put in place and we will also ensure the emotional needs of both students are considered and support is implemented.

We utilise the NSPCC Peer on peer sexual abuse in Education NSPCC.docx (sharepoint.com)



[bookmark: Sexually_Harmful][bookmark: _Hlk77062442]SEXUALLY HARMFUL BEHAVIOUR, VIOLENCE AND HARASSMENT 

Sexual violence and sexual harassment can occur between two children of any age and sex. It can also occur through a group of children sexually assaulting or sexually harassing a single child or group of children. Children and young people who are victims of sexual violence and sexual harassment will likely find the experience stressful and distressing. This will, likely, adversely affect their educational attainment. 



Sexual violence and sexual harassment exist on a continuum and may overlap, they can occur online and offline (both physical and verbal). Some groups are potentially more at risk. Evidence shows girls, children with SEND and LGBT children are at greater risk. 



What is Sexual violence and sexual harassment? 



[bookmark: Sexual_Violence]Sexual violence 

When referring to sexual violence we are referring to sexual offences under the Sexual Offences Act 2003 as described below: 



Rape: A person (A) commits an offence of rape if: he intentionally penetrates the vagina, anus or mouth of another person (B) with his penis, B does not consent to the penetration and A does not reasonably believe that B consents. 

Assault by Penetration: A person (A) commits an offence if: s/he intentionally penetrates the vagina or anus of another person (B) with a part of her/his body or anything else, the penetration is sexual, B does not consent to the penetration and A does not reasonably believe that B consents. 

Sexual Assault: A person (A) commits an offence of sexual assault if: s/he intentionally touches another person (B), the touching is sexual, B does not consent to the touching and A does not reasonably believe that B consents.

Sexual harassment 

When referring to sexual harassment we mean ‘unwanted conduct of a sexual nature’ that can occur online and offline. When we reference sexual harassment, we do so in the context of child on child sexual harassment. Sexual harassment is likely to: violate a child’s dignity, and/or make them feel intimidated, degraded or humiliated and/or create a hostile, offensive or sexualised environment. 



Whilst not intended to be an exhaustive list, sexually harmful behaviour and harassment can include: 



· unwanted sexual comments and messages, including social media, such as: telling sexual stories, making lewd comments, making sexual remarks about clothes and appearance and calling someone sexualised names; 

· sexual “jokes” or taunting; 

· physical behaviour, such as: deliberately brushing against someone, interfering with someone’s clothes (we  consider if this crosses a line into sexual violence – we will talk to and consider the experience of the victim) and displaying pictures, photos or drawings of a sexual nature;

· online sexual harassment. 

· abuse in intimate personal relationships between peers

· non-consensual sharing of sexual images and videos; 

· sexualised online bullying; 

· sexual exploitation; coercion and threats 

[bookmark: _Hlk76123940](Also see consent section)





[bookmark: Culture]Our culture

We have created a culture where sexual harassment and online sexual abuse are not tolerated. We identify issues and intervene early to better protect our students.

· We follow guidance from the DFE in relation to sexual abuse and violence here and utilise the NSPCC Harmful sexual behaviour framework. 

· We make clear that sexual violence and sexual harassment is not acceptable, will never be tolerated and is not an inevitable part of growing up; 

· We do not tolerate or dismiss sexual violence or sexual harassment as “banter”, “part of growing up”, “just having a laugh” 

· We challenge behaviours (potentially criminal in nature), such as grabbing bottoms, breasts and genitalia, flicking bras, sexist language and lifting up skirts.

· We do not rely on students making disclosures, we actively look out for any indicators such as a change in behaviour or emotional wellbeing. We will openly ask outright if they have been harmed or threatened.

· We make clear to our students the ways they can report and who they can go to. 

· We are committed to preventing and responding to any sexually harmful behaviours at the earliest opportunity. 

· We follow guidance from child net here and Greater Manchester Procedures here.

· We promote the Dedicated helpline for victims of abuse in schools | NSPCC and Stop abuse together (campaign.gov.uk)

[bookmark: Responding_to_Violence]How we respond to sexual violence or sexual harassment 

· For all cases where there are concerns about harmful sexual behaviour, Children's Social Care and the Police will be informed. 

· We balance the victims wishes against our duty to protect them and other students. If the referral is against the victims wishes, this will be handled extremely sensitively, and the reasons provided to the victim and support offered.

·  If Social Care do not become involved, support will be offered through the Early Help process.

· We listen and reassure all victims that they are being taken seriously and that they will be supported and kept safe.

· We will never give the impression that the student is creating a problem by reporting sexual violence or harassment.  A victim will never be made to feel ashamed for making a report.

· We listen to the report but do not ask any leading questions nor speak to the alleged perpetrator(s) until advice is sought.

· Sanctions are put in place for accused students in line with our behaviour policy. 

· The accused student will be provided with support.

· We signpost victims to  Help after rape and sexual assault - NHS (www.nhs.uk) where appropriate. 

· We consult with the Safeguarding in Education Team to devise and implement a safety and support plan ensuring victim and alleged perpetrator(s) are kept a reasonable distance apart on school premises including at before and after-school activities.

· We put measures in place to support all students involved with their emotional wellbeing.

· All incidents will be recorded to ensure our DSL has oversight to identify patterns and intervene early. 

*See flow chart Appendices 16.



The management of children and young people with sexually harmful behaviour is complex and therefore we work with other relevant agencies to maintain the safety of all our students and staff. Children and Young people who display such behaviour may be victims of abuse themselves and therefore child protection procedures will be followed for both victim and alleged perpetrator(s).  Children and Young people who harm others will be held responsible for their harmful behaviours while being identified and responded to in a way which meets their needs as well as protecting others.



We ensure our staff receive training to ensure that they are able to:

· better understand the definitions of sexual harassment and sexual violence, including online sexual abuse.

· identify early signs of peer-on-peer sexual abuse.

· consistently uphold standards in their responses to sexual harassment and online sexual abuse.

· Engage students in sensitive conversations.

Our behaviour policy will be followed including sanctions when appropriate, to reinforce a culture where sexual abuse, violence, harassment and online sexual abuse are not tolerated.

*See our Online Safety, Anti Bullying and Behaviour policies.



[bookmark: Online_Safety]ONLINE SAFETY 

Our online safety policy explains how we try to keep students safe. Cyber-bullying, via texts and emails, will be treated as seriously as any other type of bullying and will be managed through our anti-bullying and behaviour policies. We recognise that online abuse will often occur concurrently with face-to-face abuse.  

We recognise that whilst working online it is essential that students are safeguarded from potentially harmful and inappropriate online material. As such, we have robust security in place such as appropriate filters and appropriate monitoring systems. We ensure that students are taught about safeguarding, including online, through teaching and learning opportunities, as part of providing a broad and balanced curriculum. We also involve parents and carers in this learning. Although appropriate blocking is essential, we ensure this does not restrict learning. When students are learning remotely we refer to government guidance here.

Should we have any concerns we will: 

· Refer to the Department of Education guidance on Teaching on line safety in schools (June 2019), Greater Manchester Procedures and UK Council for child internet safety  (UKCCIS). 

· Report to CEOP a law enforcement agency that keeps children and young people safe from sexual exploitation and abuse- Reporting link or Tel 0800 1111

· We access resources from safer Internet to keep students safe on line. We will also encourage our students/parents/carers to anonymously report online child sexual abuse imagery and videos to the safer internet Hotline.

· Report any harmful content to - www.reportharmfulcontent.com  

See our online safety policy.  

[bookmark: Contextual_Safeguarding]CONTEXTUAL SAFEGUARDING AND EXTRA- FAMILIAL ABUSE

Contextual Safeguarding is an approach to understanding, and responding to, young people’s experiences of significant harm beyond their families. It recognises that the different relationships that young people form in their neighborhoods, schools and online can feature violence and abuse. Parents and carers have little influence over these contexts, and young people’s experiences of extra-familial abuse can undermine parent-child relationships.



[bookmark: Criminal]Criminal Exploitation /county lines

Child Criminal Exploitation (CCE) is a geographical widespread form of harm that is a typical feature of county lines criminal activity, drug networks or gangs groom and exploit children and young people to carry drugs and money from urban areas to suburban and rural areas, market and seaside towns.  Key to identifying potential involvement in county lines are missing episodes when the victim may have been trafficked for the transporting of drugs. 



If we have any concerns regarding CCE and gangs we will refer to guidance provided by the Home Office and Greater Manchester procedures. We will record the concerns and refer to The Integrated Front Door. Should the case not require Social Care intervention Early Help will be put in place.

The designated safeguarding lead (and any deputies) is aware of the National Referral Mechanism and will consider if a notification is required through Children Social Care. Like other forms of abuse and exploitation, CCE can: 

• affect any child or young person (male or female) under the age of 18 years; 

• affect any vulnerable adult over the age of 18 years; 

• still be exploitation even if the activity appears consensual; 

•  involve force and/or enticement-based methods of compliance and is often accompanied by violence or threats of violence; 

•  be perpetrated by individuals or groups, males or females, and young people or adults; and 

• is typified by some form of power imbalance in favour of those perpetrating the exploitation.



[bookmark: CSE]Child Sexual Exploitation (CSE): 

The definition of Child Sexual Exploitation is as follows:

Child Sexual Exploitation is a form of child sexual abuse.  It occurs when an individual or group takes advantage of an imbalance of power to coerce, manipulate or deceive a child or young person under the age of 18 into sexual activity (a) in exchange for something the victim needs or wants, and/or (b) for the financial advantage or increased status of the perpetrator(s) or facilitator.  The victim may have been sexually exploited even if the sexual activity appears consensual.  Child sexual exploitation does not always involve physical contact, it can also occur through the use of technology (DfE, February 2017).  



Technology is widely used by perpetrators as a method of grooming and coercing victims, often through social networking sites.  More information about Child Sexual Exploitation is available on the Bolton Safeguarding Children Partnership website, Greater Manchester Procedures and staff are also aware of the Department for Education’s Child sexual exploitation: guide for practitioners. Online training is also available at Pace UK  



If there are concerns that a student may be being sexually exploited, we will record the concerns and refer to The Integrated Front Door. Should the case not require Social Care intervention Early Help will be put in place.

[bookmark: Serious_Violent]Serious Violent Crime

Our staff are aware of indicators, which may signal that children and young people are at risk from, or involved in serious violent crime.  They may include increased absence from school, a change in friendships or relationships with older individuals or groups, a significant change in wellbeing or signs of assault and unexplained injuries, attention deficit, involvement in drugs and alcohol, changes to income and poverty.  Unexplained gifts or new possessions could also indicate that children and young people have been approached by, or are involved with, individuals associated with criminal networks or gangs.



We will ensure that we carry out ‘justified, proportionate and reasonable’ searches in our school where appropriate following our Safer Search Policy and the guidance on Searching, Screening and Confiscation available from the DFE.  Guidance on gangs and youth violence can be found here.



[bookmark: _Hlk78192077]The Greater Manchester Serious Violence (GMSVU) Action Plan identifies key priorities that includes ‘working with the education sector to improve the sharing of information across the system, particularly in relation to students with additional needs and those deemed to be most vulnerable’.



We will work in partnership with the local Police, Social Care, Early Help and other key partners to identify timely intervention for our students at risk of exploitation and violent crime. We will use the NPCC- When to call the police and also share any intelligence with the police.









[bookmark: Hazing]Hazing/Initiation

Hazing or initiation ceremonies refers to the practice of rituals, challenges, and other activities involving harassment, abuse or humiliation used as a way of initiating a person into a group.

Hazing is seen in many different types of social groups, including gangs, sports teams and school groups. The initiation can range from relatively minor pranks, to patterns of behaviour that rise to the level of abuse or criminal misconduct. Hazing may include physical or psychological abuse. It may also include nudity or sexual assault. 

Our staff are alert to such behaviour and will act in line with our behaviour policy. We will consider if the police and The Integrated Front Door need contacting or if Early help support should be put in place.

[bookmark: Slavery]Modern day slavery & Trafficking 

Modern Slavery is a term used to describe anyone, including children who are exploited for criminal gain. The impact can be devastating for the victims. Modern Slavery comprises slavery, servitude, forced and compulsory labour and human trafficking. More information and guidance we follow can be found here.



[bookmark: Complex]COMPLEX SAFEGUARDING HUB

If we have concerns that a student is being exploited or they are frequently missing from home then a referral will be made to The Integrated Front Door.  The referral will be triaged and if the risks are considered medium/high then the case will be referred to CEAM (Child Exploitation And Missing) Panel and if deemed appropriate a Complex Safeguarding Social worker will be allocated. We will share appropriate information as requested by CEAM via the Safeguarding Education Team. Information about the Complex safeguarding hub can be found here.



[bookmark: Community]COMMUNITY SAFETY AND LIAISING WITH THE POLICE

In emergencies we will ring 999. NPCC- When to call the police supports us to understand when we should consider calling the police and what to expect when we contact the police.

[bookmark: _Hlk76124229]Community safety incidents in the vicinity, like people loitering and unknown adults talking to students, will be reported to the police and a school safe incident report form completed and uploaded to the Extranet. 





[bookmark: Honour_Based]HONOUR BASED ABUSE (including Female Genital Mutilation and Forced Marriage)

So-called ‘honour-based’ abuse (HBA) includes crimes which have been committed to protect or defend the honour of the family and/or the community, including Female Genital Mutilation (FGM), forced marriage, and practices such as breast ironing. Abuse committed in the context of preserving ‘honour’ often involves a wider network of family and community pressure and can include multiple perpetrators.  It is important that we are aware of this dynamic and additional risk factor when deciding what action to take.  All forms of so-called Honour based abuse (regardless of the motivation) will be handled and escalated as appropriate. 



If our staff have concerns about HBA they will speak to the designated safeguarding lead (DSL) who will refer to The Integrated Front Door. Should the case not require Social Care intervention Early Help will be put in place.

Information on Breast Ironing and Forced Marriage can be accessed below:

Forced Marriage and Breast Ironing



[bookmark: FGM]FEMALE GENITAL MUTILATION (FGM) 

FGM comprises all procedures involving partial or total removal of the external female genitalia or other injury to the female genital organs. It is illegal in the UK and a form of child abuse with long-lasting harmful consequences. 



Indicators of risk:

· Victims are likely to come from a community that is known to practice FGM

· Any girl born to a woman who has been subjected to FGM

· Any girl who has a sister who has undergone FGM

· Girls taken abroad at start of school holidays

· Parents state that they or a relative will take the child out of the country for a prolonged period

· A professional hears reference to FGM in conversation e.g. a child may tell other children about it.

Indicators of FGM:

· Girl may have difficulty walking, sitting or standing

· May spend longer in the bathroom or toilet owing to difficulties in urinating

· Recurrent urinary tract infections or complaints of abdominal pain

· spend longer periods away from the classroom

· Young girls refusing to participate in P.E. regularly without a medical note

· Prolonged absence from school with noticeable behaviour changes on the girl’s return



FGM Mandatory Reporting Duty 

Section 5B of the Female Genital Mutilation Act 2003 (as inserted by section 74 of the Serious Crime Act 2015) places a statutory duty upon teachers, along with social workers and healthcare professionals, to report to the police where they discover (either through disclosure by the victim or visual evidence) that FGM appears to have been carried out on a girl under 18. Those failing to report such cases will face disciplinary sanctions. 



Teachers must personally report to the police cases where they discover that an act of FGM appears to have been carried out, by telephoning 101. 



All staff who are concerned about FGM will speak to the designated safeguarding lead who will contact The Integrated Front Door .

· Online E- Learning training on FGM is available here 

· Government documents and further info on FGM can be found here 

· Multi agency statutory guidance on FGM 2020 can be found here

· See flow chart in Appendices 17



[bookmark: Radicalisation]RADICALISATION

Radicalisation refers to the process by which a person comes to support terrorism and forms of extremism.  There is no single way of identifying an individual who is likely to be susceptible to an extremist ideology. Specific background factors may contribute to vulnerability which are often combined with specific influences such as family, friends or online, and with specific needs for which an extremist or terrorist group may appear to provide an answer. The internet and the use of social media in particular has become a major factor in the radicalisation of young people. 



As with managing other safeguarding risks, our staff are alert to changes in children and young peoples behaviour which could indicate that they may be in need of help or protection. 



[bookmark: Prevent]Prevent

From 1 July 2015 specified authorities, including all schools as defined in the summary of this guidance, are subject to a duty under section 26 of the Counter-Terrorism and Security Act 2015 (“the CTSA 2015”), in the exercise of their functions, to have “due regard to the need to prevent people from being drawn into terrorism, also known as the Prevent duty. Bodies to which this duty applies must have regard to statutory guidance issued under section 29 of the CTSA 2015 (‘Prevent Guidance’).  Paragraphs 57-76 of the Prevent Guidance are concerned specifically with schools.



The School Prevent Guidance (2015) summarises the requirements in terms of four general themes: risk assessment, working in partnership, staff training and IT policies. 



We understand the risks affecting children and young people and understand how to identify individual children who may be at risk of radicalisation and what to do to support them. We will assess the risk of children being drawn into terrorism, including support for extremist ideas such as Right Wing, Far Right, International, Incel, Far Left, and Environmental related influences.



As part of this Duty our designated safeguarding lead will: 

· undertake Prevent awareness training and be able to provide advice and support to other members of staff on protecting children and young people from the risk of radicalisation.

· ensure that children and young people are safe from terrorist and extremist material when accessing the internet with us and ensuring that suitable filtering are in place.

· ensure that the Guidance for Schools Duty is fully met as part of a risk assessed approach

· ensure staff are clear on the definition of Extremism, Radicalisation and Terrorism (KCSIE, 2020 p. 89)



We utilise the ‘educate against hate’ website which provides us with information, tools and resources we need to recognise and address extremism and radicalisation. Training on making Prevent referrals and E- learning will be accessed here.

Support and guidance will be gained from Bolton’s Prevent Education Officer Wendy Robinson –wendy.robinson@salford.gov.uk 





[bookmark: Channel]Channel 

Channel is a programme which focuses on providing support at an early stage to people who are identified as being vulnerable to being drawn into terrorism. It provides a mechanism for schools to make referrals if they are concerned that an individual might be vulnerable to radicalisation.

Channel awareness guidance will be accessed from the home office here along with The Home Office Prevent and Channel Fact Sheet 

If our staff have any concerns about an individual, a channel referral form will be completed. Support can be provided by the Education Prevent officer (details above) or the Counter Terrorism policing on 0161 856 6362. 

Contact for Channel: Liam Twigg, Channel Coordinator Tel: 0161 227 3543 (int:43543) Mobile: 07971385238	

E-mail: Liam.Twigg@manchester.gov.uk Secure e-mail: L.Twigg@manchester.gcsx.gov.uk



Bolton’s Channel Panel referrals go to: Channel.project@gmp.pnn.police.uk OR  gmchannel@manchester.gov.uk

[bookmark: Court]THE COURT SYSTEM

Children are sometimes required to give evidence in criminal courts, either for crimes committed against them or for crimes they have witnessed. 



Age appropriate guides can be found for 5-11yr olds here and 12-17 here.

The guides explain each step of the process and support and special measures that are available. There are diagrams illustrating the courtroom structure and the use of video links is explained.



Making child arrangements via the family courts following separation can be stressful and entrench conflict in families. This can be stressful for children. The Ministry of Justice has launched an online child arrangements information tool which can accessed here with clear and concise information on the dispute resolution service.



[bookmark: Prison]CHILDREN WITH FAMILY MEMBERS IN PRISON

Approximately 200,000 children have a parent sent to prison each year. These children are at risk of poor outcomes including poverty, stigma, isolation and poor mental health. 

National Intervention for Children with Parents in Custody (NICCO) provides information designed to support our staff working with offenders and their children, to help mitigate negative consequences for those children and young people. For further information here. 



[bookmark: Homeless]HOMELESSNESS

Being homeless or being at risk of becoming homeless presents a real risk to a child’s welfare. 

Indicators that a family may be at risk of homelessness include household debt, rent arrears, domestic abuse and anti-social behaviour, as well as the family being asked to leave a property. Referrals and or discussion with housing will take place as appropriate this does not, and will not, replace a referral into The Integrated Front Door.

The Homelessness Reduction Act 2017 places a legal duty that everyone who is homeless or at risk of homelessness will have access to meaningful help. The duties shift focus to early help and encourage families at risk to seek support as soon as possible, before they are facing a homelessness crisis. 

[bookmark: Mental_Health]MENTAL HEALTH

All staff are aware that mental health difficulties can, in some cases, be an indicator that a child or young person has suffered or is at risk of suffering abuse, neglect or exploitation. 

Only appropriately trained professionals should attempt to make a mental health diagnosis. Our staff however, are well placed to observe children and young people day-to-day and identify those whose behaviour suggests that they may be experiencing a mental health difficulty or may be at risk of developing one. 

Where children and young people have suffered abuse and neglect, or other potentially traumatic adverse childhood experiences (known as ACE’s), this can have a lasting impact throughout childhood, adolescence and into adulthood. It is important that our staff are aware how experiences, can impact on behaviour and education. 

We promote positive emotional wellbeing by building resilience, promoting healthy lifestyles, recognising what a healthy relationship is and so on. 



Children and young people requiring mental health support 

We recognise that we have an important role to play in supporting the mental health and wellbeing of our students. 

[bookmark: _Hlk76124288]Our Designated Safeguarding Lead (DSL) is trained to identify possible mental health difficulties, and is aware of support services available. We utilise GM Procedures , signpost to: Bolton’ s The Be Kind to My Mind Website and refer to Bolton’s Suicide and Self harm pathway. 





Where a student requires support with their mental health/ emotional wellbeing we will:

· Phone 999 in an emergency and follow the pathway above

· Contact the students parent/carer

· Consider if a referral is required to The Integrated Front Door and/or CAMHS.

· Complete an Early Help assessment and support the student/family by using the Early Help process.

· Consider putting a safety plan in place in order to protect the student and others. 

· Access a range of advice and support from specialist mental health services to help us to identify what extra support can be provided.

More information is available at mental health and behaviour in school’s guidance and Education Recovery Support following the COVID Pandemic. Resources are also available here.





[bookmark: Missing]CHILDREN MISSING FROM EDUCATION

Local authorities have a duty to establish, as far as it is possible to do so, the identity of children of compulsory school age who are missing education in their area. Early intervention is necessary to identify the existence of any underlying safeguarding risk and to help prevent the risks of a child going missing in future. 

[bookmark: _Hlk76035714]Children missing Education will be reported to the Child Missing Education Officer Craig Swinton- Email -  childrenmissingeducation@bolton.gov.uk Telephone- 01204 334036

The law requires us to have an admission register and an attendance register. All students must be placed on both registers. We will inform the local authority of any student who is going to be deleted from the admission register where they: 

· have been taken out of school by their parents and are being educated outside the school system e.g. home education; 

· have ceased to attend school and no longer live within reasonable distance of the school at which they are registered; 

· have been certified by the school medical officer as unlikely to be in a fit state of health to attend school before ceasing to be of compulsory school age, and neither he/she nor his/her parent has indicated the intention to continue to attend the school after ceasing to be of compulsory school age; 

· are in custody for a period of more than four months due to a final court order and the proprietor does not reasonably believe they will be returning to the school at the end of that period; or, 

· have been permanently excluded. 



We will notify the Local Authority when we delete a student from our register under the above circumstances. This will be done as soon as the grounds for deletion are met, but no later than deleting the student’s name from the register. It is essential that we comply with this duty, so that the local authority can follow up with any child who might be in danger of not receiving an education and who might be at risk of abuse or neglect.

 

For any student who has a child protection plan or is looked after but placed at home is absent, we will contact the Early Intervention Team on the first day of absence before 10am on 01204 334220. The Early Intervention team will then conduct a home visit.

*Also see our attendance policy.



[bookmark: LAC][bookmark: _Hlk76031632]LOOKED AFTER CHILDREN 

Under the Children Act (1989), a child is looked after if he or she:

· Is provided with accommodation, for a continuous period of more than 24 hours, [Children Act 1989, Section 20 and 21] 

· is subject to a care order [Children Act 1989, Part IV] 

· is subject to a placement order 



We will ensure that appropriate staff have the information they need in relation to a student’s looked after legal status and support contact arrangements with birth parents or those with parental responsibility. We shall also have information about the student’s care arrangements and the levels of authority delegated to the carer by the authority looking after him/her.



[bookmark: DSL]The Designated Teacher

Our Designated Teacher is Angela Worthington and they will work with the local authority to promote the educational achievement of our registered students who are looked after. With the commencement of sections 4 to 6 of the Children and Social Work Act 2017, our designated teacher has responsibility for promoting the educational achievement of children who have left care through adoption, special guardianship or child arrangement orders.



From September 2021 The designated teacher chair and leads on how the Personal Education Plan (PEP) is developed and used to make sure the child’s progress towards education targets is monitored



For further information on the role of the Designated Teacher please see Appendix 10 and the following link.



[bookmark: Virtual_School]Virtual School Head

The Virtual School Head is the lead responsible officer for ensuring that arrangements are in place to improve the educational experiences and outcomes of a local authority’s looked-after children, including those placed out-of-authority. The Virtual School Head should ensure the educational attainment and progress of children looked after by the local authority are monitored and evaluated as if those children attended a single school. The Virtual School Head is also responsible for managing pupil premium plus for looked-after children.

Our designated teacher works with the Virtual School Head to promote the educational achievement of previously looked-after children, including discussing how funding can be best used to support the progress of looked after children in the school and meet the needs identified in the child’s Personal Education Plan (PEPs).



The Local Authority Virtual School Head is Lindsay Nelson- 07385 361924 Lindsay.Nelson2@bolton.gov.uk.

[bookmark: Fostering]



PRIVATE FOSTERING 

By law our Local Authority must be notified when parents make arrangements for their child to be cared for by friends, neighbours or extended family for more than 28 days.  When parents make plans for their child to be cared for like this it is called a Private Fostering Arrangement. 



If a member of staff believes a child may be privately fostered they must inform the designated safeguarding lead, who will contact the Integrated Front Door. More information can be found here.



[bookmark: Special_Needs]SPECIAL EDUCTIONAL NEEDS AND DISABILITIES

Students with special educational needs and disabilities (SEND) can face additional safeguarding challenges. We are aware that additional barriers can exist when recognising abuse and neglect in this group of students. We will ensure that:

· we do not make assumptions that indicators of possible abuse such as behaviour, mood and injury relate to the student’s disability without further exploration.

· we consider that students with SEN and disabilities may be disproportionally impacted by behaviours such as bullying, without outwardly showing any signs.

· communication barriers do not prevent us from gaining the students views and we will be creative in overcoming any potential difficulties. 

We refer to guidance on Reducing the need for Restraint and restrictive intervention in regards to supporting students with learning disabilities, autistic spectrum conditions and mental health difficulties who are at risk of restrictive intervention.

See our SEND policy



[bookmark: Childs_Voice]THE CHILD’S VOICE

We are proactive and take positive steps to inform students of their rights to safety and protection and the options available to express their fears or concerns. We have systems in place to ascertain our students wishes and feelings.  Where there is a safeguarding concern the school will seek the wishes of the child.  All our systems operate with the children’s best interests at heart. Tools and resources are available here.



[bookmark: Whistleblowing]WHISTLEBLOWING

Staff and volunteers should feel able to raise concerns about poor or unsafe practice and potential failures in our safeguarding regime. Appropriate whistleblowing procedures, which are suitably reflected in staff training and staff behaviour policies, are in place for such concerns to be raised with our management team. The Designated Safeguarding lead in the first instance.



Our Whistleblowing policy enables staff to raise concerns or allegations in confidence and for a sensitive enquiry to take place. All concerns of poor practice or concerns about a child’s welfare brought about by the behaviour of colleagues should be reported to the head teacher. Complaints about the head teacher should be reported to the chair of governors. 

Staff can also refer to the NSPCC Whistleblowing Advice Line if:

· They feel we don’t have clear safeguarding procedures to follow

· Their concern won't be dealt with properly or may be covered-up

· They have raised a concern but it hasn't been acted upon

· They are worried about being treated unfairly.



They can call about an incident that happened in the past, is happening now or you believe may happen in the future. Contact the Whistleblowing Advice Line Call 0800 028 0285 Email website help@nspcc.org.uk- Whistleblowing Advice Line

[bookmark: Managing_Allegations]MANAGING ALLEGATIONS AGAINST THOSE WHO WORK WITH CHILDREN

Bolton’s “First steps” flowchart is displayed around our building and will be followed in the event that there is an allegation about a member of staff (appendices 12).  We will not wait to act if a student is at risk of significant harm, we will immediately contact the Police or Integrated Front Door. We will also contact the Local Authority Designated Officer (LADO).

Staff who are the subject of an allegation

When an allegation is made against a member of our team, set procedures must be followed. Staff who are the subject of an allegation have the right to have their case dealt with fairly, quickly and consistently and to be kept informed of its progress. Suspension is not mandatory, nor is it automatic but, in some cases, staff may be suspended where this is deemed to be the best way to ensure that students are protected. Arrangements will also be made to support the member of staff against whom an allegation has been made.

A tracking form has been devised to record allegations of professional abuse (appendices 13). The form also allows for the recording of outcomes and lessons learned.

Transferable risk 

Where a member of staff or volunteer is involved in an incident outside of work which did not involve children but could have an impact on their suitability to work with children, we will consider what triggered these actions and could a student trigger the same reaction, therefore being put at risk. 

 

Allegations against staff will be reported to the head teacher. Allegations against the headteacher will be reported to the chair of governors. 

Low Level concerns

Low level concerns will be reported to the head teacher, who will record this. These will kept separate to personnel files and will not be shared or transferred unless further concerns are raised which would require consultation with the LADO.  See Part Four, section two of KCSiE. 



More information on Managing Allegations can be found here. For further information on managing allegations against staff contact the Local Authority Designated Officer (LADO) Lisa Kelly – 01204 337474 Lisa.Kelly@bolton.gov.uk

Also see our Staff discipline, conduct and grievance policies.

[bookmark: Safer_Recruitment]SAFER RECRUITMENT

We will prevent people who pose a risk of harm by adhering to statutory responsibilities and checking our staff using the Disclosure and Barring Service. We take proportionate decisions on whether to ask for any checks beyond what is required and ensure volunteers are appropriately supervised. We have written recruitment and selection policies and procedures in place and utilise information from The Safer Recruitment Consortium.



The Guidance for Safer Working Practice for those working in Education settings was updated in April 2020 with an addendum to include guidance on Covid-19, school closures and online learning. 

At least one of the person who conducts an interview has completed safer recruitment training.



[bookmark: _30j0zll]Also see our safer recruitment policy/ Safeguarding, disclosure and barring policy 



[bookmark: Premises]ARRANGEMENTS FOR INDIVIDUALS COMING ONTO OUR PREMISES

All visitors to school will sign in on entry.  Visitors who work with children will be required to hold a current DBS.  The educational merit of visits will be assessed and checks made to establish the age appropriateness of material shared. 

[bookmark: Contact_Numbers]USEFUL TELEPHONE CONTACT NUMBERS

· Integrated Front door- Targeted Early Help and Children’s Social Care: 		   01204 331500

· Emergency Duty Team – Out of Hours:                			   01204  337777

· Children’s Social Care- Child Protection Unit:      			    01204 337479

· Lisa Kelly- Local Authority Designated Officer (LADO):   	 	       01204 337474/07824541233

· Jo Nicholson - Safeguarding in Education Team: 	    07917072223/01204 337472

· Natalie France– Safeguarding in Education Team: 	    07384234744/01204 331314

· Imtiaz Kala- Safeguarding in Education Team: 					    07789 031713

· Lindsay Nelson- Virtual School Head:						    07385 361924

· Shona Green – Bolton Safeguarding Children Partnership Officer:             	                   01204 337964

· Craig Swinton – Child Missing Education                                      		                   01204 334036

· Police – Safeguarding Vulnerable Persons Unit:  			    0161 8566583

· Police Public Protection Investigation Unit (Child protection):		                   0161 8567949
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Bolton Parish Church School – Summary of the Child Protection and Safeguarding Children Policy. These procedures are for Teaching, Non-Teaching, Contractors, Supply Staff and Volunteers

The summary of this policy and procedures is shown below and a copy of this, including the Categories of Abuse (from Working Together to Safeguard Children 2018 & Keeping Children Safe in Education September 2021) will be issued to all staff both permanent and temporary, and also to any volunteers or contractors who work with the children.



All teaching, non-teaching, volunteers, contractors and staff engaged or employed by us have a duty to report and refer any concerns they may have to the Designated Safeguarding Lead who has overall responsibility for child protection matters. This is:



DESIGNATED SAFEGUARDING LEAD  - Angela Worthington

DEPUTY SAFEGUARDING LEAD – Claire Brooks and Louise Minion



Definitions/categories of abuse are shown below, you are expected to familiarise yourself with them.  

		Physical Abuse (intentional act causing physical injury or trauma)

· Physical injury of any form (hitting, biting, burning, shaking)

· Giving drugs including alcohol

· When a parent or carer fabricates the symptoms of, or deliberately induces illness



		Sexual Abuse

· Penetrative or non-penetrative acts by males or females

· Showing of pornographic material





		Emotional Abuse

· Persistent lack of affection

· Constant threatening behaviour

· Constant overprotection

· Unrealistic pressure to perform to high expectations

· Exposure to domestic abuse



		Neglect

· Persistent failure to meet basic needs

· Failure to protect from harm

· Failure to access medical treatment

· Inadequate supervision





		Other

· Exploitation such as sexual exploitation or Criminal Exploitation

· Any actions that single out a child for special attention and could therefore be interpreted as ‘grooming’. 

· Staff need to be fully aware of the dangers and risks associated with electronic communications. Consequently, they MUST ensure that they do NOT engage in inappropriate electronic communication of any kind with students.













A student may seek out an individual teacher/adult to share information specifically about abuse or neglect, or may talk spontaneously, individually or in a group when staff or volunteers are present. Anyone hearing an allegation from a child that abuse has, or may have, occurred should:

		Receive

· What is said

· Accept what you are told – you do not need to decide whether or not it is true

· Listen without displaying shock or disbelief.



		Reassure

· The student

· Acknowledge their courage in telling you

· Do not promise confidentiality

· Remind them they are not to blame – avoid criticising the alleged perpetrator(s)

· Do not promise that “everything will be alright now” (it might not be).



		React

· Calmly, respond to the student but do not interrogate

· Avoid leading questions but ask open ended ones

· Clarify anything you do not understand

· Explain what you will do next i.e. inform the Designated Safeguarding Lead.

		Record

· Make notes as soon as possible – during the conversation if you can

· Include: Time, Date, Place and the student’s own words – do NOT assume: Ask “Please tell me what that means”.

· Describe observable behaviour

· Do not destroy your original notes – they may be needed later on.





		Support

· Consider what support is needed for the student – you may need to give them a lot of your time

· Ensure you are supported – such conversations can be extremely stressful and time consuming

· Talk to your Designated Safeguarding Lead/Head teacher/Line Manager







If the DSL is unavailable, to reduce delay, staff will refer directly to The Integrated Front Door to ensure the safety, welfare and protection of the student Telephone- 01204 331500.
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Bolton Parish Church School – Child Protection and Safeguarding Children Policy for Parents and Carers



Introduction

We strive to ensure that all our students remain safe and free from harm, and we are committed to playing a full and active part in the multi-agency approach to child protection concerns. Additionally, we have a legal duty to safeguard and promote the welfare of children and young people, and to have a child protection policy and procedures in place, which should be shared with you, to address concerns about the safety and protection of children and young people



Through our day to day contact with students, and direct work with families, our staff have a crucial role to play in noticing indicators of possible abuse, neglect and exploitation.  Parents/carers should be aware therefore, that where it appears to a member of staff that a child or young person may have been abused, we are required, as part of the local child protection procedures to report this concern to Children’s Social Care (known as the Integrated front door) immediately. Therefore to avoid any misunderstandings, parents/carers of students who sustain accidental injuries such as cuts/bruises/fractures should inform us without delay and explain the cause.

		Principles

· Children and young people have a right to be safe.

· Parents/carers have a right to be informed of any concerns.

· Children and young people are best protected when we work together with parents/carers.

		Partnership 

· Please speak to us if you have any concerns.

· We will inform parents/carers of any concerns we have and will offer help and support as necessary. 

· We will seek your permission to share information.

· We will involve you and actively encourage you to participate in any meetings regarding your child. 

· We will consult with other agencies when we have concerns that a child or young person may have been abused, neglected or exploited.

* (providing this does not compromise safety)



		Prevention

· We aim to offer help and support at the earliest opportunity as needs emerge (Early Help).

· We have a comprehensive PSHE curriculum that teaches our students about keeping safe.

· We will take positive action to prevent children and young people from abuse, neglect and exploitation through the development of an open culture that informs children and young people of their rights and encourages them to speak about any concerns. 

		Responding to Concerns 

· We will listen to parents/carers who raise concerns about their child and offer support.

· We will refer all allegations or concerns that a student has been, or is likely to be, abused, neglected or exploited to The Integrated Front Door.

· We will put support in place as soon as we are aware of any concerns this may include completing an Early Help Assessment.









Child on Child Abuse

· Physical and emotional abuse of children by other children will not be tolerated and will be dealt with. Parents/carers will be kept informed of actions taken.   All concerns about abuse will be referred immediately to Children’s Social Care (The Integrated Front Door) and the police.

· Parents/carers or students can report abuse by contacting Dedicated helpline for victims of abuse in schools | NSPCC and Stop abuse together (campaign.gov.uk)

· We will ensure students are believed and listened to and support is put in place. This may include a safety plan. Sanctions will be put in place for perpetrator (s). 

Emotional health and wellbeing

· We aim to support any students who experience any difficulties with their emotional health and wellbeing. Please speak to a member of staff for more details.

Domestic Abuse

· As part of Operation Encompass we receive notifications from the police relating to domestic incidents when children/young people live in the household. The aim is for us to offer advice and support. 

· Parents and carers are encouraged to speak to us about domestic abuse.

Online Safety 

· Children can be harmed and abused online and therefore we have measures in place to protect them. We also teach students how to keep safe on line.

· It is important that Parents/carers have adequate safety measures in place at home, that children receive consistent messages of how to keep safe on line and that they are appropriately supervised.

Child Protection Strategy Meetings and Conferences 

· If circumstances require, a member of our staff will attend strategy meetings and child protection conferences and will share information. This information will be shared with parents/carers beforehand where possible.  We will keep confidential child protection records separately from a student’s academic and other records. And these will be transferred to their future school/college.

Confidentiality

· Information from any source, including parents, about possible child abuse cannot be kept confidential.

· Information and records about children who are the subject of a Child Protection Plan will be given only to those people who need it and will be kept strictly confidential by them.



If parents have any concerns, they should contact:

Angela Worthington or Claire Brooks

Signed:  ……………………………………………………

Head Teacher…………………………………………… Date: ……………………………………………………………………….
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ROLE OF THE DESIGNATED SAFEGUARDING LEAD (DSL) See Annex C – KCSIE 2021



The Designated Safeguarding Lead is also a senior leader.  As outlined in the role holder’s job description, they take lead responsibility for safeguarding and child protection (including online safety). The DSL is given the additional time, funding, training, resources and appropriate support they need to carry out the role effectively. 



The DSL may need to contact the Safeguarding Children Partnership Officer on any matter that the DSL considers cannot be properly dealt with internally. Access to external advice from an appropriate company or legal service may be necessary.



Deputy Designated Safeguarding Leads (DDSL)

In addition to the DSL, there is at least one Deputy Designated Safeguarding Lead. Any deputies are trained to the same standard as the DSL and their role is explicit in their job description. The activities of the DSL can be delegated to appropriately trained deputies, however, the ultimate lead responsibility for child protection, as set out above, cannot be delegated and so, remains with the DSL.



Availability 

During term time the DSL (or a deputy) will always be available (during opening hours) for staff in to discuss any safeguarding concerns. If they are not available in person, they will be available via phone. Adequate and appropriate cover arrangements for any out of hours/out of term activities will be arranged by the DSL. 



Manage referrals 

The DSL will refer (and support staff who refer): 

• suspected abuse and neglect to children’s social care (The Integrated Front Door) 

• radicalisation concerns to the Channel panel 

• cases where a person is dismissed or has left due to risk/harm to a child to the Disclosure and Barring Service as required

• cases where a crime may have been committed to the Police as required. NPCC - When to call the police will be consulted. 



Working with others 

The designated safeguarding lead is expected to: 

• act as a source of support, advice and expertise for all staff; 

• act as a point of contact with the three safeguarding partners (LA, Police and Health); 

• liaise with the headteacher or principal to inform him or her of issues- especially ongoing enquiries under section 47 of the Children Act 1989 and police investigations; 

• as required, liaise with the “case manager”(usually the head teacher/Principal) and the LADO at the local authority for child protection concerns in cases which concern a staff member; 

• liaise with staff (especially teachers, pastoral support staff, school nurses, IT Technicians, and SENCOs or the named person with oversight for SEN) on matters of safety and safeguarding and welfare (including online and digital safety): when deciding whether to make a referral and so that children’s needs are considered holistically; 



• liaise with mental health services, where safeguarding concerns are linked to mental health; 

• promote supportive engagement with parents and/or carers in safeguarding and promoting the welfare of children, including where families may be facing challenging circumstances; 

• promote educational outcomes by knowing the welfare, safeguarding and child protection issues that children in need are experiencing, or have experienced, and is therefore best placed to identify the impact that these issues might be having on children’s attendance, engagement and achievement. 

Working with the Head teacher, the designated safeguarding lead takes lead responsibility for: 

· ensuring that the school or college knows who its cohort of students who currently need a social worker are, understanding their academic progress and attainment, and maintaining a culture of high aspirations for this cohort; 

· support teaching staff to feel confident to provide additional academic support or reasonable adjustments to help children who need or have needed a social worker reach their potential, recognising that even when statutory social care intervention has ended, there is still a lasting impact on children’s educational outcomes. 



Information sharing and managing the child protection file 

Information sharing is vital in identifying and tackling all forms of abuse and neglect, and in promoting children’s welfare, including their educational outcomes. We have clear powers to share, hold and use information for these purposes.



The DSL is responsible for ensuring that child protection files are kept up to date and stored securely. They ensure the file is only accessed by those who need to see it and where the file or content within it is shared, this happens in line with information sharing advice as set out in Keeping Children Safe in Education 2021. 



Where students leave, the DSL will ensure their child protection file is transferred to the new school or college as soon as possible, and within 5 days for an in-year transfer or within the first 5 days of the start of a new term. This will be transferred separately from the main student file, ensuring secure transit, and confirmation of receipt should be obtained. Receiving schools and colleges should ensure key staff such as designated safeguarding leads and SENCOs or the named person with oversight for SEN in colleges, are aware as required.  



The DSL will also consider if it would be appropriate to share any additional information with the new school or college in advance of a child leaving in order to help them put in place the right support to safeguard this child and to help the child thrive in the school or college. For example, information that would allow the new school or college to continue supporting children who have had a social worker and been victims of abuse and have that support in place for when the child arrives. 



Raising Awareness 

The DSL will: 

• ensure child protection policies are known, understood and used appropriately; ensure that our child protection policy is reviewed annually (as a minimum) and the procedures and implementation are updated and reviewed regularly, and work with governing bodies /proprietors regarding this; and ensure the child protection policy is available publicly and parents are aware of the fact that referrals about suspected abuse or neglect may be made and our role in this; 

• link with the safeguarding children partnership arrangements to make sure staff are aware of any training opportunities and the latest local policies on local safeguarding arrangements; and 

• raise awareness of the lasting impact of adversity and trauma on education, behaviour, mental health and wellbeing, so that this is understood by senior leaders and staff and reflected in relevant policies (for example, mental health and behaviour). 



Training, knowledge and skills 

The DSL (and any deputies) will undergo training to provide them with the knowledge and skills required to carry out the role. This training will be updated at least every two years. The DSL also undertakes Prevent awareness training. 



A DSLs knowledge and skills will be continuously refreshed via newsletters, meetings, other DSLs, or simply taking time to read and digest safeguarding developments. This will allow them to understand and keep up with any developments relevant to their role. 



Understanding processes and procedures 

The DSL:

• understands the assessment process for providing early help and statutory services, including the Framework For Action  (Bolton’s Threshold document) and local authority children’s social care referral arrangements (The Integrated Front Door); 

• has a working knowledge of how a child protection case conference and a child protection review conference is conducted and be able to attend and contribute to these effectively when required to do so; and 

• understands the importance of the role the designated safeguarding lead has in providing information and support to children social care in order to safeguard and promote the welfare of children. 



Providing support to staff 

The DSL will:

• ensure each member of staff has access to, and understands, our child protection policy and procedures, especially new and part time staff; 

• ensure that staff are supported during the referrals processes; and 

• support staff to consider how safeguarding, welfare and educational outcomes are linked, including to inform the provision of academic and pastoral support. 



Holding and sharing information 

The DSL:

• understands the importance of information sharing, both within our setting, and with other schools and colleges on transfer including in-year and between primary and secondary education, and with the three safeguarding partners, other agencies, organisations and practitioners; 

• understands relevant data protection legislation and regulations, especially the Data Protection Act 2018 and the General Data Protection Regulation; and 

• is able to keep detailed, accurate, secure written records of concerns and referrals and understand the purpose of this record-keeping. 



We utilise the Data protection toolkit for schools

The Data Protection Act 2018 and GDPR do not prevent, or limit, the sharing of information for the purposes of keeping children safe. Fears about sharing information must not be allowed to stand in the way of the need to promote the welfare and protect the safety of children.   Staff have regard to the Department for Education Guidance; Information Sharing Advice for Safeguarding Practitioners (2018)  Safeguarding practitioners information sharing advice 



Responding to specific needs and harms 

The DSL will:

• be alert to the specific needs of children in need, those with special educational needs and young carers; 

• understand the lasting impact that adversity and trauma can have, including on children’s behaviour, mental health and wellbeing, and what is needed in responding to this in promoting educational outcomes; 

• understand and support with the requirements of the Prevent duty and be able to provide advice and support to staff on protecting children from the risk of radicalisation; 

• understand the unique risks associated with online safety and be confident that they have the relevant knowledge and up to date capability required to keep children safe whilst they are online at school or college; and 

• recognise the additional risks that children with SEN and disabilities (SEND) face online, for example, from online bullying, grooming and radicalisation and be confident they have the capability to support children with SEND to stay safe online; 



Understanding the views of children 

The DSL will:

• encourage a culture of listening to students and taking account of their wishes and feelings, among all staff, and put in place any measures to protect them

• understand the difficulties that students may have in approaching staff about their circumstances and consider how to build trusted relationships which facilitate communication.
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GUIDANCE FOR SAFEGUARDING RECORDS



What is a “welfare concern”? 

Concerns may arise in one or more of the following areas: 

· The student’s behaviour 

· The student has a physical injury 

· The student makes a disclosure or allegation 

· The student’s physical presentation 

· Information from or observation of behaviour of a parent 



What to record 

Using the Record of Concern Form ensure;

· This is dated, signed and your details are legible – don’t use initials 

· The incident / event / observation of concern is described clearly and concisely 

· This is written using straightforward language and fact and opinion are differentiated. 

· If recording a disclosure, the student’s own words are recorded and any questions you may have asked are included.  

· Physical marks and injuries are recorded on a body map where appropriate (See Appendices 6)

· Any action taken is recorded

· If using an electronic data base such as CPOMS, scan in handwritten notes taken when a student makes a disclosure and body maps when there is a physical mark or injury and make reference to this in the chronology. 



How to record actions taken in response to staff concerns 

When a welfare concern form is completed, it is important that this is checked to ensure sufficient detail has been recorded and has been dated and signed by the staff member who has reported the concern. If a body map has been completed or there are any other documents referred to in the record, ensure these are attached and where appropriate are also dated and signed. 



It is important that a record of the action taken in response to every welfare concern form is documented. The level of detail of this record will clearly depend on the nature and seriousness of the concern but may include; 



· Requests to staff for monitoring specific aspects of the student’s presentation, behaviour, attendance etc. 

· Discussions and telephone calls (with colleagues, parents, student, Social Care and other agencies or services), including rationale, actions and outcomes 

· Professional consultations 

· Letters sent and received 

· Early Help Assessments and reviews 

· Any referrals (both for external and education-based services)
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RECORD OF CONCERN Part 1 – for use by any staff

		Student’s Name :                                                     Date of Birth:                         Class/Yr:



		Date & Time of Incident:



		Date and time of concern :



		





		Your name:……………………………………..

Job Title:………………………………………...

Signature:



		Record the following factually:



· Who:



· What – if recording a verbal disclosure by a child, use their word:



· Where:



· When: (day and time)



· Were there any WITNESSES:



		What the students account and/or perspective?







		Your professional opinion (where relevant):







		Any other relevant information (distinguish between fact and opinion):

*E.g. previous concerns











~ Check to make sure your report is clear to someone else reading it ~

Please pass this form to your Designated Safeguarding Lead.





Part 2 – for use by DSL

		Time and date information received and from whom:

		





		DSL endorses the reason for the concerns 

		Yes/No





		Any advice sought (if required):







		Date, time, name, role, organisation & advice given:



		Action Taken











		Referral to children’s social care/monitoring, advice given to appropriate staff or EHA with reasons:







Note time, date, names, who the information was shared with etc.



		Parents/carers informed



		Yes/No

Reasons:







		Outcome

		Record names of individuals & agencies who have given information regarding outcome of any referral (if made):









		Additional Information

		Where can additional information regarding the child/incident be found (e.g. student file, serious incident book etc.)













		Should a concern or confidential file be commenced*

		*if there isn’t already one in place:

Yes/No



Why – state reasons:











		Signed



		



		Print Name

		





		Date
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Body Map Guidance



Body Maps should be used to document and illustrate visible signs of harm and physical injuries.  



Always use a black pen (never a pencil) and do not use correction fluid or any other eraser.  



Do not remove clothing for the purpose of the examination unless the injury site is freely available because of treatment.



Any concerns should be reported and recorded without delay to The Integrated Front Door or allocated social worker if already an open case to social care.



When you notice an injury, try to record the following information in respect of each mark identified e.g. red areas, swelling, bruising, cuts, lacerations and wounds, scalds and burns:



· Exact site of injury on the body, e.g. upper outer arm/left cheek.

· Size of injury – in appropriate centimetres or inches.

· Approximate shape of injury, e.g. round/square or straight line.

· Colour of injury – if more than one colour, say so.

· Is the skin broken?

· Is there any swelling at the site of the injury, or elsewhere?

· Is there a scab/any blistering/any bleeding?

· Is the injury clean or is there grit/fluff etc.?

· Is mobility restricted as a result of the injury?

· Does the site of the injury feel hot? 

· Does the student feel hot?

· Does the student feel pain?

· Has the student’s body shape changed? Are they holding themselves differently?



Importantly the date and time of the recording must be stated as well as the name and designation of the person making the record.  Add any further comments as required.



Ensure First Aid is provided where required and record



A copy of the body map should be kept on the student’s file.



































(This must be completed at time of observation)



		Name of Student:

		

		Date of Birth:

		



		Name of Staff:

		

		Job title:

		



		Date and time of observation:
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		Name of Student:

		

		Date and time of observation:
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Name of student:

		

		





Date and time of observation:
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Name of Student:

		

		







Date and time of observation:
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HOME ACCIDENT OR INJURY FORM



		This form should be completed when a parent/carer informs us that a student has sustained an injury or had an accident outside of school







		Date Accident/Injury Reported:

		







		Name of student:

		



		Class/Year Group:

		







		Person Reporting Incident:

		



		Relationship to student:

		







		Date Accident Occurred:

		



		Place of Accident:

		







		Description of injury (complete body map if needed):

























		Brief detail of how the accident occurred:



















		Witnessed by:

		







		First Aid Treatment given:

		Yes			No











		Was Medical advice sought?

		Yes			No







		If yes, when and where?





		







		Signed by parent/carer:

		









		Member of staff accident reported to:
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INFORMATION/FRONT SHEET for CHILD PROTECTION FILE

		Full Name:



Gender:

		DOB:



Ethnicity:



		Class/Form:

		Additional needs:





		Home Address:







		Telephone:



E mail:



		Status of file and dates:





		OPEN

		

		

		

		

		



		CLOSED

		

		

		

		

		



		TRANSFER

(include details of school/college transferred to)

		

		

		

		

		



		Any other child protection records held in school relating to this student or a child closely connected to him/her?

YES/NO   WHO?







		Members of household



		Name

		Relationship to child

		DOB/Age

		Tel No

		



		

		

		

		

		



		

		

		

		

		



		

		

		

		

		



		

		

		

		

		



		

		

		

		

		



		Significant Others (relatives, carers, friends, child minders, etc.)





		Name

		Relationship to child

		Address

		Tel No



		

		

		

		



		

		

		

		



		

		

		

		



		

		

		

		



		

		

		

		



		

		

		

		



		

		

		

		



		Other Agency Involvement





		Name of officer/person

		Role and Agency

		Status of Child i.e. EHA/CIN/CP/LAC

		Tel No

		Date
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Chronology of Significant Events

		Name: 

		Student Class/Form: 





				

Suggestions below on how to complete this:

		Incident logs

		S47 Enquiries



		Bullying incident 

		Case Conference details



		Racist or hate incidents

		Accommodation Episode/De-Accommodation



		Early Help Assessment opened

		LAC



		Early Help Assessment closed

		Placement Moves



		SEND

		Significant events for child eg. Medical examination, change of school/college etc.



		Referral made to Social Care

		Key planning meetings and Decision making



		Significant Family Event e.g. Birth or Death,

		Legal Actions



		Changes in household

		Telephone call to parents reporting concerns



		Professional/Family/Public Concerns 

		Strategy meeting held



		

		

		



		

		

Pupil

No.

		

Date

		

Detail of Significant Event

		Witness or

Document

Reference
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TRANSFER OF SAFEGUARDING RECORDS

This form should be completed when a student moves to another setting and there are safeguarding concerns and records to transfer.



		Student’s name:

		



		DOB:

		



		Previous surnames or aliases:

		



		Name of people with parental responsibilities:

		



		Name of social worker/lead professional:

		





Information and files transferred (to include chronologies and assessments)

NB: Parental consent is needed to transfer Early Help Assessments



		Name of sending school

		



		Name of receiving school/college

		



		Passed to (name)

		



		Date of first entry in file

		



		Date of last entry in file

		





Status: (please tick)

		Single Agency Support 

		



		Early Help

		



		Child in Need

		



		Child Protection

		



		Looked After Child

		



		Privately Fostered Child

		





		Transferred by:

		Received by:



		Name:

Position:

Signed:

Date:

		Name:

Position:

Signed:

Date:
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APPENDIX 11 					FIRST STEPSManaging Professional Allegations (schools/colleges)

 Local Authority Designated Officer (LADO) 



‘First Steps’ (for schools & colleges)





													[image: ]





Concern/ Allegation raised





46



.  

Try not to question the victim/witness just fully record the initial account and what you observed



Do not wait to act if the child is at risk of significant harm; contact Police or Integrated Front Door

Concern/Allegation is passed to the Head Teacher

(Chair of Govs/trustees if allegation is against HT)











Head Teacher considers if the person who works with children has:

· behaved in a way that has harmed a child or may have harmed a child

· possibly committed a criminal offence against or related to a child



· behaved towards a child or children in a way that indicates he or she may pose a risk of harm if they work regularly or closely with children



· behaved or may have behaved in a way that indicates they may be unsuitable to work with children

See also Things to Think About document











No

Yes

Criteria met 







LADO provides advice and guidance if needed. Head Teacher agrees / decides if internal action is required.

Record action, rationale and relevant outcomes.



Head Teacher makes a referral to LADO within one working day

E-mail Referral Form to LADO@bolton.gov.uk

or for consultation/discussion call 

01204 337474   









Head Teacher & LADO agree next steps

(This could include intervention from Social Care and Police)









No further LADO action required

An Initial Consideration meeting/ Professional Strategy Meeting is held 







Bolton LADO - Lisa Kelly         Tel - 01204 337474         LADO@bolton.gov.uk             LADO Webpage



LADO Webpage
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Tracking Form

Allegation/concern raised against Staff 



When an allegation/concern is identified brief details should be obtained and passed to the Head Teacher as soon as possible.

		Date:



		

		Time

		



		Allegation made by:



		



		Who the allegation is made against:



		



		NB: The subject of the allegation should not be informed without first seeking advice



		Allegation first received by:



		



		Brief details of the allegation:















		



		Date of alleged incident:

		



		Does this allegation involve a restraint?

		YES   /   NO   /    NYK



		



		Case manager appointed and to complete tracking form



		







Allegations which appear to meet the criteria should be referred to LADO within 24 hours ( see Note 1)

		Does this appear to meet the criteria for managing allegations?

		YES   /   NO



		Referred to LADO:

		YES   /   NO              Date:



		Advice given:













		



		Date:

		



		Action to be taken:











		



		Suspension should never be automatic but should be considered and rationale given for decisions made. See Appendix B

		Decision to suspend    YES   /   NO











      Information gathered about the allegation	

		Staff witnesses



		Account taken

		Copy forwarded to LADO



		1.

		

		



		2.

		

		



		3.

		

		



		Student witnesses

		

		



		1.

		

		



		2.

		

		



		3.

		

		



		4

		

		



		Plan of setting/classroom etc

		

		



		Chronology of event begun

		

		



		1st Aid log

		

		







Full details gathered

		Student name:

		



		Date of Birth

		



		Address:





		



		Is the student known to Social Care?

		YES  /  NO



		Does the student have Special Educational Needs? 

		YES  /  NO     If yes - details





		Has the student raised previous concerns? 

		YES  /  NO     If yes - details



		



		Staff full name:



		



		Date of Birth:

		



		Address:





		



		Has this person raised concerns before?



		







Informing others

		Have parents of the student been informed?

		



		Details of response



		



		Staff members should be informed of the allegation ASAP -  on advice from LADO



		Has the staff member been informed?

		YES   /    NO



		Name of Key person nominated to feedback to them:

		





Outcome of LADO consultation

		Does this meet LADO criteria:

		YES  / NO



		Further action required:





		



		Professional Strategy Meeting to be held:

		YES  / NO



		Professional Strategy Meeting date:

		



		Attended by Case Manager:

		YES  / NO



		

		



		

		



		Minutes received:

		YES  / NO



		Outcome: – please circle



		Unfounded                     Unsubstantiated

False	   Substantiated

Malicious





		The information will be referred to in any future reference

		YES/NO



		Disciplinary investigation to be held:

		YES  /   NO



		Staff member informed of outcome:

		YES  / NO





		Parents informed of outcome (no info about the staff member should be shared):

		YES  / NO





		Chair of governors informed:



		YES  /  NO



		Details added to overview table:



		YES  / NO





		Outcome:





		









		Lessons learned:































Note 1 - Criteria for managing allegations



An allegation may relate to a person who works with children who has: 



· Behaved in a way that has harmed, or may have harmed, a child 

· Possibly committed a criminal offence against or related to a child 

· Behaved towards a child or children in a way that indicates they may pose a risk of harm to children 

· Behaved or may have behaved in a way that indicates they may not be suitable to work with children
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The Role of the Designated Teacher for Looked After Children (LAC) within the school

The designated teacher has a leadership role in promoting the educational achievement of every LAC on the school’s roll. The role should make a positive difference by promoting a whole school culture where the personalised learning needs of every LAC matters and their personal, emotional and academic needs are prioritised.



The designated teacher has lead responsibility for helping school staff to understand the things which can affect how LAC learn and achieve. Everyone involved in helping LAC achieve should:

· Have high expectations of LAC’s involvement in learning and educational progress

· Be aware of the emotional, psychological and social effects of loss and separation from birth families, the reasons for that separation and that some children may find it difficult to build relationships of trust with adults because of their experiences

· Understand the reasons which may be behind a LAC’s behaviour, and why they may need more support than other children but the teacher should not allow this to be an excuse for lowering expectations of what a child is capable of achieving

· Understand how important it is to see LAC as individuals rather than as a homogeneous group and to not publicly treat them differently from their peers

· Appreciate the importance of showing sensitivity about who else knows about a child’s looked after status

· Create a shared understanding between teachers, carers, social workers and most importantly, depending on age and understanding, the child him or herself of what everyone needs to do to help them to achieve their potential

· Have the level of understanding of the role of social workers, virtual school heads (or equivalent) in local authorities and how education – and the function of the PEP – fits into the wider care planning duties of the authority which looks after the child.

In promoting the educational achievement of looked after students the Designated Teacher will:

· Contribute to the development and review of whole school policies to ensure that they do not unintentionally put l at a disadvantagLAC

· Make sure, in partnership with other staff, that there are effective and well understood school procedures in place to support a LAC’s learning. Particular account should be taken of the child’s needs when joining the school and of the importance of promoting an ethos of high expectations about what he or she can achieve

· Promote a culture in which LAC believe they can succeed and aspire to further and higher education

· Promote a culture in which LAC are able to discuss their progress and be involved in setting their own targets, have their views taken seriously and are supported to take responsibility for their own learning

· Be a source of advice for teachers at school about differentiated teaching strategies appropriate for individual students who are looked after

· Make sure the school makes full use of Assessment for Learning (AfL) approaches to improve the short and medium term progress of LAC and help them and their teachers understand where they are in their learning, where they need to go and how to get there

· Make sure that LAC are prioritised in any selection of students who would benefit from one-to-one tuition and that they have access to academic focused study support

· Promote good home-school links through contact with the child’s carer about how they can support his or her progress by paying attention to effective communication with carers. In particular, they should make sure that carers understand the potential value of one-to-one tuition and are equipped to engage with it at home

· Have lead responsibility for the development and implementation of the child’s PEP within school in partnership with others as necessary.
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Quick Guide to making a referral 

PRACTITIONERS QUICK GUIDE TO MAKING A REFERRAL TO THE INTERGRATED FRONT DOORAt the end of the call you should know what is going to happen next, the timescales for action and what your role in this will be. When making a referral refer to Useful information when making a Child Protection referral 

[bookmark: _Hlk48742640]If the Integrated Front Door does not agree that social work involvement is needed you should listen to their reasoning for this and their advice about alternative action – including recommendations to use early help processes; if at the end of this you still do not agree then you should refer to Greater Manchester guidance on Escalation and  Resolving professional differences. 

You should ensure that the child and their family continues to be supported and kept safe while awaiting resolution. 

If you know there is an Early Help Assessment and Plan open but you are not the Lead Professional, you should tell the Lead Professional about the action you have taken and why as soon as possible; if you are not sure if there is an Early Help Assessment you can check with the Early Help Access Point who will let you know and share details of the Lead Professional where one is identified – it would be good practice to share this information with the Lead Professional. If you are the current Lead Professional making the referral and there is an Early Help Assessment and Plan in place, this should be updated to include the referral information - this helps to avoid duplication and gives the social worker the best possible information from which to start their assessment. Remember to also send a secure copy to the Early Help team at  ISA@bolton.gov.uk

If at immediate risk telephone 01204 331500

Clearly state you are making a referral, this will avoid confusion

Make sure you record who you are talking to, make sure you provide a clear account of your concerns and why you are contacting The Integrated Front Door now. Follow up with the Interagency Referral Form within 1 working day.



If not at immediate risk complete the online Interagency Referral Form 

You will receive a response to a referral within 24hrs. If you do not receive a response, you must contact the Integrated Front Door again. Record all action taken.





Parents and carers should be contacted. The concerns and actions to be taken should be discussed. Your Designated Safeguarding Lead will consider whether in telling parents/carers/child you are placing the child or any other children at further risk which can’t be managed.  If in any doubt make the referral and seek the advice of The Integrated Front Door. You should document this discussion and decision making in your records.



You override consent as you are taking action to safeguard a child 



Make sure you have all relevant information available this should include basic details about the child, what your concerns are and why you have them at this time and a summary of your involvement with the child/family – and whether there is an Early Help Assessment in place When having this discussion it may be useful to use Bolton Safeguarding Children tool  Is this significant harm? 



You should ensure that you record a summary of the discussion and the outcome of it and provide this to the DSL who will store it appropriately– this should include a rationale for your decision about whether or not to refer to The Integrated Front Door.



You need to consider whether urgent action is needed – i.e. the child is at immediate risk of death or has significant injuries; if this is the case

immediate medical treatment and police involvement should be sought and then follow this process.

In most cases there will be sufficient time to follow this process; when considering if you have concerns that warrant referral to The Integrated Front Door you should use the tools available on Bolton Safeguarding Children Partnership website-https://www.boltonsafeguardingchildren.org.uk/worried-child










You have a concern

· [image: ]

· 

· 

· [image: ]

· 

· 



Consult with your

Designated Safeguarding Lead (DSL)



Tell the

parents/carers/

child about the referral 

· [image: ]

· 







Refer to the 

The Integrated Front Door
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USEFUL CONTACTS:-

· Safeguarding in Education Team

01204 332030/337472

· Police – Domestic Abuse Unit

0161 856 5589 or 0161 8565504

· Integrated Front Door

01204 331500

· Early Help Team

01204 331501

· OE Teachers' National Helpline on 0204 513 9990

· Fortalice- 01204 365 677

· Endeavour- 01204 394842



Record actions and decision making 

Outcomes could include, Early Help, referral to support agencies, parental support

Use professional judgement and consider whether Early Help Assessment is needed or referral to Children’s Social Care 
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Ensure that pupils are clear about the next steps when an incident is reported



Inform DSL and record on CPOMS



Child makes a disclosure

No

Inform parents (unless this would place the child at further risk) and implement a Safety Plan, which will include support for both victim and alleged perpetrator (s)



Has significant Harm Threshold been met?

Reassure the child and ensure they feel believed and safe













DSL to ensure all children are safe and the alleged perpetrator(s) is supervised whilst an investigation is carried out.

















Yes

Inform parents (unless this would place the child at further risk) and refer to the Integrated Front Door 01204 331500, await strategy meeting for further actions. Safety Plan to be implemented, which will include support for both victim and alleged perpetrator (s).

Do not question the alleged perpetrator (s) at this stage unless advised to do so by police or social care

















Consider if the incident needs reporting to the police on 101

Refer to NCPCC Guidance – When to call the police www.npcc.police.uk.

If there is immediate danger call 999

Does the alleged victim/victim’s parents wish to report to the police?















	The alleged victim’s views should be considered throughout
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Statement of Staff Commitment to the Bolton Parish Church School Safeguarding & Child Protection Policy

                      

To be completed annually BY ALL STAFF and kept in Personnel Files



Staff Member:………………………………………Post:……………………………..



Line Manager:………………………………………………………



I have read and understood the standards and guidelines outlined in the XXXX Safeguarding & Child Protection Policy.

I agree with the principles contained therein and accept the importance of implementing the policies and practices whilst working at Bolton Parish Church School .

I confirm that I have:

· Received a copy of Safeguarding & Child Protection Policy

· Had the opportunity to read and discuss the policy and procedure with my Line Manager

· Discussed and recorded training requirements for ongoing action.





Signed (Staff)………………………………………………………………………



Signed (Line Manager)……………………………………………………………



Date …………………………………….















Key adult/DSL reviews the police  information and any information held in school





Discuss with appropriate  teacher and agree support for the child





Share the support approach with any other staff in the school who offer direct support to the child





Identify and record the outcomes and impact of your action on systems such as CPoms





Police send information at the time of the Domestic abuse incident to school encompass email.
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Bolton Parish Church CE Primary School  
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Policy Statement. 





At Bolton Parish ChurchPrimary School, we are committed to supporting the emotional health and wellbeing of our pupils and staff. We have a supportive and caring ethos and our approach is respectful and kind, where each individual and contribution is valued.





At our school we know that everyone experiences life challenges that can make us vulnerable and at times, anyone may need additional emotional support. We take the view that positive mental health is everybody’s business and that we all have a role to play.











At our school we:





· help children to understand their emotions and feelings better


· help children feel comfortable sharing any concerns or worries


· help children socially to form and maintain relationships.


· promote self esteem and ensure children know that they count.


· encourage children to be confident and ‘dare to be different’


· help children to develop emotional resilience and to manage setbacks.











We promote a mentally healthy environment through:





· Promoting our school values and encouraging a sense of belonging.


· Promoting pupil voice and opportunities to participate in decision-making


· Celebrating academic and non-academic achievements


· Providing opportunities to develop a sense of worth through taking responsibility for themselves and others


· Providing opportunities to reflect.


· Access to appropriate support that meets their needs











We pursue our aims through:





· Universal, whole school approaches


· Support for pupils going through recent difficulties including bereavement.


· Specialised, targeted approaches aimed at pupils with more complex or long term difficulties including attachment disorder.











Scope





This policy should be read in conjunction with our Medical policy and our SEND policy in cases where pupils mental health needs overlap with these. This policy should also be read in conjunction with policies for Behaviour and Anti-bullying, and PSHE and SMSC policies. It should also sit alongside child protection procedures.











Lead Members of Staff





Whilst all staff have a responsibility to promote the mental health of students and have all undertaken the Well Being in Education training, staff with a specific, relevant remit include:





· Mrs Angela Worthington - Designated child protection / safeguarding lead


· Mrs Claire Brooks - Designated child protection / safeguarding officer


· Mrs Louise Minion- Designated child protection / safeguarding officer and Mental Heath First Aider


· Miss Gemma Patel - Mental Health and Well Being Champion


· Miss Helena Pucell - PSHE and RSHE Lead














Teaching about Mental Health





The skills, knowledge and understanding needed by our students to keep themselves mentally healthy and safe are included as part of our developmental PSHE curriculum. 





The specific content of lessons will be determined by the specific needs of the cohort we are teaching but we will also use the PSHE Association Guidance to ensure that we teach mental health and emotional wellbeing issues in a safe and sensitive manner.





Commando Jos School Led Programme: Resources with a proven Theory of Change and evaluation framework. They allow children and young people to develop life skills, improve attendance, develop a growth mindset and build resilience. Alongside supporting behaviour management, which will all have a positive impact on their educational engagement, future employability and importantly physical and mental well-being.








Class books:


· Be Yourself - A Child's Guide to Embracing Individuality


· Be Strong - A Child's Guide to Boosting Self-Confidence


· Be Brave - A child’s Guide to Overcoming Shyness


· Don’t Worry, Be Happy - A Child’s Guide to Overcoming Anxiety, Well Being


Targeted support





The school will offer support through targeted approaches for individual pupils or groups of pupils which may include:





· Circle time approaches or ‘circle of friends’ activities.


· Targeted use of SEAL resources.


· Managing feelings resources e.g. ‘worry boxes’, memory boxes, 


· Managing emotions resources such as ‘the incredible 5 point scale’


· Primary Group Work/Mental health and wellbeing groups


· ELSA support groups.


· Therapeutic activities including art, lego and relaxation and mindfulness techniques.





The school will make use of resources to assess and track wellbeing as appropriate including:


· Strengths and Difficulties questionnaire


· The Boxall Profile


· Emotional literacy scales











Signposting





We will ensure that staff, pupils and parents are aware of what support is available within our school and how to access further support.















Identifying needs and Warning Signs





All staff will record and report any signs of difficulty on CPOMs. These signs include:





· Attendance


· Punctuality


· Relationships


· Approach to learning


· Physical indicators


· Negative behaviour patterns


· Family circumstances


· Recent bereavement


· Health indicators








School staff may also become aware of warning signs which indicate a student is experiencing mental health or emotional wellbeing issues. These warning signs should always be taken seriously and staff observing any of these warning signs should communicate their concerns with the designated child protection and safeguarding officer and Mental Health First Aider using the school CPOMs system.





Possible warning signs include:





· Changes in eating / sleeping habits


· Becoming socially withdrawn


· Changes in activity and mood


· Talking or joking about self-harm or suicide


· Expressing feelings of failure, uselessness or loss of hope


· Repeated physical pain or nausea with no evident cause


· An increase in lateness or absenteeism














Working with Parents





In order to support parents we will:





· Highlight sources of information and support about mental health and emotional wellbeing on our school website


· Share and allow parents to access sources of further support e.g. through parent forums.


· Ensure that all parents are aware of who to talk to, and how to get about this, if they have concerns about their child.


· Make our emotional wellbeing and mental health policy easily accessible to parents


· Share ideas about how parents can support positive mental health in their children.


· Keep parents informed about the mental health topics their children are learning about in PSHE and share ideas for extending and exploring this learning at home.














Working with other agencies and partners





As part of our targeted provision the school will work with other agencies to support children’s emotional health and wellbeing including:





· The school nurse


· Educational psychology services


· Bolton Behaviour support


· Paediatricians


· CAMHS (child and adolescent mental health service)


· Counselling services


· Family support workers


· Therapists











Training





As a minimum, all staff will receive regular training about recognising and responding to mental health issues as part of their regular child protection training in order to enable them to keep students safe. This includes Well Being in Education COVID 19.





At least one staff trained as a Mental Heath First Aider and a Mental Health and Well being Champion.





The MindEd learning portal provides free online training suitable for staff wishing to know more about a specific issue. 





Local Authority Welling Support for Schools Training by Health Safety and Wellbeing Practitioner and Bolton Self Harm Pathway training:











   





Training opportunities for staff who require more in depth knowledge will be considered as part of our performance management process and additional CPD will be supported throughout the year where it becomes appropriate due to developing situations with one or more pupils.


June 2021
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Wellbeing Support for schools:
an introduction


Marilyn Lewis, Health Safety and Wellbeing Practitioner 















































Wellbeing support for schools



Aim of this session:



Provide background information about wellbeing in schools.



What is wellbeing?



Wellbeing and your responsibilities.



Wellbeing and ways to manage it.



How we can help you.



What you have asked for.



Discussion and questions  















 UK Statistics 2020



Office of national statistics  



118.6 million work days lost  - sickness and injury



Health and Safety Executive (HSE)



12.8 millions work days lost  - stress 



MIND 



1:5 employees had taken time off because of stress



90% of those had given another reason for their absence







            How reliable is the HSE figure of 12.8 million?















Background  - wellbeing in schools



In 2019 the Government set up an expert advisory group to advise the Department for Education (DfE) on staff wellbeing in England’s schools and colleges



Six core themes were identified as effective in supporting wellbeing in schools



Engagement from Senior Leaders



Implementing  a whole school approach



Provision of support, mentoring and training



Fostering resilience and mindfulness



Promoting healthy and active lifestyles



Ensuring a positive environment including signposting to other resources











Background  - wellbeing in schools



However:



Tendency to reduce wellbeing to individual factors e.g. workload or student behaviour rather than adopt a holistic approach



Volume of information focusses on students wellbeing obscures the support available to staff



Leads to difficulty for staff and line managers to find appropriate resources



Staff reported not engaging in wellbeing initiatives because of the potential stigma involved 











What is wellbeing?







Described as the ‘Wild West of Wellbeing’ SHP Magazine May 2021











What is wellbeing?



Agreed definition of wellbeing is hard to find







DfE – ‘balancing demands with available resources



HSE – demands vs the ability to cope







In broad terms wellbeing is about being satisfied with one’s quality of life 



Physical



Mental



Social 























What is wellbeing?























Physical



Absence of disease and the ability to perform as the body is designed to. 











Mental



Where an individual can cope with the normal stresses of life. 











Social



Belonging to a community and making a contribution to society. 































Wellbeing – your responsibilities 



























Wellbeing – your responsibilities 



Basic legal requirement to prevent work-related mental health problems by providing good working conditions and practices







Examples:



Valuing your employees capabilities 



Understanding and playing to employees strengths, interests and personal values



Helping staff to ‘craft’ their role



Encouraging staff to find creative solutions to problems















Wellbeing – how to manage it



Having an effective wellbeing strategy



Adopting a holistic, whole school approach



Regular assessment against performance



Ensuring good working practices  



























Wellbeing strategy















DfE Schools and collage staff wellbeing 



research report, December 2021 











Wellbeing strategy



IOSH – Working Well







A healthy organisation











What can we do to help?



Support you with:



Strategy – implementation and measurement



Signposting



Training



Guidance – Display Screen Equipment guidance for schools



Newsletters 



Awareness and information about UK wide wellbeing initiatives



Wellbeing seminar 



Listening to what you have asked for











What you have asked for?



“Improving the overall well-being of staff so that they feel supported by the school”



“Creating a staff well being policy” 



“Help with meditation”



“Pupil and staff resilience and positive mindsets” 



“Managing impact of recent life and COVID”



“Being able to signpost staff to resources if they need it”



“What an effective well-being strategy looks like in school” 



School quotes taken from HSWT Wellbeing Questionnaire – June 2021















Any questions? 
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Health & Safety at Work Act 1974

e Section 2 ....general duty on employers to ensure, so far
as is reasonably practicable, the health, safety and
welfare at work of all their employees.

Management of health and safety at work regulations
1999

e Section 3. Every employer shall make a suitable and
sufficient assessment of —

e (a)the risks to the health and safety of his employees to
which they are exposed whilst they are at work
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Wellbeing strategy

Holistic view

Legal requirement to prevent work-

related mental health problems by
providing good working conditions

Regular assessment

Using the HSE's stress management tool and
regularly assessing how your school is performing
against it to identify areas of improvement

Good working practices

Good recruitment practices so applicants with a history of mental health
aren't discriminated against. Training for managers to increase their
understanding of mental health and supporting their colleagues.
Encouraging employees to look after their own mental health. Providing
oS- Working el access to help and support
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Specialist support

(e.g. employee assistance

programmes, crisis support, referrals
and signposting to existing resources)
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Targeted support

(e.g. supervision and mentoring, training around

mental health, wellbeing as part of peer support
models, convening wellbeing events)
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Universal support

(e.g. wellbeing policy, drop-in sessions, dedicated staff rooms, staff wellbeing

team/working group, staff education on child and family mental health, culture
of no blame/stigma associated with mental health, provision for staff to
provide anonymous feedback)
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Bolton Self Harming behaviour Pathway May 2020.pdf


#Bekindtomymind @

Bolton Children and Young People’s Pathway for
Action following Self Harming Behaviour or
Expression of Intent to Carry out Harmful
Behaviour.

Pathways and guide for Professionals

May 2020
(Review May 2021)









#Bekindtomymind

(1) Action when self-harming behaviour has occurred requiring immediate medical attention

Immediate Medical Attention is Required

e.g. Overdose, Bleeding, Ligature,

y

Transfer to Accident & Emergency

Department for medical stabilisation
Call 999

V

When medically stable, the All Age
Mental Health Liaison Service will

assess the function of self-harming
behaviour with young person &
family

y

All Age Mental Health Liaison Service actions
following risk assessment could include:

¢ Safety Planning in collaboration with the young
person and family / carers

¢ Discharge with safety plan

¢ Referral to Rapid Response Team

¢ Referral for follow-up from Bolton CAMHS

¢ Referral to Home based treatment team (16+)

e Admission to Paediatric ward / Adult ward (16+)

e Admission to CAMHS inpatient unit

!

I All discharge Safety Plans to be shared with:
| (must first consider consent)

| Young person

| Parent/Carers
|

|

|

|

CAMHS

GP

Public Health Nursing Team

Designated School Safeguarding Lead

Social Workers for LAC

Other professional currently working with YP

s - - - - - - - - e - . -

v

F_________1

Parent/Carers to be informed
If in School, inform designated
pastoral lead / Safeguarding
Teacher









#Bekindtomymind

(2) Action when self-harming behaviour has occurred and can be managed by a first aider /
self-managed.

No immediate Medical Attention Required
e.g. Superficial cutting / burns that can be managed with first aid

v

Assessment/Conversation to take place with young person

| What was the method / circumstances of the self-harm? |
Self I What was the purpose of the self-harm? |
e -
Harming I Does the young person still have access to methods of harm (sharp |
Behaviour I objects / blades etc.) l
Assessment : Does the young person want to die? (If yes, refer to pathway 3) |
uestions

Q | Additional questions can be found under “Questions to ask” within I
L the supporting notes |

If possible look to collaboratively create a safety plan with the

young person to help manage their problem and remain safe —

include emergency contact details.
Safety Plans created and shared with: (must first Concerns still exist and a

consider consent):
Young person

safety plan cannot be
agreed/co-developed

Parent/Carers

CAMHS

o ]

Public Health Nursing Team

Designated School Safeguarding Lead Contact the CAMHS on call

Social Workers for LAC

clinician on 01204 483222
Other professional currently working with YP

for advice and possible

‘b referral to CAMHS Rapid
Link up with local agencies that support young Response Team (RRT)
people
\L If unavailable and in crisis

refer to A&E Department
Bolton Thrive Services info:

www.bekindtomymind.co.uk

Online Counselling www.kooth.com
Bolton Public Health Nursing -
01204 4632325
boh-tr.cypdadmin@nhs.net
Bolton CAMHS - 01204 483222
boh-tr.boltoncamhs@nhs.net






http://www.bekindtomymind.co.uk/



http://www.kooth.com/



mailto:boh-tr.cypdadmin@nhs.net



mailto:boh-tr.boltoncamhs@nhs.net







#Bekindtomymind

(3) Action when a young person is expressing thoughts of dying (harming themselves) in the
absence of any self-harming behaviour / actions.

Young Person expressing thoughts of dying (harming themselves)

¥

Assessment/Conversation to take place with young person

I 2

Additional questions can be found under “Questions to ask” within the
supporting notes

|

I e Do they currently want to die? |
1. Do they have any plans to kill themselves? If yes, explore further to I
| understand when and how? I

Assessment | * Hopes & plans for future including positive plans
Questions | * Background info (any previous self-harming behaviour) :
' [
' [

If possible look to collaboratively create a safety plan with the young person to help manage
their problem and remain safe — include emergency contact details.
Share the plan

Safety Plans created and shared with: (must first Concerns still exist and a
consider consent):

safety plan cannot be
Young person
Parent/Carers agreed/co-developed
CAMHS
GP
Public Health Nursing Team
Designated School Safeguarding Lead

Contact the CAMHS on call

Social Workers for LAC clinician on 01204 483222
Other professional currently working with YP for advice and possible
\ll referral to CAMHS Rapid

Link up with local agencies that support young Response Team

people
If unavailable and in crisis

W refer to A&E Department
Bolton Thrive Services info:
www.bekindtomymind.co.uk

Online Counselling www.kooth.com
Bolton Public Health Nursing -
01204 4632325
boh-tr.cypdadmin@nhs.net
Bolton CAMHS - 01204 483222
boh-tr.boltoncamhs@nhs.net






http://www.bekindtomymind.co.uk/



http://www.kooth.com/



mailto:boh-tr.cypdadmin@nhs.net



mailto:boh-tr.boltoncamhs@nhs.net
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Self-harming Behaviour — Support notes for Professionals

Self-harming behaviour is a likely indicator of compromised mental health and well-being. Following
an act of self-harming behaviour the goal is to establish physical safety and an understanding of the
young person’s emotional state in an atmosphere of respect. If there is evidence of asphyxiation
(ligature or similar) or self-poisoning then arrange for emergency physical checks at the nearest
accident and emergency department. The aim of a helping conversation is to plan for safety, if there
are any signs of depression, hopelessness, or continued ideas to end their life arrangements need to
be made for additional emergency support.

Self-harming behaviour refers to any damaging activity that an individual inflicts upon themselves,
some examples include:

Cutting Overdosing (self-poisoning) Hitting
Burning Picking or scratching the skin Scalding
Pulling Hair Self-asphyxiation Breaking bones

Reasons for self-harming behaviour may be different on each occasion so treat each occasion in its
own right. The young person who has engaged in self-harming behaviour should be involved in all
discussions and decisions about how to manage the situation.

Consider offering emotional support to the family / carers of the person who has engaged in self-
harming behaviour. Work collaboratively, person centred, share info with family, carers and support
network. Senior staff should be consulted for support in decision making.

Specialist advice is available 9am — 5pm from CAMHS on call via 01204 483222

Factors contributing to self-harming behaviour:

Studies have shown that young people who are vulnerable; are looked after, in custody, victims of
child sexual exploitation and those who are abused are more at risk of mental health problems
including self-harm. Other risk factors identified by young people include:

Being bullied at School Not getting on with parents Bereavement
Parental divorce Stress and worry about examinations Unwanted Pregnancy
Low self esteem Difficulties associated with sexuality Feeling rejected

Problems related to race, culture or religion Adverse family circumstances
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Confidentiality and Consent

Young people cite fears of a breach of confidentiality as the main reason they do not disclose their
self-harming behaviour to an adult*

It is important that the child or young person is offered an honest explanation regarding
confidentiality. The child should be assured that you will not discuss any confidential details with
others unless it is necessary.

For children and young people under the age of 18, the position on information sharing is clearer
than for adults. Professionals still have the same duties of confidentiality when sharing information,
but information can be shared about a child or young person if this will protect them from risk of
death or serious harm. In these cases, professionals can disclose information to an appropriate
person or authority and will make a judgement on whether to share this information with the family
or significant others (which would usually be the case) (NCCMH 2018).

The Consensus statement’ on information sharing and suicide prevention, developed by the
Department of Health with a number of medical colleges and professional bodies, sets out best
practice for professionals: to routinely discuss with the child or young person whether they would
like their family, carers or significant others to be involved in their care, how they might like them to
be involved, and whether this has changed over time. If the child or young person has expressed that
they do not wish their family or carers to be involved, the age and capacity of the person should be
considered. A professional judgement must be made based on the person’s understanding, mental
capacity, their previously expressed wishes and what is in their best interests, Professional
judgement should then guide what information is disclosed, along with the urgency of the disclosure
(NCCMH 2018).

In circumstances where consent to share information is being disputed by the young person, consult
with an appropriate senior colleague and / or refer for further assessment.

If there is a requirement for capacity decisions to be made this would indicate that arrangements
need to be made for onward referral and further assessment by a professional with knowledge of
the legal frameworks applying to children and young people.

If the young person is refusing to stay with you and you are concerned for their safety consider
calling the Police who have powers to manage this situation.

1
Mental Health Foundation, Camelot Foundation (2006). Truth Hurts; Report on the National Inquiry into Self harm among young people

2
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/271792/Consensus_statement on_information_sharing.pdf






https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/271792/Consensus_statement_on_information_sharing.pdf
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Questions to Ask

Self-harming behaviour should always be taken seriously, as it will inevitably reflect an attempt to
manage a high level of psychological distress. Therefore, it is important to work with the child or
young person to understand their motivations and to not assume the motivations for self-harming
behaviour are the same every time. People have many motivations for self-harming behaviour and
are not always intent on dying. Intent to die may not be evident early on, but often emerges over
time (NCI 2018). This suggests that when self-harming behaviour is repeated consideration is given
to onward referral and further assessment.

When working with children and young people who have engaged in self-harming behaviour there is
often talk of assessing risk. While there are many factors associated with risk, evidence indicates
that our ability to accurately predict risk is limited. This means that it is possible to both over-
estimate and under-estimate the actual risk in a child or young person at a given moment in time.
Research suggests that moving away from prediction to focusing on the needs of the person and
seeing assessment as informing support plans3

Questions to consider asking:

e Is this the first time for self-harming behaviour?
If no, when was the first time?

e How often does self-harming behaviour take place?

e Can they think of anything that makes self-harming behaviour more likely?

Where do they engage in self-harming behaviour?

What methods do they use? (Prompt in case more than one)

Do they have any friends/family who self-harm?

Do they search social media for ideas of self-harming behaviour or talk to people who

engage in self-harming behaviour?

e What helps the young person to distract from thoughts of self-harming behaviour?

e Times when do not act on thoughts of self-harming behaviour?

e What support is available from family/friends/professionals?

e Does the young person have hopes/plans for their future (immediate and longer term)?

e What does young person think needs to happen to help them feel better? (involving them in
safety planning)

e Does the young person use substances, i.e. alcohol / cannabis and what is the function of
this use?

e How are things at home, money, relationships, conflict, and safety?

e Does anyone else at home / friendship group engage in self-harming behaviour?

e Does the young person have any physical health issues they are dealing with?

e Does the young person have children / is a carer for family members?

® National Collaborating Centre for Mental Health. Self-Harm and Suicide Prevention Competence Framework — Children and Young People. 2018
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Self-harming behaviour and death

The most common methods of someone ending their life are hanging / strangulation and overdose.
If any signs of these actions are revealed or the young person is searching for information about
these methods, further assessment will be indicated.

Common factors leading to the ending of life are: family problems; bullying (including online);
physical health conditions; self-harming behaviour; exam stress; bereavement and relationship
problems. Searching the internet for methods to end life & messages on social media regarding
ending life should be considered as high concern.

Half of females and a third of males who end their lives had engaged in self-harming behaviour in
the 3 months before they died. Help following self-harming behaviour presents an opportunity to
reduce risk.

There is no evidence that asking a young person whether they are having suicidal thoughts will put
the thought in their mind if it were not there before.

Questions regarding thoughts about dying:

e Do you have any thoughts of ending your life?

e Have you thought about how you would kill yourself (a plan)?

e Do you have access to means of killing yourself (e.g. ropes, tablets, weapons)?

e How often do you have these thoughts and when did you have them last?

e What makes these sorts of thoughts more likely?

e What stops you acting on these thoughts? (family, pets, plans)

e Have you ever tried to end your life?

e Does the young person know anyone who has died from self-harming behaviour?

e Isanyone aware that you think about ending your life (family, friends, and professionals)?
e Arevyou in danger from other people (bullying, threats, and abuse)?

Consider onward referral for additional help if:

e Levels of distress are high or sustained

e The risk of self-harming behaviour is increasing or if the person does not respond to offers of
help

e The person requests help from specialist services

e Levels of distress are high or sustained in the parents / carers despite attempts to help

o There is mismatch between what the young person wants, e.g. to help them cope with
negative feelings and the danger of the self-harming behaviour e.g. hanging
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How to Help Children and Young People

Children and young people engaging in self-harming behaviour can be helped by:

e Recognising and acknowledging their distress
Listening and taking them seriously

Developing problem solving skills

Staying calm

Being clear about the risks

e Letting them know it is possible to get help to stop

There is evidence to suggest that skilled support at the time of the first episode of self-harming
behaviour offers an opportunity for preventing further self-harming behaviour®

Your place of work (school / youth group/professional setting) should have a system for monitoring
those people who have needed assistance following self-harming behaviour.

Consider having an identified person in each setting that young people can talk to about
self-harming worries for self or friends.

Training for Professionals

The MindEd e-learning platform has a range of free training modules specific to suicide and self-
harm prevention. To access the training, click here

Bolton Safeguarding Children Partnership delivers an annual multi-agency safeguarding training
programme. The programme is open to anyone who works with children, young people, their
parents or carers in Bolton and is free to access. Further information can be found here

Resources to use with Children, Young People and their Families

The following 5 pages contain a series of resources to assist Professionals to support young people
who have engaged in self-harming behaviours. These include:

1. Information Leaflet
2. Safety Plan Template
3. Problem Solving Worksheet

The appendices have not been labelled to allow Professionals to print the require sheets directly
from this document.

Sources:

Pathway and guidance has been developed in line with NICE pathways® and clinical guidance®

*NSPCC, (2009) Young people who self-harm: Implications for public health practitioners.





https://www.minded.org.uk/catalogue/Index



https://www.boltonsafeguardingchildren.org.uk/multi-agency-safeguarding-training
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ADVICE FOR YOUNG PEOPLE & PARENTS / CARERS FOLLOWING SELF-HARMING
BEHAVIOUR

This advice is given to try and help increase safety for the young person.

e Ask that any medication is handed over to parents/carers and is locked away.

e Invite the young person to hand over any items they have used to hurt themselves.
Alongside talking about any difficulties, this can be a good beginning to recovery.

e Keep doing things that reduce stress, such as listening to music, watching ‘funny’ YouTube
videos or your favourite shows on Netflix or DVDs.

e Talk, text and message friends, the ones that make you feel better. If going out invite the
young person to say where they are going out, who with and agree a home time.

e Encourage talking, about interests and how the day has been.

e Invite the young person to let an adult know if they are having further thoughts about self-
harming behaviour. If it’s hard try to think of a signal, such as a word or number.

e Try to identify any problems that need solving and try to work on these together, e.g. | don’t
like P.E. on Tuesday’s.

e If things are tough, don’t forget to look at your ‘Safety Plan’ and any problem
solving work.

You might try some free Apps that can be helpful (App Store & Google Play):

stem < SELFHARM

®SH < ADVICE|

Provides activities that Provides lots of In Hand aims to focus

phone into a stress
killing machine!

websites and you on where you're
telephone numbers. at.

You might want to take a look at the following websites:

e Recover Your Life -: www.recoveryourlife.com
o The Site, your guide to real life for 16-25 year-olds -: www.thesite.org.uk
e The Mix -: http://www.themix.org.uk/

You may consider the following sources of information to help support you:

e Royal College of Psychiatrists Website: www.rcpsych.ac.uk/mentalhealthinfo
e The Safe Zone Website: www.thesafezone.co.uk/parents/self _harming

e YoungMinds Website: www.youngminds.org.uk

e National Self-Harm Network Website: info@nshn.co.uk .

® http://pathways.nice.org.uk/pathways/self-harm

6
https://www.nice.org.uk/guidance/cg16/resources/selfharm-shortterm-treatment-and-management-pdf-189900253






http://www.recoveryourlife.com/



http://www.thesite.org.uk/



http://www.themix.org.uk/



http://www.rcpsych.ac.uk/mentalhealthinfo



http://www.thesafezone.co.uk/parents/self_harming



http://www.youngminds.org.uk/



http://www.youngminds.org.uk/



http://www.nshn.co.uk/



mailto:info@nshn.co.uk



https://www.nice.org.uk/guidance/cg16/resources/selfharm-shortterm-treatment-and-management-pdf-189900253



http://www.stem4.org.uk/self_harm
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The following services also have help lines that you or your young person might consider
contacting to help support you both:

e The Samaritans Website: www.samaritans.org (Helpline 08457 909090)

e Papyrus Website: www.papyrus-uk.org (Helpline 0800 0684141)
e ChildLine Website: www.childline.org.uk

If none of these ideas appear to be helping and it is not possible to cope with the self-harming
behaviour urges then encourage the young person to be with someone they feel safe with and
consider getting emergency help at the nearest Accident and Emergency Department.

REMEMBER — TRY TO STAY SAFE AND THERE ARE PEOPLE WHO CAN HELP





http://www.samaritans.org/



http://www.papyrus-uk.org/



http://www.childline.org.uk/







/ Name:
Completed with:

, Date:

/ Warning signs- 'I'm starting to '
| becomestressed’:

* What's goingon?
* Thoughts
* Feelings

* Behavior

-.éomething I'm looking forward to: ",

My Safety Plan

Things | can do that help:

I.--ﬁenple who can help me
| and when are they
around?:

My worker:

Useful contact numbers:

CAMHS: 01204 483222

Childline: 0800 1111{Anytime}

_..-".Things | can say to myself:

",

" My next appointment is:

| have a copy of
the CAMHS advice

for young people
. who self-harm:










A Guide to Problem

Solving @

1) STO P: What's the problem?¢

Who: When:
Why: Where:
What:

2) THIN K: What can | do@¢

Try to think of as many solutions as you can. Don’t worry
about whether they're good or bad ideas, just brainstorm!

Possible ideas for solutions:

1)

2)

3)

4)










s EVALUATE.

What are the pros and cons of each solution?

Solution  Pros Cons Rating 0-10

Pick the best solution and circle it.

4) ACT Try your solution out.

5) REACT. pig it worke 0

If it did, GREAT! If it didn't, either try it again or go back
to the drawing board and pick another solution to try
OUft.
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Partner Agency Intelligence Form.docx




Please email completed form to the following address:   to intel.kdiv@gmp.pnn.police.uk








If you require any assistance in relation to this report, please contact the Sensitive Intelligence Unit at GMP. 0161 856 6524/2756/6723/6706. 








			[bookmark: GPMS]Government Security Classification (GSC):   





			Partner Agency Intelligence Form- GM Police





			Name & contact details of person completing this form and the organisation that you work for.


			


			Date/Time of Report (dd/MM/yyyy HH:mm)


			





			Person who has provided the information.


name, DOB, address & telephone number


			[bookmark: Text5]


			[bookmark: Text6]Date/Time the information was shared with you.


(dd/MM/yyyy HH:mm)


			





			Information provided:








Provide as much detail as possible on the information being provided (What, When, Why, Where, How)
































This information was discussed in our team huddle I was asked by my manager to forward this information on.


        


This section should contain as much detail as possible about the information being provided. 


It should be what the person told you without any opinion or research.











			Your Research:


     





In this section, you may add any research such as information you hold relating to the named individuals / addresses. 





			Provenance :





This is extremely important as it allows the police to assess the risks to the person providing the information.





What are the circumstances of how this information came to your attention?  























			Operation: 


Are there any operations that you are aware of that are linked to this intelligence? (Op Phoenix, Op Trapped)





			





			Recipient:  


Who, within the police, needs to know this information? (Safeguarding unit, Challenger, individual officer)





			


























 




 




Please email completed form to




 




the following address:




   




to 




intel.kdiv@gmp.pnn.police.uk




 




 




 




If you require any assistance in relation to this report, please contact the Sensitive Intelligence Unit at 




GMP. 0161 856 6524/2756/6723/6706. 
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SCHOOL SAFE - INCIDENT REPORT DESCRIPTIVE FORM





(PLEASE DO NOT INCLUDE ANY PERSONAL INFORMATION ABOUT CHILDREN)





			Initiating school








			Date / time of incident





			Location








			Brief details of incident 












































PERSON DESCRIPTION





			Sex 


			





			Age


			





			Height / build


			





			Skin colour


			





			Hair 


			





			Eyes


			





			Clothes


			











VEHICLE DETAILS i.e. car, van





			Licence number





			Make / model





			Colour














			Source of information   	


























ACTIONS:


· Email the completed form to families@bolton.gov.uk for the information to be circulated via urgent email alert to other schools and academies 





· Police – dial 101 to report to the police (please state if you have notified the police)


Have the police been notified?    Yes / No





· Contact parents to advise of action taken





For any queries regarding school safe documents, please contact the Information and Communication Team Tel: 01204 332170, 332198 or 338756


Last updated 02.07.2021
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Contact parents to advise of action taken




 




 




For any queries regarding school safe documents, please contact the Information and Communication




 




Team Tel: 01204 332170, 332198 or 338756
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Bolton Children and Young People’s Pathway for
Action following Self Harming Behaviour or
Expression of Intent to Carry out Harmful
Behaviour.

Pathways and guide for Professionals

May 2020
(Review May 2021)
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(1) Action when self-harming behaviour has occurred requiring immediate medical attention

Immediate Medical Attention is Required

e.g. Overdose, Bleeding, Ligature,

y

Transfer to Accident & Emergency

Department for medical stabilisation
Call 999

V

When medically stable, the All Age
Mental Health Liaison Service will

assess the function of self-harming
behaviour with young person &
family

y

All Age Mental Health Liaison Service actions
following risk assessment could include:

¢ Safety Planning in collaboration with the young
person and family / carers

¢ Discharge with safety plan

¢ Referral to Rapid Response Team

¢ Referral for follow-up from Bolton CAMHS

¢ Referral to Home based treatment team (16+)

e Admission to Paediatric ward / Adult ward (16+)

e Admission to CAMHS inpatient unit

!

I All discharge Safety Plans to be shared with:
| (must first consider consent)

| Young person

| Parent/Carers
|

|

|

|

CAMHS

GP

Public Health Nursing Team

Designated School Safeguarding Lead

Social Workers for LAC

Other professional currently working with YP

s - - - - - - - - e - . -

v

F_________1

Parent/Carers to be informed
If in School, inform designated
pastoral lead / Safeguarding
Teacher
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(2) Action when self-harming behaviour has occurred and can be managed by a first aider /
self-managed.

No immediate Medical Attention Required
e.g. Superficial cutting / burns that can be managed with first aid

v

Assessment/Conversation to take place with young person

| What was the method / circumstances of the self-harm? |
Self I What was the purpose of the self-harm? |
e -
Harming I Does the young person still have access to methods of harm (sharp |
Behaviour I objects / blades etc.) l
Assessment : Does the young person want to die? (If yes, refer to pathway 3) |
uestions

Q | Additional questions can be found under “Questions to ask” within I
L the supporting notes |

If possible look to collaboratively create a safety plan with the

young person to help manage their problem and remain safe —

include emergency contact details.
Safety Plans created and shared with: (must first Concerns still exist and a

consider consent):
Young person

safety plan cannot be
agreed/co-developed

Parent/Carers

CAMHS

o ]

Public Health Nursing Team

Designated School Safeguarding Lead Contact the CAMHS on call

Social Workers for LAC

clinician on 01204 483222
Other professional currently working with YP

for advice and possible

‘b referral to CAMHS Rapid
Link up with local agencies that support young Response Team (RRT)
people
\L If unavailable and in crisis

refer to A&E Department
Bolton Thrive Services info:

www.bekindtomymind.co.uk

Online Counselling www.kooth.com
Bolton Public Health Nursing -
01204 4632325
boh-tr.cypdadmin@nhs.net
Bolton CAMHS - 01204 483222
boh-tr.boltoncamhs@nhs.net





http://www.bekindtomymind.co.uk/


http://www.kooth.com/


mailto:boh-tr.cypdadmin@nhs.net


mailto:boh-tr.boltoncamhs@nhs.net
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(3) Action when a young person is expressing thoughts of dying (harming themselves) in the
absence of any self-harming behaviour / actions.

Young Person expressing thoughts of dying (harming themselves)

¥

Assessment/Conversation to take place with young person

I 2

Additional questions can be found under “Questions to ask” within the
supporting notes

|

I e Do they currently want to die? |
1. Do they have any plans to kill themselves? If yes, explore further to I
| understand when and how? I

Assessment | * Hopes & plans for future including positive plans
Questions | * Background info (any previous self-harming behaviour) :
' [
' [

If possible look to collaboratively create a safety plan with the young person to help manage
their problem and remain safe — include emergency contact details.
Share the plan

Safety Plans created and shared with: (must first Concerns still exist and a
consider consent):

safety plan cannot be
Young person
Parent/Carers agreed/co-developed
CAMHS
GP
Public Health Nursing Team
Designated School Safeguarding Lead

Contact the CAMHS on call

Social Workers for LAC clinician on 01204 483222
Other professional currently working with YP for advice and possible
\ll referral to CAMHS Rapid

Link up with local agencies that support young Response Team

people
If unavailable and in crisis

W refer to A&E Department
Bolton Thrive Services info:
www.bekindtomymind.co.uk

Online Counselling www.kooth.com
Bolton Public Health Nursing -
01204 4632325
boh-tr.cypdadmin@nhs.net
Bolton CAMHS - 01204 483222
boh-tr.boltoncamhs@nhs.net





http://www.bekindtomymind.co.uk/


http://www.kooth.com/


mailto:boh-tr.cypdadmin@nhs.net


mailto:boh-tr.boltoncamhs@nhs.net
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Self-harming Behaviour — Support notes for Professionals

Self-harming behaviour is a likely indicator of compromised mental health and well-being. Following
an act of self-harming behaviour the goal is to establish physical safety and an understanding of the
young person’s emotional state in an atmosphere of respect. If there is evidence of asphyxiation
(ligature or similar) or self-poisoning then arrange for emergency physical checks at the nearest
accident and emergency department. The aim of a helping conversation is to plan for safety, if there
are any signs of depression, hopelessness, or continued ideas to end their life arrangements need to
be made for additional emergency support.

Self-harming behaviour refers to any damaging activity that an individual inflicts upon themselves,
some examples include:

Cutting Overdosing (self-poisoning) Hitting
Burning Picking or scratching the skin Scalding
Pulling Hair Self-asphyxiation Breaking bones

Reasons for self-harming behaviour may be different on each occasion so treat each occasion in its
own right. The young person who has engaged in self-harming behaviour should be involved in all
discussions and decisions about how to manage the situation.

Consider offering emotional support to the family / carers of the person who has engaged in self-
harming behaviour. Work collaboratively, person centred, share info with family, carers and support
network. Senior staff should be consulted for support in decision making.

Specialist advice is available 9am — 5pm from CAMHS on call via 01204 483222

Factors contributing to self-harming behaviour:

Studies have shown that young people who are vulnerable; are looked after, in custody, victims of
child sexual exploitation and those who are abused are more at risk of mental health problems
including self-harm. Other risk factors identified by young people include:

Being bullied at School Not getting on with parents Bereavement
Parental divorce Stress and worry about examinations Unwanted Pregnancy
Low self esteem Difficulties associated with sexuality Feeling rejected

Problems related to race, culture or religion Adverse family circumstances
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Confidentiality and Consent

Young people cite fears of a breach of confidentiality as the main reason they do not disclose their
self-harming behaviour to an adult*

It is important that the child or young person is offered an honest explanation regarding
confidentiality. The child should be assured that you will not discuss any confidential details with
others unless it is necessary.

For children and young people under the age of 18, the position on information sharing is clearer
than for adults. Professionals still have the same duties of confidentiality when sharing information,
but information can be shared about a child or young person if this will protect them from risk of
death or serious harm. In these cases, professionals can disclose information to an appropriate
person or authority and will make a judgement on whether to share this information with the family
or significant others (which would usually be the case) (NCCMH 2018).

The Consensus statement’ on information sharing and suicide prevention, developed by the
Department of Health with a number of medical colleges and professional bodies, sets out best
practice for professionals: to routinely discuss with the child or young person whether they would
like their family, carers or significant others to be involved in their care, how they might like them to
be involved, and whether this has changed over time. If the child or young person has expressed that
they do not wish their family or carers to be involved, the age and capacity of the person should be
considered. A professional judgement must be made based on the person’s understanding, mental
capacity, their previously expressed wishes and what is in their best interests, Professional
judgement should then guide what information is disclosed, along with the urgency of the disclosure
(NCCMH 2018).

In circumstances where consent to share information is being disputed by the young person, consult
with an appropriate senior colleague and / or refer for further assessment.

If there is a requirement for capacity decisions to be made this would indicate that arrangements
need to be made for onward referral and further assessment by a professional with knowledge of
the legal frameworks applying to children and young people.

If the young person is refusing to stay with you and you are concerned for their safety consider
calling the Police who have powers to manage this situation.

1
Mental Health Foundation, Camelot Foundation (2006). Truth Hurts; Report on the National Inquiry into Self harm among young people

2
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/271792/Consensus_statement on_information_sharing.pdf





https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/271792/Consensus_statement_on_information_sharing.pdf
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Questions to Ask

Self-harming behaviour should always be taken seriously, as it will inevitably reflect an attempt to
manage a high level of psychological distress. Therefore, it is important to work with the child or
young person to understand their motivations and to not assume the motivations for self-harming
behaviour are the same every time. People have many motivations for self-harming behaviour and
are not always intent on dying. Intent to die may not be evident early on, but often emerges over
time (NCI 2018). This suggests that when self-harming behaviour is repeated consideration is given
to onward referral and further assessment.

When working with children and young people who have engaged in self-harming behaviour there is
often talk of assessing risk. While there are many factors associated with risk, evidence indicates
that our ability to accurately predict risk is limited. This means that it is possible to both over-
estimate and under-estimate the actual risk in a child or young person at a given moment in time.
Research suggests that moving away from prediction to focusing on the needs of the person and
seeing assessment as informing support plans3

Questions to consider asking:

e Is this the first time for self-harming behaviour?
If no, when was the first time?

e How often does self-harming behaviour take place?

e Can they think of anything that makes self-harming behaviour more likely?

Where do they engage in self-harming behaviour?

What methods do they use? (Prompt in case more than one)

Do they have any friends/family who self-harm?

Do they search social media for ideas of self-harming behaviour or talk to people who

engage in self-harming behaviour?

e What helps the young person to distract from thoughts of self-harming behaviour?

e Times when do not act on thoughts of self-harming behaviour?

e What support is available from family/friends/professionals?

e Does the young person have hopes/plans for their future (immediate and longer term)?

e What does young person think needs to happen to help them feel better? (involving them in
safety planning)

e Does the young person use substances, i.e. alcohol / cannabis and what is the function of
this use?

e How are things at home, money, relationships, conflict, and safety?

e Does anyone else at home / friendship group engage in self-harming behaviour?

e Does the young person have any physical health issues they are dealing with?

e Does the young person have children / is a carer for family members?

® National Collaborating Centre for Mental Health. Self-Harm and Suicide Prevention Competence Framework — Children and Young People. 2018
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Self-harming behaviour and death

The most common methods of someone ending their life are hanging / strangulation and overdose.
If any signs of these actions are revealed or the young person is searching for information about
these methods, further assessment will be indicated.

Common factors leading to the ending of life are: family problems; bullying (including online);
physical health conditions; self-harming behaviour; exam stress; bereavement and relationship
problems. Searching the internet for methods to end life & messages on social media regarding
ending life should be considered as high concern.

Half of females and a third of males who end their lives had engaged in self-harming behaviour in
the 3 months before they died. Help following self-harming behaviour presents an opportunity to
reduce risk.

There is no evidence that asking a young person whether they are having suicidal thoughts will put
the thought in their mind if it were not there before.

Questions regarding thoughts about dying:

e Do you have any thoughts of ending your life?

e Have you thought about how you would kill yourself (a plan)?

e Do you have access to means of killing yourself (e.g. ropes, tablets, weapons)?

e How often do you have these thoughts and when did you have them last?

e What makes these sorts of thoughts more likely?

e What stops you acting on these thoughts? (family, pets, plans)

e Have you ever tried to end your life?

e Does the young person know anyone who has died from self-harming behaviour?

e Isanyone aware that you think about ending your life (family, friends, and professionals)?
e Arevyou in danger from other people (bullying, threats, and abuse)?

Consider onward referral for additional help if:

e Levels of distress are high or sustained

e The risk of self-harming behaviour is increasing or if the person does not respond to offers of
help

e The person requests help from specialist services

e Levels of distress are high or sustained in the parents / carers despite attempts to help

o There is mismatch between what the young person wants, e.g. to help them cope with
negative feelings and the danger of the self-harming behaviour e.g. hanging
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How to Help Children and Young People

Children and young people engaging in self-harming behaviour can be helped by:

e Recognising and acknowledging their distress
Listening and taking them seriously

Developing problem solving skills

Staying calm

Being clear about the risks

e Letting them know it is possible to get help to stop

There is evidence to suggest that skilled support at the time of the first episode of self-harming
behaviour offers an opportunity for preventing further self-harming behaviour®

Your place of work (school / youth group/professional setting) should have a system for monitoring
those people who have needed assistance following self-harming behaviour.

Consider having an identified person in each setting that young people can talk to about
self-harming worries for self or friends.

Training for Professionals

The MindEd e-learning platform has a range of free training modules specific to suicide and self-
harm prevention. To access the training, click here

Bolton Safeguarding Children Partnership delivers an annual multi-agency safeguarding training
programme. The programme is open to anyone who works with children, young people, their
parents or carers in Bolton and is free to access. Further information can be found here

Resources to use with Children, Young People and their Families

The following 5 pages contain a series of resources to assist Professionals to support young people
who have engaged in self-harming behaviours. These include:

1. Information Leaflet
2. Safety Plan Template
3. Problem Solving Worksheet

The appendices have not been labelled to allow Professionals to print the require sheets directly
from this document.

Sources:

Pathway and guidance has been developed in line with NICE pathways® and clinical guidance®

*NSPCC, (2009) Young people who self-harm: Implications for public health practitioners.




https://www.minded.org.uk/catalogue/Index


https://www.boltonsafeguardingchildren.org.uk/multi-agency-safeguarding-training
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ADVICE FOR YOUNG PEOPLE & PARENTS / CARERS FOLLOWING SELF-HARMING
BEHAVIOUR

This advice is given to try and help increase safety for the young person.

e Ask that any medication is handed over to parents/carers and is locked away.

e Invite the young person to hand over any items they have used to hurt themselves.
Alongside talking about any difficulties, this can be a good beginning to recovery.

e Keep doing things that reduce stress, such as listening to music, watching ‘funny’ YouTube
videos or your favourite shows on Netflix or DVDs.

e Talk, text and message friends, the ones that make you feel better. If going out invite the
young person to say where they are going out, who with and agree a home time.

e Encourage talking, about interests and how the day has been.

e Invite the young person to let an adult know if they are having further thoughts about self-
harming behaviour. If it’s hard try to think of a signal, such as a word or number.

e Try to identify any problems that need solving and try to work on these together, e.g. | don’t
like P.E. on Tuesday’s.

e If things are tough, don’t forget to look at your ‘Safety Plan’ and any problem
solving work.

You might try some free Apps that can be helpful (App Store & Google Play):

stem < SELFHARM

®SH < ADVICE|

Provides activities that Provides lots of In Hand aims to focus

phone into a stress
killing machine!

websites and you on where you're
telephone numbers. at.

You might want to take a look at the following websites:

e Recover Your Life -: www.recoveryourlife.com
o The Site, your guide to real life for 16-25 year-olds -: www.thesite.org.uk
e The Mix -: http://www.themix.org.uk/

You may consider the following sources of information to help support you:

e Royal College of Psychiatrists Website: www.rcpsych.ac.uk/mentalhealthinfo
e The Safe Zone Website: www.thesafezone.co.uk/parents/self _harming

e YoungMinds Website: www.youngminds.org.uk

e National Self-Harm Network Website: info@nshn.co.uk .

® http://pathways.nice.org.uk/pathways/self-harm

6
https://www.nice.org.uk/guidance/cg16/resources/selfharm-shortterm-treatment-and-management-pdf-189900253
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The following services also have help lines that you or your young person might consider
contacting to help support you both:

e The Samaritans Website: www.samaritans.org (Helpline 08457 909090)

e Papyrus Website: www.papyrus-uk.org (Helpline 0800 0684141)
e ChildLine Website: www.childline.org.uk

If none of these ideas appear to be helping and it is not possible to cope with the self-harming
behaviour urges then encourage the young person to be with someone they feel safe with and
consider getting emergency help at the nearest Accident and Emergency Department.

REMEMBER — TRY TO STAY SAFE AND THERE ARE PEOPLE WHO CAN HELP




http://www.samaritans.org/


http://www.papyrus-uk.org/


http://www.childline.org.uk/
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Who: When:
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What:

2) THIN K: What can | do@¢

Try to think of as many solutions as you can. Don’t worry
about whether they're good or bad ideas, just brainstorm!

Possible ideas for solutions:

1)

2)

3)

4)
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Pick the best solution and circle it.
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Part one: About this guidance

Aim

Good behaviour in schools is essential to ensure that all pupils benefit from the
opportunities provided by education. Therefore, the government recognises that school
exclusions, managed moves and off-site direction are essential behaviour management

tools for headteachers and can be used to establish high standards of behaviour in
schools and maintain the safety of school communities.

For the vast majority of pupils, suspensions’ and permanent exclusions may not be
necessary, as other strategies can manage behaviour. However, if approaches towards
behaviour management have been exhausted, then suspensions and permanent
exclusions will sometimes be necessary as a last resort. This is to ensure that other
pupils and teaching staff are protected from disruption and can learn in safe, calm, and
supportive environments.

Schools and local authorities should not adopt a ‘no exclusion’ policy as an end in itself.
This can lead to perverse incentives for schools not to exclude even when exclusion may
be a way for a pupil to access Alternative Provision which will help ensure an excluded
pupil remains engaged in education. In some cases, a ‘no exclusion’ policy can present
safeguarding issues and expose staff and pupils to unreasonable risks. Instead, schools
and local authorities should work to create environments where school exclusions are not
necessary because pupil behaviour does not require it.

This guidance has been updated to be a companion piece to the Behaviour in Schools
guidance, which provides advice to headteachers, trust leaders and school staff on
implementing a behaviour policy which creates a school culture with high expectations of
behaviour. Therefore, this guidance should only be necessary when strategies, practices
and interventions set out within the Behaviour in Schools guidance have not been
successful in improving a pupil’s behaviour or the use of more significant interventions or
sanctions are required.

This document provides a guide to the legislation that governs the suspension and
permanent exclusion of pupils? from all maintained schools (including special schools),
pupil referral units (PRUs), academy schools (including free schools, special schools,

' The term suspension is a reference to what is described in the legislation as an exclusion for a fixed
period.

2 A pupil is a person for whom education is provided at a school (section 3 of the Education Act 1996).
There are three exceptions: A) if the person is aged 19+ and the education being provided for them at the
school is further education. B) If the education being provided for the person is part-time education suitable
to the requirements of people who are over compulsory school age. C) If the school is a maintained school
and the education being provided for the person is being provided under section 27 of the Education Act
2002.

3



https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools



studio schools and university technology colleges) and alternative provision academies
(including alternative provision free schools) in England. It also includes the use of
behavioural strategies such as managed moves and directing pupils off-site to improve
behaviour to help prevent a suspension or permanent exclusion.

The document also provides statutory guidance? to which headteachers, governing
boards, local authorities, academy trusts, independent review panel (IRP) members and
special educational needs (SEN) experts, social workers and Virtual School Heads
(VSHs) must have regard when carrying out their functions in relation to suspension and
permanent exclusions.

Clerks to IRPs must also be well-versed in this guidance.

Where relevant, this document refers to other guidance in areas such as behaviour,
safeguarding, SEN and equalities law, but is not intended to provide detailed guidance on
these issues.

This guidance should not be taken as a complete or definitive statement of the law nor as
a substitute for the relevant legislation. Legal advice should be sought as appropriate.

This document replaces the version published in 2017 for schools in England.

Review date

This guidance will be kept under review and updated as necessary.

Terminology

e The term must refers to what headteachers/governing boards/academy trusts/local
authorities/parents and others are required to do by law and must have regard to
when carrying out their duties. The term should refers to recommendations for
good practice as mentioned in the suspensions and permanent exclusions
guidance and should be followed unless there is good reason not to.

e Use of the term suspend in this guidance is a reference to what is described in the
legislation as an exclusion for a fixed period.

e The term headteacher in this document means the headteacher of a maintained
school, the teacher in charge at a PRU and the principal of an academy.

8 The School Discipline (Pupil Exclusions and Reviews) (England) Regulations 2012.

4
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e The term governing board means the governing body of a maintained school, the
management committee of a PRU and the trust board of an academy trust.

e The definition of a parent can be found in the Education Act 1996, and this applies
to all the legislation to which this guidance relates. In addition to the child's birth
parents, references to parents in this guidance include any person who has
parental responsibility (which includes the local authority where it has a care order
in respect of the child) and any person (for example, a foster carer) who has care
of the child. To reflect this, this guidance uses ‘parent’ to refer to both parents and
carers. Where practical, all those with parental responsibility should be involved in
the suspensions and permanent exclusions process.

e The relevant person — a parent or the pupil, aged 18 or over.

e Alternative Provision (AP) refers to suitable full-time education that is arranged for
a pupil from the sixth school day (or earlier) of a suspension or the sixth school
day (or earlier) after the first day of a permanent exclusion.* In other
circumstances, AP may refer to education arranged for pupils who are unable to
attend mainstream or special school and who are not educated at home, whether
for behavioural, health, or other reasons. AP includes Pupil Referral Units (PRUs),
AP academies and free schools, and hospital schools, as well as a variety of
independent, registered, unregistered and further education settings.

e Academic year means a school’s academic year beginning with the first day of
school after 31 July and ending with the first day of school after the following 31
July.

e Where a school’s academic year consists of three terms or fewer, a reference to a
‘term’ in this guidance means one of those terms. Where a school’s academic year
consists of more than three terms, then a reference to ‘term’ means the periods
from 31 December to Easter Monday, from Easter Monday to 31 July and from 31
July to 31 December.

e School in this document is used to describe any school to which the guidance
applies. Where the term academy is used it refers to any category of academy to
which the guidance applies.

Who is this guidance for?

This guidance is for:

4 Section 100 Education and Inspections Act 2006.
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e Headteachers, governing boards, local authorities, academy trusts, IRP members,
IRP clerks, social workers, VSHs and individuals appointed as Special Educational
Needs (SEN) experts.

e Except where specifically stated, this guide applies to all maintained schools,
academy schools (including free schools but not 16-19 academies or 16-19 free
schools), alternative provision academies (including alternative provision free
schools), and PRUs.

e The guidance and the law described applies to all pupils, including those who may
be below or above compulsory school age, and those attending nursery classes or
school sixth forms, except where the age of the pupil is specifically referred to.

e This guide does not apply to independent schools (other than the academies listed
above), city technology colleges, city colleges for the technology of the arts, sixth
form colleges,16-19 academies or 16-19 free schools, all of which have separate
suspension and permanent exclusion procedures.

e The regulations as amended, and this guidance apply to exclusions that occur on
or after 1 September 2022. The previous guidance applies to exclusions that
occurred before this date.

Further information

This advice should not be read in isolation. It is important for schools to consider the
following guidance: Behaviour in Schools guidance; Keeping Children Safe in Education;
Mental health and behaviour in schools; Understanding Your Data: a quide for school
governors and academy trustees; and other relevant advice and guidance as part of their
approach to using school suspensions and permanent exclusions well. Links to relevant
supplementary guidance can be found at Annex A: Further information.

What legislation relates to this guidance?

The principal legislation to which this guidance relates is:
e the Education Act 2002, as amended by the Education Act 2011;
e the School Discipline (Pupil Exclusions and Reviews) (England) Regulations 2012;
e the Education and Inspections Act 2006;

e the Education Act 1996; and



https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1021914/KCSIE_2021_September_guidance.pdf

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1069687/Mental_health_and_behaviour_in_schools.pdf

https://www.gov.uk/government/publications/understanding-your-data-a-guide-for-school-governors-and-academy-trustees/understanding-your-data-a-guide-for-school-governors-and-academy-trustees

https://www.gov.uk/government/publications/understanding-your-data-a-guide-for-school-governors-and-academy-trustees/understanding-your-data-a-guide-for-school-governors-and-academy-trustees



e the Education (Provision of Full-Time Education for Excluded Pupils) (England)
Regulations 2007, as amended by the Education (Provision of Full-Time
Education for Excluded Pupils) (England) (Amendment) Regulations 2014.





Part two: What has changed in this edition?

This guidance has been updated to reflect the government’s ambition to create high
standards of behaviour in schools so that children and young people are protected from
disruption and can learn and thrive in a calm, safe, and supportive environment. This
guidance provides schools and other bodies involved in this process with information so
that they can continue to use suspensions and permanent exclusions appropriately. In
addition, specific changes to the legislation governing the disciplinary school suspension
and permanent exclusion process have been made and so changes have been made to
the guidance to reflect this. Permanent exclusions will sometimes be necessary as a last
resort to maintain this environment.

The following is a list of updates:

e Headteachers may cancel an exclusion that has not been reviewed by the
governing board. This practice is sometimes known as withdrawing/rescinding a
suspension or permanent exclusion. If this occurs, parents, the governing board
and the local authority should be notified, and if relevant, the social worker and
VSH. Further information of other actions that should take place after an exclusion
is cancelled is set out in paragraph 13.

¢ When headteachers suspend or permanently exclude a pupil they must, without
delay, notify parents. Legislative changes mean that if a pupil has a social worker,
or if a pupil is looked-after, the headteacher must now, also without delay after
their decision, notify the social worker and/or VSH, as applicable.

e When headteachers suspend or permanently exclude a pupil, they must also
notify the local authority, without delay. Legislative changes mean that this must

be done regardless of the length of a suspension.

e Guidance on the role of a social worker and VSH, during governing board
meetings and IRP meetings.

e Guidance on managed moves, what they are and how they should be used.

e Clarified guidance on the use of off-site direction® as a short-term measure that
can be used as part of a school’s behaviour management strategy.

e Further guidance on the practice of involving pupils so that any excluded pupil is
enabled and encouraged to participate at all stages of the suspension or

5 Section 29A Education Act 2002. The legal requirements and statutory guidance relating to this
power are set out in guidance on alternative provision:
https://www.gov.uk/government/publications/alternative-provision
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permanent exclusion process, considering their age and ability to understand.

Guidance for governing boards to ensure that they review data to consider the
level of pupil moves and the characteristics of pupils who have been permanently
excluded to ensure the sanction is only used when necessary, as a last resort .°

Duties under the Education and Inspections Act 2006

Under the Education and Inspections Act 2006, headteachers of maintained schools and
pupil referral units must determine measures to be taken’” with a view to:

promoting, among pupils, self-discipline, and proper regard for authority,
encouraging good behaviour and respect for others on the part of pupils and, in
particular, preventing all forms of bullying among pupils,

securing that the standard of behaviour of pupils is acceptable,

securing that pupils complete any tasks reasonably assigned to them in
connection with their education, and

otherwise regulating the conduct of pupils.

Permanent exclusions can be used to help achieve these aims when they are absolutely
necessary, as a last resort.

Duties under the Equality Act 2010 and Children and Families
Act 2014

Under the Equality Act 2010 (the Equality Act) and the Equality Act 2010: advice for
schools - GOV.UK (www.gov.uk), schools must not discriminate against, harass, or

victimise pupils because of: sex; race; disability; religion or belief; sexual orientation;
pregnancy/maternity; or gender reassignment. For disabled children, this includes a duty
to make reasonable adjustments to any provision, criterion or practice which puts them at
a substantial disadvantage, and the provision of auxiliary aids and services. In carrying
out their functions, the public sector equality duty means schools must also have due
regard to the need to:

eliminate discrimination, harassment, victimisation, and other conduct that is
prohibited by the Equality Act;

advance equality of opportunity between people who share a relevant protected
characteristic and people who do not; and

6 Understanding your data: a quide for school governors and academy trustees - GOV.UK (www.gov.uk)

7 Section 88 of the Education and Inspections Act 2006.
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o foster good relations between people who share a relevant protected
characteristic and people who do not share it.

The ‘relevant protected characteristics’ in this context are the characteristics mentioned
above. Age is also a relevant protected characteristic, but not when carrying out a
function which provides education, benefits, facilities, or services to pupils.

These duties need to be complied with when deciding whether to exclude a pupil.
Schools must also ensure that any provision, criterion, or practice does not discriminate
against pupils by unfairly increasing their risk of exclusion. For example, if reasonable
adjustments have not been made for a pupil with a disability that can manifest itself in
breaches of school rules if needs are not met, a decision to exclude may be
discriminatory.

The governing board must also comply with their statutory duties in relation to pupils with
Special Educational Need (SEN) when administering the exclusion process, including (in
the case of the governing board of relevant settings®) using their ‘best endeavours’ to
ensure the appropriate special educational provision is made for pupils with SEN and (for
all settings) having regard to the Special Educational Need and Disability (SEND) Code
of Practice.®

8 The duty under section 66 of the Children and Families Act 2014 applies to certain settings, including
mainstream schools, maintained nursery schools, academies, alternative provision academies and pupil
referral units.

9 SEND code of practice: 0 to 25 years - GOV.UK (www.gov.uk).
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Part three: The headteacher’s power to suspend or
permanently exclude for headteachers, academy
principals and teachers in charge of pupil referral units

This government supports headteachers in using suspension and permanent exclusion
as a sanction when warranted as part of creating a calm, safe, and supportive
environment in which pupils can learn and thrive. To achieve this, suspension and
permanent exclusion are sometimes a necessary part of a functioning system, where it is
accepted that not all pupil behaviour can be amended or remedied by pastoral
processes, or consequences within the school.

The headteacher’s powers to use exclusion?

1. Only the headteacher™ of a school can suspend or permanently exclude a pupil on
disciplinary grounds. A pupil may be suspended for one or more fixed periods (up to a
maximum of 45 school days in a single academic year), or permanently excluded.

2. A pupil’s behaviour outside school can be considered grounds for a suspension or
permanent exclusion. Any decision of a headteacher, including suspension or
permanent exclusion, must be made in line with the principles of administrative law,
i.e., that it is: lawful (with respect to the legislation relating directly to suspensions and
permanent exclusions and a school’s wider legal duties); reasonable; fair; and
proportionate.

3. When establishing the facts in relation to a suspension or permanent exclusion
decision the headteacher must apply the civil standard of proof, i.e., ‘on the balance
of probabilities’ it is more likely than not that a fact is true, rather than the criminal
standard of ‘beyond reasonable doubt.” This means that the headteacher should
accept that something happened if it is more likely that it happened than that it did not
happen. The headteacher must take account of their legal duty of care when sending
a pupil home following an exclusion.

4. Headteachers should also take the pupil’s views into account, considering these in
light of their age and understanding, before deciding to exclude, unless it would not
be appropriate to do so. They should inform the pupil about how their views have
been factored into any decision made.'?> Where relevant, the pupil should be given

0 Paragraphs 1 to 3 gives guidance about section 51A Education Act 2002.

" In a maintained school, ‘headteacher’ includes an acting headteacher by virtue of section 579(1) of the
Education Act 1996. An acting headteacher is someone appointed to carry out the functions of the
headteacher in the headteacher’s absence or pending the appointment of a headteacher. This will not
necessarily be the deputy headteacher: it will depend on who is appointed to the role of acting
headteacher. In an academy, ‘principal’ includes acting principal by virtue of regulation 21 of the School
Discipline (Pupil Exclusions and Reviews) (England) Regulations 2012.

2 Convention on the Rights of the Child | OHCHR
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support to express their view, including through advocates such as parents or, if the
pupil has one, a social worker. Whilst an exclusion may still be an appropriate
sanction, the headteacher should also take account of any contributing factors
identified after an incident of misbehaviour has occurred and consider paragraph 45
of the Behaviour in Schools guidance.

Suspension™

5. A suspension, where a pupil is temporarily removed from the school, is an essential
behaviour management tool that should be set out within a school’s behaviour policy.

6. A pupil may be suspended for one or more fixed periods' (up to a maximum of 45
school days in a single academic year). A suspension does not have to be for a
continuous period.

7. A suspension may be used to provide a clear signal of what is unacceptable behaviour
as part of the school’s behaviour policy and show a pupil that their current behaviour
is putting them at risk of permanent exclusion. Where suspensions are becoming a
regular occurrence for a pupil, headteachers and schools should consider whether
suspension alone is an effective sanction for the pupil and whether additional
strategies need to be put in place to address behaviour.

8. It is important that during a suspension, pupils still receive their education.
Headteachers should take steps to ensure that work is set and marked for pupils
during the first five school days of a suspension. This can include utilising any online
pathways such as Google Classroom or Oak National Academy.' The school’s legal
duties to pupils with disabilities or special educational needs remain in force, for
example, to make reasonable adjustments in how they support disabled pupils during
this period. Any time a pupil is sent home due to disciplinary reasons and asked to log
on or utilise online pathways should always be recorded as a suspension.

9. A suspension can also be for parts of the school day. For example, if a pupil’s
behaviour at lunchtime is disruptive, they may be suspended from the school
premises for the duration of the lunchtime period. The legal requirements relating to
the suspension, such as the headteacher’s duty to notify parents, apply in all cases.
Lunchtime suspensions are counted as half a school day in determining whether a
governing board meeting is triggered.

10. The law does not allow for extending a suspension or ‘converting’ a suspension into a
permanent exclusion. In exceptional cases, usually where further evidence has come

'3 Paragraphs 6, 9 and 10 give guidance about section 51A Education Act 2002.

4 A 'fixed period' means that a suspension on disciplinary grounds can't be open-ended but must have a
defined end date that is fixed at the time when the suspension is first imposed.

15 https://www.thenational.academy/
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to light, a further suspension may be issued to begin immediately after the first period
ends; or a permanent exclusion may be issued to begin immediately after the end of
the suspension.

Permanent exclusion

11. A permanent exclusion is when a pupil is no longer allowed to attend a school (unless
the pupil is reinstated). The decision to exclude a pupil permanently should only be
taken:

e inresponse to a serious breach or persistent breaches of the school's behaviour
policy; and

¢ where allowing the pupil to remain in school would seriously harm the education or
welfare of the pupil or others such as staff or pupils in the school.

12. For any permanent exclusion, headteachers should take reasonable steps to ensure
that work is set and marked for pupils during the first five school days where the pupil
will not be attending alternative provision. Any appropriate referrals to support
services or notifying key workers (such as a pupil’s social worker) should also be
considered. Paragraph 8 provides further guidance on utilising online pathways and
the potential significance of SEND law.

Cancelling exclusions

13. The headteacher may cancel any exclusion that has already begun, but this should
only be done where it has not yet been reviewed by the governing board. Where an
exclusion is cancelled, then:

e Parents, the governing board, and the LA should be notified without delay and, if
relevant, the social worker and VSH;

e Parents should be offered the opportunity to meet with the headteacher to discuss
the circumstances that led to the exclusion being cancelled;

e Schools should report to the governing board once per term on the number of
exclusions which have been cancelled. This should include the circumstances and
reasons for the cancellation enabling governing boards to have appropriate

oversight and;

e The pupil should be allowed back into school.
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Setting a clear process for exclusions

14. Headteachers should consider the following, when setting a clear process for
exclusions:

e adopting a reliable method for monitoring the 45 day suspension rule, including
suspensions received from other schools;

e ensuring there is a formal process for informing parents, social worker (where
relevant), governing board and local authority, clearly setting out all reasons for
the exclusion;

e providing up-to-date links to sources of impartial advice for parents;

e reintegrating suspended or permanently excluded pupils and supporting pupils’
future behaviour;

e ensuring a formal process for arranging, at short notice, suitable full-time
alternative education for pupils receiving suspensions over five school days.

Reasons and recording exclusions
15. We are clear that we trust headteachers to use their professional judgement based
on the individual circumstances of the case when considering whether to exclude a
pupil. The reasons below are examples of the types of circumstances that may
warrant a suspension or permanent exclusion.
e Physical assault against a pupil
e Physical assault against an adult
e \Verbal abuse or threatening behaviour against a pupil

e Verbal abuse or threatening behaviour against an adult

e Use, or threat of use, of an offensive weapon or prohibited item that has been
prohibited by a school’s behaviour policy

e Bullying
e Racist abuse
e Abuse against sexual orientation or gender reassignment

¢ Abuse relating to disability

14





16.

This list is non-exhaustive and is intended to offer examples rather than be complete
or definitive. The Department collects data on suspensions and permanent exclusions
from all state-funded schools via the termly school census. Schools must provide
information via the school census on pupils subject to any type of suspension or
permanent exclusion in the previous two terms.'® Up to three reasons can be
recorded’” for each suspension or permanent exclusion (where applicable).

Off-rolling and unlawful exclusions

17.

18.

19.

20.

21.

Telling or forcing a pupil to leave school, or not allowing them to attend school, is a
suspension (if temporary) or permanent exclusion (if permanent). Whenever a pupil is
made to leave school, or forbidden from attending school, on disciplinary grounds,
this must be done in accordance with the School Discipline (Pupil Exclusions and
Reviews) (England) Regulations 2012 and with regard to relevant parts of this
guidance.

Suspending a pupil for a short period of time, such as half a day, is permissible,
however, the formal suspension process must be followed. Each disciplinary
suspension and permanent exclusion must be confirmed to the parents in writing with
notice of the reasons for the suspension or permanent exclusion.

Any exclusion of a pupil, even for short periods, must be formally recorded. It would
also be unlawful to exclude a pupil simply because they have SEN or a disability that
the school feels it is unable to meet, or for a reason such as: academic
attainment/ability; or the failure of a pupil to meet specific conditions before they are
reinstated, such as to attend a reintegration meeting.® If any of these unlawful
exclusions are carried out and lead to the deletion of a pupil’s name from the register,
this is known as ‘off-rolling’. An informal or unofficial exclusion, such as sending a
pupil home ‘to cool off’, is unlawful when it does not follow the formal school exclusion
process and regardless of whether it occurs with the agreement of parents.

A further example of off-rolling would be exercising undue influence over a parent to
remove their child from the school under the threat of a permanent exclusion and
encouraging them to choose Elective Home Education or to find another school place.

If a parent'® feels pressured into electively home educating their child or that the
suspension or permanent exclusion procedures have not been followed, they can
follow the school’s complaints procedure with the governing board and in the case of

'8 The submission of the school census returns, including a set of named pupil records, is a statutory
requirement on schools under section 537A of the Education Act 1996.

7 Complete the school census - Guidance - GOV.UK (www.gov.uk)

'8 Paragraph 19 gives guidance about section 51A Education Act 2002.

% Parents cannot agree to waive the requirements of the Regulations and relevant regulations must always
be followed when a pupil is made to leave or is forbidden from attending on disciplinary grounds.
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a maintained school, the local authority. Ofsted considers any evidence of off-rolling
and is likely to judge a school as inadequate if there is evidence that pupils have been
removed from the school roll without a formal permanent exclusion or by the school
encouraging a parent to remove their child from the school, and leaders have taken
insufficient action to address this.

Safeguarding, including guidance concerning pupils who
have abused another pupil (commonly known as child-on-
child abuse)

22.

23.

24.

25.

If there is an ongoing safeguarding investigation (whether that includes a criminal
investigation or not) that may result in the permanent exclusion of a pupil or if a pupil
has been reinstated following a governing board review, it is likely that there will be
complex and difficult decisions that need to be made. It is important that these
decisions are made alongside a school’s duty to safeguard and support children and
their duty to provide an education.

Schools have a statutory duty to make arrangements for safeguarding and promoting
the welfare of their pupils. As part of this duty, schools are required to have regard to
guidance issued by the Secretary of State. All schools must have regard to Keeping
Children Safe in Education.?°

Furthermore, schools have a statutory duty to co-operate with safeguarding partners
once designated as relevant agencies. Equally, safeguarding partners are expected
to name schools as relevant agencies and engage with them in a meaningful way.
Ultimately, any decisions are for the school to make on a case-by-case basis, with the
designated safeguarding lead (or a deputy) taking a leading role and using their
professional judgement, supported by other agencies, such as children’s social care
and the police as required.

Section 5 of Keeping Children Safe in Education sets out the safeguarding process
for cases of reports that relate to rape or assault by penetration and those that lead to
a conviction or caution: “When there has been a report of sexual violence, the
designated safeguarding lead (or a deputy) should make an immediate risk and
needs assessment. Where there has been a report of sexual harassment, the need
for a risk assessment should be considered on a case-by-case basis.” As always
when concerned about the welfare of a child, the best interests of the child should
come first. In all cases, schools should follow general safeguarding principles as
found in Keeping Children Safe in Education.

20 Section 175 Education Act 2002.
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Reintegration after a suspension or off-site direction

26.

27.

28.

29.

30.

Schools should support pupils to reintegrate successfully into school life and full-time
education following a suspension or period of off-site direction (see paragraphs 35 to
46). They should design a reintegration strategy that offers the pupil a fresh start;
helps them understand the impact of their behaviour on themselves and others;
teaches them to how meet the high expectations of behaviour in line with the school
culture; fosters a renewed sense of belonging within the school community; and
builds engagement with learning.

The reintegration strategy should be clearly communicated at a reintegration meeting
before or at the beginning of the pupil’s return to school. During a reintegration
meeting, the school should communicate to the pupil that they are valued, and their
previous behaviour should not be seen as an obstacle to future success. Where
possible this meeting should include the pupil’s parents. However, it is important to
note that a pupil should not be prevented from returning to a mainstream classroom if
parents are unable or unwilling to attend a reintegration meeting. To ensure ongoing
progress, the strategy should be regularly reviewed and adapted where necessary
throughout the reintegration process in collaboration with the pupil, parents, and other
relevant parties.

Where necessary, schools should work with relevant staff and multi-agency
organisations, such as teachers, pastoral staff, mentors, social workers, educational
psychologists or the safer schools team, to identify if the pupil has any SEND and/or
health needs.

A part-time timetable should not be used to manage a pupil’s behaviour and must
only be in place for the shortest time necessary. Any pastoral support programme or
other agreement should have a time limit by which point the pupil is expected to
attend full-time, either at school or alternative provision. There should also be formal
arrangements in place for regularly reviewing it with the pupil and their parents. In
agreeing to a part-time timetable, a school has agreed to a pupil being absent from
school for part of the week or day and therefore must treat absence as authorised.

Schools can consider a range of measures to enable the pupil’s successful
reintegration which can include, but are not limited to:

e Maintaining regular contact during the suspension or off-site direction and
welcoming the pupil back to school,

e Daily contact with a designated pastoral professional in-school,

e Use of a report card with personalised targets leading to personalised rewards;

e Ensuring the pupil follows an equivalent curriculum during their suspension or
off-site direction or receives academic support upon return to catch up on any
lost progress;
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Planned pastoral interventions;

Mentoring by a trusted adult or a local mentoring charity;

Regular reviews with the pupil and parents to praise progress being made and
raise and address any concerns at an early stage;

Informing the pupil, parents and staff of potential external support.
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Part four: Factors to consider before making a decision
to exclude

The very best Alternative Provision (AP) can be important co-experts in managing
behaviour and providing alternatives to exclusion. This could include outreach support for
pupils in mainstream schools and offering short-term places to pupils who need a time-
limited intervention away from their mainstream school. Schools should work with high
quality AP providers to ensure a continuum of support is available for pupils for whom
good behaviour cultures and policies are not working.

Preventative measures to school exclusion

31. In addition to the strategies set out in initial intervention, page 29 of the Behaviour in
Schools guidance, headteachers should also consider the following: a) an off-site
direction (temporary measure that maintained schools and academies for similar
purposes can use) or b) managed moves (permanent measure) as preventative
measures to exclusion.

32. Any use of AP should be based on an understanding of the support a child or young
person needs in order to improve their behaviour, as well as any SEND or health
needs. Off-site direction may only be used as a way to improve future behaviour and
not as a sanction or punishment for past misconduct. Off-site direction should only be
used where in-school interventions and/or outreach have been unsuccessful or are
deemed inappropriate and should only be used to arrange a temporary stay in AP.

33. The following individuals must have regard to the Alternative Provision: Statutory
quidance for local authorities, headteachers and governing bodies

e alocal authority arranging suitable education under section 19 of the Education
Act 1996;

e the governing body of a maintained school making or reviewing an off-site
direction under section 29A; and

e the governing body or academy trust of a maintained school, academy school
or AP academy arranging suitable education for a suspended pupil under
section 100 of the Education and Inspections Act 2006.

34. The nature of the intervention, its objectives, and the timeline to achieve these
objectives should be clearly defined and agreed with the provider upfront. The plan
should then be frequently monitored and reviewed. Pupils must continue to receive a
broad and balanced education, and this will support reintegration into mainstream
schooling.
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Off-site direction

35. Off-site direction is when a governing board of a maintained school requires a pupil to
attend another education setting to improve their behaviour.?! Whilst the legislation
does not apply to academies, they can arrange off-site provision for such purposes
under their general powers. Where interventions or targeted support have not been
successful in improving a pupil’s behaviour, off-site direction should be used to
arrange time-limited placements at an AP or another mainstream school. During the
off-site direction to another school, pupils must be dual registered. Code B should be
used for any off-site educational activity, if the provision is an approved educational
activity that does not involve the pupil being registered at any other school.

36. When possible, in-school interventions or targeted support from AP schools should
be used to meet a pupil’s individual needs and circumstances — whether behavioural
or special educational.

37. Depending on the individual needs and circumstances of the pupil, off-site direction
into AP can be full-time or a combination of part-time support in AP and continued
mainstream education. A proposed maximum period of time should be discussed and
agreed upon as part of the planning phase for an off-site direction. As part of
planning, alternative options should be considered once the time limit has been
reached, including a managed move on a permanent basis (if a pupil is in a
mainstream school) upon review of the time-limited placement.

38. The governing board must comply with the Education (Educational Provision for
Improving Behaviour) Regulations 201022 and must show regard to the Alternative
Provision: Statutory guidance for local authorities, headteachers and governing
bodies. Whilst the alternative provision guidance section does legally apply to
maintained schools, academy trusts are also encouraged to follow this guidance.

39. The statutory guidance covers objectives and timeframes with appropriate monitoring
of progress. For maintained schools, the governing board must ensure that parents
(or the pupil if 18 or older) (and the local authority if the pupil has an Education,
Health and Care (EHC) plan are notified in writing and provided with information
about the placement?® as soon as practicable after the direction has been made and
no later than two school days before the relevant day.

40. Parents (or pupils aged 18 or over) and, where the pupil has an EHC plan, the local
authority can request, in writing, that the governing board hold a review meeting.
When this happens, governing boards must comply with the request as soon as

21 Section 29A of the Education Act 2002.
22 The Education (Educational Provision for Improving Behaviour) Requlations 2010.

23 Requlation 3 of the Education (Educational Provision for Improving Behaviour) Regulations 2010 as
amended.
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reasonably practicable, unless there has already been a review meeting in the
previous 10 weeks.

41. The length of time a pupil spends in another mainstream school or AP and the
reintegration plan must be kept under review by the governing body, who must hold
review meetings at such intervals as they, having regard to the needs of the pupil,
consider appropriate, for as long as the requirement remains in effect. Not later than
six days before the date of any review meeting, a governing body must give a written
invitation to parents (or the pupil if 18 or older) (and the local authority if the pupil has
an EHC plan) to attend the review meeting, or to submit in writing before the date of
the meeting their views as to whether off-site direction should continue to have
effect.?* The governing body must ensure, insofar as is practicable, that any review
meeting is convened on a date, and at a time, that is suitable for the parent.

42. The governing body must keep the placement under review for as long as the
requirement remains in effect and must decide following each review meeting as to
whether the requirement should continue to have effect and, if so, for what period of
time.?® The meeting should include arrangements for reviews, including how often the
placement will be reviewed, when the first review will be and who should be involved
in the reviews.

43. For example, review meetings should take place between the school, parents, the
pupil, and other agencies e.g., a pupil’s social worker, Child and Adolescent Mental
Health Services (CAMHS), Multi-Agency Safeguarding Hubs (MASH) and Youth
Justice Teams, and the local authority (if a pupil has an EHC plan) to establish agreed
monitoring points to discuss the pupil’s ongoing behaviour. These reviews should be
recorded in writing and be frequent enough to provide assurance that the off-site
direction is achieving its objectives via monitoring points.

44. The governing body must give written notification of their decision as to whether the
requirement to continue the placement should continue and if so, for what period of
time including the reasons for it to the parent no later than six days after the date of
the review meeting.?®

45. To support a pupil with reintegration into their referring school, the focus of
intervention whilst off-site should remain on ensuring that a pupil continues to receive

24 Requlation 5 of the Education (Educational Provision for Improving Behaviour) Requlations 2010 as
amended.

25 The governing body must take into account the views of any persons (the relevant person, the provider,
the head teacher of the school, a representative of the governing body; and where the pupil has a
statement of special educational needs, a representative of the local authority maintaining the statement
referred to in regulation) who have attended the review meeting or have submitted their views in writing.

26 Requlation 6 of the Education (Educational Provision for Improving Behaviour) Regulations 2010 as
amended.
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a broad and balanced curriculum whilst any inappropriate behaviours which require
intervention are being addressed. If a pupil with a disability or SEN has been moved
off-site, the duties under the Equality Act 2010 and the Children and Families Act
2014 continue to apply (for example, to make reasonable adjustments or to put
support in place to meet SEN).

46. The length of time a pupil spends in another mainstream school or AP will depend on
what best supports the pupil’'s needs and potential improvement in behaviour.

Managed moves

47. A managed move is used to initiate a process which leads to the transfer of a pupil to
another mainstream school permanently. Managed moves should be voluntary and
agreed with all parties involved, including the parents and the admission authority of
the new school If a temporary move needs to occur to improve a pupil’s behaviour,
then off-site direction (as described in 35 to 46) should be used. Managed moves
should only occur when it is in the pupil’s best interests.

48. Where a pupil has an EHC plan, the relevant statutory duties on the new school and
local authority will apply. If the current school is contemplating a managed move, it
should contact the authority prior to the managed move. If the local authority, both
schools and parents are in agreement that there should be a managed move, the
local authority will need to follow the statutory procedures for amending a plan.?’

49. Managed moves should be offered as part of a planned intervention. The original
school should be able to evidence that appropriate initial intervention has been
carried out, including, where relevant, multi-agency support, or any statutory
assessments were done or explored prior to a managed move.

50. The managed move should be preceded by information sharing between the original
school and the new school, including data on prior and current attainment, academic
potential, a risk assessment and advice on effective risk management strategies. It is
also important for the new school to ensure that the pupil is provided with an effective
integration strategy. For information on reintegration practice, see paragraphs 26 to
30.

51. If a parent believes that they are being pressured into a managed move or is
unhappy with a managed move, they can take up the issue through the school’s
formal complaints procedure with the governing board and, where appropriate, the
local authority. Within the school inspections framework?®, under leadership and

27 The processes for amending a plan are set out in sections 37 and 44 of the Children and Families Act
2014 and regulations 22 and 28 of the Special Educational Needs and Disability Regulations 2014.

28 School inspection handbook - GOV.UK (www.gov.uk)
22




https://www.legislation.gov.uk/ukpga/2014/6/section/37

https://www.legislation.gov.uk/ukpga/2014/6/section/44

https://www.legislation.gov.uk/ukpga/2014/6/contents/enacted

https://www.legislation.gov.uk/ukpga/2014/6/contents/enacted

https://www.legislation.gov.uk/uksi/2014/1530/regulation/22/made

https://www.legislation.gov.uk/uksi/2014/1530/regulation/28

https://www.legislation.gov.uk/uksi/2014/1530/contents/made

https://www.gov.uk/government/publications/school-inspection-handbook-eif/school-inspection-handbook



management, Ofsted will consider any evidence found of a parent being pressured
into a managed move that has resulted in off-rolling and is likely to judge a school as
inadequate on the basis of such evidence.

Variation in exclusion rates

52. There are longstanding national trends which show that particular groups of children
are more likely to be excluded from school, both for a suspension or permanent
exclusion. All of these factors will differ for each child, and the influence of out-of-
school factors will vary according to local context, so it is important that schools, local
authorities and local partners work together to understand what lies behind local
trends. Local leaders will be best placed to effectively plan and put in place additional
and targeted action based on their own context. If they identify any gaps, they are
also in the position to act to ensure those who work with children have the training,
services and support they need to address these.?®

Pupils with disabilities and Special Educational Needs (SEN)
including those with Education, Health and Care plans (EHC
plans)

53. The Equality Act 2010 requires schools to make reasonable adjustments for disabled
pupils. This duty can, in principle, apply both to the suspensions and permanent
exclusions process and to the disciplinary sanctions imposed. Under the Children and
Families Act 2014, governing boards of relevant settings3° must use their ‘best
endeavours’ to ensure the appropriate special educational provision is made for
pupils with SEN, which will include any support in relation to behaviour management
that they need because of their SEN.

54. Schools should engage proactively with parents in supporting the behaviour of pupils
with additional needs.

55. Where a school has concerns about the behaviour, or risk of suspension and
permanent exclusion, of a pupil with SEN, a disability or an EHC plan it should, in
partnership with others (including where relevant, the local authority), consider what
additional support or alternative placement may be required. This should involve
assessing the suitability of provision for a pupil’s SEN or disability.

56. Where a pupil has an EHC plan, schools should contact the local authority about any
behavioural concerns at an early stage and consider requesting an early annual

2% Timpson Review of School Exclusion (publishing.service.gov.uk)

30 The duty under section 66 of the Children and Families Act 2014 applies to certain settings, including
mainstream schools, maintained nursery schools, academies, alternative provision academies and pupil
referral units.
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review prior to making the decision to suspend or permanently exclude. For those
with SEN but without an EHC plan, the school should review, with external specialists
as appropriate, whether the current support arrangements are appropriate and what
changes may be required. This may provide a point for schools to request an EHC
assessment or a review of the pupil’s current package of support.

Pupils who have a social worker, including looked-after
children, and previously looked-after children

57.

58.

59.

60.

For the majority of children who have a social worker, this is due to known
safeguarding risks at home or in the community: over half are in need due to abuse or
neglect.®! For children with a social worker, education is an important protective
factor, providing a safe space for children to access support, be visible to
professionals and realise their potential. When children are not in school, they miss
the protection and opportunities it can provide, and become more vulnerable to harm.
However, headteachers should balance this important reality with the need to ensure
calm and safe environments for all pupils and staff, so should devise strategies that
take both of these aspects into account.

Where a pupil has a social worker, e.g., because they are the subject of a Child in
Need Plan or a Child Protection Plan, and they are at risk of suspension or permanent
exclusion, the headteacher should inform their social worker, the Designated
Safeguarding Lead (DSL) and the pupil’s parents to involve them all as early as
possible in relevant conversations.

Where a looked-after child (LAC) is likely to be subject to a suspension or permanent
exclusion, the Designated Teacher (DT) should contact the local authority’s VSH as
soon as possible. The VSH, working with the DT and others, should consider what
additional assessment and support need to be put in place to help the school address
the factors affecting the child’s behaviour and reduce the need for suspension or
permanent exclusion. Where relevant, the school should also engage with a child’s
social worker, foster carers, or children’s home workers.

All looked-after children should have a Personal Education Plan (PEP) which is part
of the child’s care plan or detention placement plan.3? This should be reviewed every
term and any concerns about the pupil's behaviour should be recorded, as well as
how the pupil is being supported to improve their behaviour and reduce the likelihood
of exclusion. Monitoring of PEPs can be an effective way for VSHSs to check on this.

31 Characteristics of children in need, Reporting Year 2021 — Explore education statistics — GOV.UK

(explore-education-statistics.service.gov.uk)

32 Promoting the education of looked-after children and previously looked-after children

(publishing.service.gov.uk)
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61. Where previously looked-after children face the risk of being suspended or
permanently excluded, the school should engage with the child’s parents and the
school’s DT. The school may also seek the advice of the VSH on strategies to support
the pupil.33

33 Further information can be found in the quidance for the designated teacher for looked-after and
previously looked-after children.
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Part five: The headteacher’s duty to inform parties
about an exclusion

To ensure that a child receives the correct support and protection during a suspension or
permanent exclusion, it is important that those responsible for their care are promptly
informed when exclusions occur or there is a risk of them occurring. As well as
communicating with the child where relevant throughout the exclusion process, this
section sets out how and when schools should and must share information with parents,
social workers, VSH, local authorities, and governing boards.

Duty to inform parents about an exclusion3*

62. Whenever a headteacher suspends or permanently excludes a pupil they must,
without delay, notify parents of the period of the suspension or permanent exclusion
and the reason(s) for it.

63. They must also, without delay, after their decision, provide parents with the following
information in writing:

e the reason(s) for the suspension or permanent exclusion;

e the period of a suspension or, for a permanent exclusion, the fact that it is
permanent;

e parents’ right to make representations about the suspension or permanent
exclusion to the governing board (in line with the requirements set out in
paragraphs 95 to 105) and how the pupil may be involved in this;

e how any representations should be made; and

e where there is a legal requirement for the governing board to consider the
suspension or permanent exclusion, that parents or a pupil if they are 18 years old
have a right to attend a meeting, to be represented at that meeting (at their own
expense) and to bring a friend.

64. Written notification of the information above (paragraph 63) can be provided by
delivering it directly to the parents, leaving it at their usual or last known home
address, or posting it to that address. Notices can be given electronically if the
parents have given written agreement for this kind of notice to be sent in this way.3®

34 paragraphs 62 to 71 gives guidance about section 51A Education Act 2002.
3 Section 572 Education Act 1996.
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65. Where a suspended or permanently excluded pupil is of compulsory school age the
headteacher must also notify the pupil’s parents of the days on which they must
ensure that the pupil is not present in a public place at any time during school hours.

66. These days are the first five school days of a suspension or permanent exclusion (or
until the start date of any full-time alternative provision or the end of the suspension
where this is earlier). Any parent who fails to comply with this duty without reasonable
justification commits an offence and may be given a fixed penalty notice or be
prosecuted. The headteacher must notify the parents of the days on which their duty
applies without delay and, at the latest, by the end of the afternoon session on the
first day of the suspension or permanent exclusion.®

67. If alternative provision is being arranged, then the following information must be
included with this notice where it can reasonably be found out within the timescale:

e the start date for any provision of full-time education that has been arranged for
the child during the suspension or permanent exclusion;

e the start and finish times of any such provision, including the times for morning
and afternoon sessions where relevant;

e the address at which the provision will take place; and

e any information required by the pupil to identify the person they should report to on
the first day.

68. Where this information on alternative provision is not reasonably ascertainable by the
end of the afternoon session on the first day of the suspension or permanent
exclusion, it may be provided in a subsequent notice, but it must be provided without
delay and no later than 48 hours before the provision is due to start. The only
exception to this is where alternative provision is to be provided before the sixth day
of a suspension or permanent exclusion, in which case the information can be
provided with less than 48 hours’ notice with parents’ consent.

69. The information in paragraphs 65 to 68 must be provided in writing but can be
provided by any effective method (paragraph 74 provides guidance on this issue).

70. The failure of a headteacher to give notice of the information in paragraphs 65 and 68
by the required time does not relieve the headteacher of the duty to serve the notice.
A notice is not made invalid solely because it has not been given by the required time.

71. If a child is suspended again following their original suspension, or is subsequently
permanently excluded, the headteacher must inform parents and where relevant, the

3 Sections 103 to 105 Education and Inspections Act 2006 and regulations made under these sections.
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pupil’s social worker or local authority if the pupil has an EHCP, without delay and
issue a new exclusion notice to parents and the social worker.

Informing parents about an exclusion

72. For notifications under paragraph 62, although this must not delay notification,
notification should be in person or by telephone in the first instance as this would
allow parents to ask any initial questions or raise concerns directly with the
headteacher. Headteachers should consider the following:

Has the school spoken to the parents (and when appropriate, the child’s social
worker) to ensure they fully understand the type/scale of the incident?

Has the school considered how to communicate accessibly and clearly, including
whether parents may have particular communication needs relating to a disability
or having English as an additional language (EAL)?

Has the school provided sufficient details in the suspension or permanent
exclusion notice letter on the reasons for the suspension or permanent exclusion?

Does the notice contain all the required information as set out in part six of the
suspension and permanent exclusion guidance?

Has the school informed parents (and when appropriate, the pupil’s social worker
or the local authority if a pupil has an EHCP) whether their pupil will be able to sit
any national curriculum test(s) or public examination(s) occurring during the
suspension or permanent exclusion?

When several suspensions have been issued in a term, has the school informed
parents of their right of representation to the governing board?

Letter templates might be available from the local authority.

73. When notifying parents about a suspension or permanent exclusion, the headteacher
should set out what arrangements have been made to enable the pupil to continue
their education prior to the start of any alternative provision or the pupil’s return to
school, in line with legal requirements and guidance in part six.

74. For notifications under paragraphs 65 to 67, effective methods for providing the
information may include email or text message, giving the notice directly to the
parents, or sending the information home with the suspended or permanently
excluded pupil. Where information is sent home with the pupil, the headteacher
should consider sending a duplicate copy by an alternative method or confirming that
the information has been received.
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75. When notifying parents about a suspension or permanent exclusion, the headteacher
should draw attention to relevant sources of free and impartial information. This
information should include:

e Every local area has a SENDIAS service who provide information, advice and
support to children and young people with SEND, including on exclusions. Every
exclusion letter should include details of the local service which can also be found
here https://councilfordisabledchildren.org.uk/about-us-0/networks/information-
advice-and-support-services-network

e Coram’s Child Law Advice service can be accessed through their website
https://childlawadyvice.org.uk/information-pages/school-exclusion/ or contacted on
0300 330 5485 from Monday to Friday, 8am — 6pm.

e ACE education run a limited service and can be reached on 0300 0115 142 on
Monday to Wednesday from 10am to 1pm during term time. Information can be
found on the website: http://www.ace-ed.org.uk/.

¢ Independent Provider of Special Education Advice (known as IPSEA —
www.ipsea.org.uk) is a registered charity. It offers free and independent
information, advice and support to help get the right education for children and
young people with all kinds of special educational needs (SEN) and disabilities.

Informing social workers and Virtual School Heads about an
exclusion

76. Information sharing is vital in safeguarding children and promoting their welfare,
including their educational outcomes. Schools should be proactive in sharing
information as early as possible to help identify, assess, and respond to risks or
concerns about the safety and welfare of children. Keeping children safe in education
and Working Together to Safeguard Children (2018) set out the requirements for
schools and colleges about information sharing in more detail.

77. Whenever a headteacher suspends or permanently excludes a pupil they must,
without delay, after their decision, also notify the social worker, if a pupil has one, and
the VSH, if the pupil is a LAC?’, of the period of the suspension or permanent
exclusion and the reason(s) for it. The information in paragraphs 65 to 68 must be
provided in writing to the local authority.

37 If the pupil is previously looked-after (PLAC) the VSH should provide advice and information, upon
request from relevant parties (DT, parents, etc) but does not have a corporate parent role that they have for
LAC.
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78. Both the social worker and/or VSH, must be informed when a governing board
meeting is taking place, in order to share information. The social worker and/or the
VSH can attend the meeting, should they wish to do so. Further guidance to social
workers and VSHs on attending a governing board meeting can be found in
paragraphs 126 to 128.

Informing the governing board about an exclusion38

79. The headteacher must, without delay, notify the governing board of:

e any permanent exclusion (including where a suspension is followed by a
decision to permanently exclude the pupil);

e any suspension or permanent exclusion which would result in the pupil being
suspended or permanently excluded for a total of more than five school days
(or more than ten lunchtimes) in a term; and

e any suspension or permanent exclusion which would result in the pupil missing
a public examination or national curriculum test.

80. When removing a pupil from the school roll, the governing board must ensure this is
done under the circumstances prescribed by the Education (Pupil Registration)
(England) Regulations 2006, as amended. If applicable, the pupil’s name should be
removed from the school roll at the appropriate time.

Informing the local authority about an exclusion3®

81. The local authority must be informed without delay of all school exclusions regardless
of the length of the exclusion.

82. For a permanent exclusion, if the pupil lives outside the local authority area in which
the school is located, the headteacher must also notify the pupil’s ‘home authority’ of
the permanent exclusion and the reason(s) for it without delay. The headteacher must
also inform the governing board once per term of any other suspensions of which they
have not previously been notified.

83. Notifications must include the reason(s) for the suspension or permanent exclusion
and the duration of any suspension or, in the case of a permanent exclusion the fact
that it is permanent.4® The local authority may reasonably wish to request this

38 paragraphs 79 to 80 gives guidance about section 51A Education Act 2002.
3% paragraphs 81 to 82 gives guidance about section 51A Education Act 2002.
40 The School Discipline (Pupil Exclusions and Reviews) (England) Regulations 2012.
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information in a standardised format. In doing so, they should take care to minimise
the administrative burden this places on schools.

Guidance to the headteacher on informing the governing board about
an exclusion

84. The headteacher should ask the chair of the governing board whether there are clear
processes in place for considering suspensions and permanent exclusions, such as:

Ensuring parents and pupils are aware of their right to consideration by the
governing board

Asking whether the governing board have taken steps to find a convenient date
that the parent, other relevant parties, the local authority representative (if
relevant) and the headteacher can attend, within the legal time limits

Asking the governing board whether they have considered how to involve the pupil
in the consideration process

Collecting all relevant documents, anonymising them, if required, and providing
them to all parties

85. The headteacher should ensure that they have informed the governing board about
reinstatement and specify the correct timescale. They should also make clear to the
governing board whether the need to consider reinstatement is dependent on
receiving parental representations.

86. A headteacher should ensure a process is in place for a governing board when
considering reinstatement following a permanent exclusion:

Do governors understand the suspension and permanent exclusion process to
enable a review within deadlines?

Would governors benefit from additional training, including on behaviour
management, routines, norms and consequences, disability awareness, the
Equality Act 2010, the Children and Families Act 2014 and SEN provision?

Is there a clear and timely system in place to enable parents to make
representations?

Are there up-to-date templates for notifying parents of the decision and explaining
the next steps?
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Part six: The governing board and local authority’s
duties to arrange education for excluded pupils

Governing boards and local authorities play an important role in ensuring that children
who have been excluded from school receive a suitable education that facilitates their
successful reintegration into education or meets their long-term needs.

The education of pupils from the sixth day of an exclusion*!

87. For a suspension of more than five school days, the governing board (or local
authority about a pupil suspended from a PRU) must arrange suitable full-time
education for any pupil of compulsory school age. This provision is commonly called
alternative provision and must begin no later than the sixth school day of the
suspension. Where a child receives consecutive suspensions, these are regarded as
a cumulative period of suspension for the purposes of this duty. This means that if a
child has more than five consecutive school days of suspension, then education must
be arranged for the sixth school day of suspension, regardless of whether this is
because of one decision to suspend the pupil for the full period or multiple decisions
to suspend the pupil for several periods in a row.

88. For permanent exclusions, the local authority must arrange suitable full-time
education for the pupil to begin from the sixth school day after the first day the
permanent exclusion took place.*? This will be the pupil's ‘home authority’ in cases
where the school is in a different local authority area. The school should collaborate
with the local authority when the pupil might be eligible for free home to school travel,
arranged by the local authority, to the place where they will be receiving education.*3

89. In addition, where a pupil has an EHCP, the local authority may need to review the
plan or reassess the child’s needs, in consultation with parents, with a view to
identifying a new placement.*

90. The local authority must have regard to the relevant statutory guidance when carrying
out its duties in relation to the education of looked-after children, which can be found
here: Promoting the education of looked-after children and previously looked-after
children (publishing.service.gov.uk). Where a looked-after child is excluded, the

41 Section 100 of the Education and Inspections Act 2006, section 19 of the Education Act 1996 and
regulations made under those sections apply to paragraphs 87 to 91.

42 The education arranged must be full-time or as close to full-time as in the child’s best interests because
of their health needs.

43 Home-to-school travel and transport - GOV.UK (www.gov.uk).

44 Section 44 of the Children and Families Act 2014 provides for reviews and reassessments, with further
detail in Part 2 of the Special Educational Needs and Disability Regulations 2014.
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9.

school should document the provision of immediate suitable education in the child’'s
PEP.

Provision does not have to be arranged by either the school or the local authority for
a pupil in the final year of compulsory education who does not have any further public
examinations to sit.

The education of pupils prior to the sixth day of an exclusion

92.

93.

94.

It is important for schools to help minimise the disruption that suspension or
permanent exclusion can cause to a pupil’'s education. Whilst the statutory duty on
governing boards or local authorities is to arrange full-time education from the sixth
day of a suspension or permanent exclusion, there is an obvious benefit to the pupil in
starting this provision as soon as possible. In the case of a looked-after child or child
with a social worker, the school and the local authority should work together to
arrange alternative provision from the first day following the suspension or permanent
exclusion.

Where it is not possible, or not appropriate, to arrange alternative provision during the
first five school days of a suspension or permanent exclusion, the school should take
reasonable steps to set and mark work for the pupil. Online pathways such as Google
Classroom or Oak Academy can be used but schools should ensure that the work set
is accessible and achievable by the pupil outside school.

The governing board should ensure that there are clear processes in place to comply
with its legal duty to arrange suitable full-time educational provision for pupils of
compulsory school age from the sixth consecutive school day of a suspension. This
includes:

e Checking that there is a process in place for the governing board to assure itself
that the education provided is suitable and full-time

e Quality assuring provision and ensuring that any previous placements have been
evaluated, including support for any SEND the pupil may have

e Checking whether there is a process in place to monitor the pupil’s attendance and
behaviour at the provision

e Checking whether the correct attendance code is being used

e Checking whether the pupil’s child protection file and any other information
relevant to the pupil’s safeguarding and welfare has been securely transferred to
their new setting as early as possible, in line with Keeping children safe in
education 2021 (publishing.service.gov.uk)
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Part seven: The governing board’s duty to consider an
exclusion

Governing boards have a key responsibility in considering whether excluded pupils
should be reinstated. This forms part of their wider role to hold executive leaders to
account for the lawful use of exclusion, in line with the duties set out in law, including
equalities duties.*®

Guidance for governing boards on considering an excluded
pupil’s reinstatement4¢

95. The governing board has a duty to consider parents’ representations about a
suspension or permanent exclusion. The requirements on a governing board to
consider the reinstatement of a suspended or permanently excluded pupil depend
upon a number of factors (these requirements are illustrated by the diagram on page
38, A summary of the governing board’s duties to review the headteacher’s exclusion
decision).

96. In the case of a maintained school, the governing board may delegate its functions
with respect to the consideration of a suspension or permanent exclusion to a
designated sub-committee consisting of at least three governors.

97. In the case of an academy, the governing board may delegate to a committee of the
trust board, including a local governing body, if the trust’s articles of association allow
them to do so.

98. The governing board must consider and decide on the reinstatement of a suspended
or permanently excluded pupil within 15 school days of receiving notice of a
suspension or permanent exclusion from the headteacher if:

e itis a permanent exclusion;

e itis a suspension which would bring the pupil's total number of school days out of
school to more than 15 in a term; or

e it would result in the pupil missing a public examination or national curriculum test.

99. The requirements are different for suspensions where a pupil would be suspended for
more than five but less than 16 school days in a term. In this case, if the parents

45 Governance Handbook 2019 (publishing.service.gov.uk)

46 Section 51A Education Act 2002 and regulations made under that section, as well as the School
Governance (Roles, Procedures and Allowances) (England) Reqgulations 2013 applies to paragraphs 95 to
105.
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make representations, the governing board must consider and decide within 50
school days of receiving the notice of suspension whether the suspended pupil should
be reinstated. In the absence of any representations from the parents, the governing
board is not required to meet and cannot direct the reinstatement of the pupil.

100. Where a suspension or permanent exclusion would result in a pupil missing a public
examination or national curriculum test, there is a further requirement for a governing
board. It must, so far as is reasonably practicable, consider and decide on the
suspension or permanent exclusion before the date of the examination or test. If it is
not practical for sufficient governors to consider the reinstatement before the
examination or test, the chair of governors, in the case of a maintained school, may
consider the suspension or permanent exclusion alone and decide whether or not to
reinstate the pupil.4’

101. In the case of an academy the pupil’s reinstatement may be considered by a
committee of the trust board, including a local governing body, if the trust’s articles of
association allow them to do so.

102. The following parties must be invited to a meeting of the governing board and
allowed to make representations or share information:

e parents (and, where requested, a representative or friend);

the pupil if they are 18 years or over;
e the headteacher;

e a representative of the local authority (in the case of a maintained school or
PRU);

¢ the child’s social worker if the pupil has one; and

e the VSH if the child is LAC.

103. The governing board must make reasonable endeavours to arrange the meeting
within the statutory time limits set out above and must try to have it at a time that suits
all relevant parties. However, its decision will not be invalid simply on the grounds that
it was not made within these time limits.

47 Where the chair is unable to make this consideration, then the vice-chair may do so instead.

48 parents may request that the local authority and/or the home local authority attend a meeting of an
academy’s governing board as an observer; that representative may only make representations with the
governing board’s consent.
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104. In the case of a suspension which does not bring the pupil's total number of days of
suspension to more than five in a term, the governing board must consider any
representations made by parents, but it cannot direct reinstatement and is not
required to arrange a meeting with parents.

105. Taking into account, the pupil’'s age and understanding, the pupil or their parents
should also be made aware of their right to attend and participate in governing board
meetings and the pupil should be enabled to make a representation on their own
behalf if they wish to do so.

Guidance for governing boards on using data on suspensions
and permanent exclusions

106. Governing boards should already be challenging and evaluating what their school’s
data is telling them about their school or academy trust. Boards should carefully
consider the level of pupil moves and the characteristics of pupils who are moving on
any permanent exclusions to ensure the sanction is only used when necessary, as a
last resort.

107. Governing boards should review suspensions and permanent exclusions, those
taken off roll and those on roll but attending education off-site. It is important to
consider both the cost implications of directing children to be educated off-site in AP
and whether there are any patterns to the reasons or timing of moves. For example, if
high numbers of children with SEND are moving, the school, academy or trust may
wish to consider reviewing its SEN support.

108. Multi-academy trusts (MATs) may also choose to work with their academies to
consider this information, and whether there are patterns across academies within
a MAT, recognising that numbers in any one academy are often too low to allow for
meaningful statistical analysis.

109. Governing boards should consider:
o effectiveness and consistency in implementing the school’s behaviour policy
¢ the school register and absence codes

¢ instances where pupils receive repeat suspensions

e interventions in place to support pupils at risk of suspension or permanent
exclusion
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any variations in the rolling average of permanent exclusions to understand why
this is happening, and to ensure they are only used when necessary

timing of moves and permanent exclusions, and whether there are any patterns,
including any indications which may highlight where policies or support are not
working

understanding the characteristics of excluded pupils, and why this is taking place
whether the placements of pupils directed off-site into AP are reviewed at sufficient
intervals to assure that the education is achieving its objectives and that pupils are

benefiting from it

Further information can be found here: Understanding your data: a quide for
school governors and academy trustees - GOV.UK (www.gov.uk)
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A summary of the governing board’s duties to review the
headteacher’s exclusion decision

Conditions of exclusion : Governing board duties !

Does the exclusion meet any of the following conditions?

e |tis a permanent exclusion

e |tis a suspension that alone, or in conjunction with previous suspensions,
will take the pupil’s total number of days out of school above 15 for a term

e Itis a suspension or permanent exclusion that will result in the pupil
missing a public exam or national curriculum test*

l Yes l No

Will the suspension(s) take the
pupil’s total number of school
days out of school above five but
less than 16 for the term?

The governing board must convene a
meeting to consider reinstatement
within 15 school days of receiving
notice of the suspension or
permanent exclusion.*®

*If the pupil will miss a public exam or
national curriculum test, the
governing board must take
reasonable steps to meet before the
date of the examination. If this is not
practical, the chair of governors may
consider pupil’s reinstatement
alone.%°

The governing board
must consider any
representations made
by parents but does
not have the power to
decide whether to
reinstate the pupil.

Yes

The governing board is not
required to consider the
suspension and does not
have the power to decide to
reinstate the pupil.

I The governing board must convene a
: meeting to consider reinstatement

: within 50 school days of receiving

1 notice of the suspension.

T T T T |

49 The governing board may delegate its functions to consider a suspension or permanent exclusion to a
designated committee.

%0 The ability for a chair to review in the case of public exams refers only to maintained schools.
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A summary of the governing board’s duties to review the
headteacher’s exclusion decision

1. Is it a permanent exclusion?

If the answer is yes, the governing board must convene a meeting to consider
reinstatement within 15 school days of receiving notice of the permanent exclusion.%’

If the answer is no, go to step 2.

2. Is it a suspension that alone, or in conjunction with previous suspensions, will
take the pupil’s total number of days out of school above 15 for a term

If the answer is yes, the governing board must convene a meeting to consider
reinstatement within 15 school days of receiving notice of the suspension.®?

If the answer is no, go to step 3.

3. Is it a suspension or permanent exclusion that will result in the pupil missing a
public exam or national curriculum test?

If the answer is yes, the governing board must convene a meeting to consider
reinstatement within 15 school days of receiving notice of the suspension or permanent
exclusion.® The governing board must also take reasonable steps to meet before the
date of the examination. If this is not practical, the chair of governors may consider
pupil’s reinstatement alone.%

If the answer is no, go to step 4.

4. Will the suspension(s) take the pupil’s total number of school days out of
school above five but less than 16 for the term?

If the answer is yes, go to step 5.

If the answer is no, the governing board must consider any representations made by
parents but does not have the power to decide whether to reinstate the pupil.

5. Have the pupil’s parents requested a governing board meeting?

If the answer is yes, the governing board must convene a meeting to consider
reinstatement within 50 school days of receiving notice of the suspension.

The governing board is not required to consider the suspension and does not have the
power to decide to reinstate the pupil.

51 The governing board may delegate its functions to consider an exclusion to a designated committee.
52 The governing board may delegate its functions to consider an exclusion to a designated committee.
53 The governing board may delegate its functions to consider an exclusion to a designated committee.
54 The ability for a chair to review in the case of public exams refers only to maintained schools.
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Preparing for the consideration of a suspension or permanent
exclusion

110. Where the governing board is legally required to consider the reinstatement of a
suspended or permanently excluded pupil they should:

not discuss the suspension or permanent exclusion with any party outside the
meeting;

ask for any written evidence in advance of the meeting, including witness
statements®® and other relevant information held by the school such as those
relating to a pupil’s SEN and the pupil’s school record;

where possible, circulate any written evidence and information, including a list of
those who will be present, to all parties at least five school days in advance of the
meeting;

allow parents and the pupil to be accompanied by a friend or representative
(where a pupil under 18 is to be invited as a witness, the governing board should
first seek parental consent);

invite the pupil’s social worker, if they have one, and if the pupil is LAC, the VSH to
attend;

comply with their duty to make reasonable adjustments for people who use the
school and consider what reasonable adjustments should be made to support the
attendance and contribution of parties at the meeting (for example where a parent
or pupil has a disability with mobility or communication that has an impact upon
their ability to attend the meeting or to make representations); and

identify the steps they will take to enable and encourage the suspended or
permanently excluded pupil to attend the meeting and speak on their behalf (such
as providing accessible information or allowing them to bring a friend), taking into
account the pupil’s age and understanding; or how the suspended or permanently
excluded pupil may feed in their views by other means if attending the meeting is
not possible.

55 Witness statements can be gathered from the headteacher, the pupil’s teachers, the designated
safeguarding lead, the pupil themselves, the pupil’s parent(s) and if applicable, the designated teacher for
looked-after children. Where possible, written statements should also be gathered from the pupil’s social
worker, and for looked-after children the area’s VSH.
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Pupils who may miss a public examination or national curriculum test
if they are suspended or permanently excluded

111. There is no automatic right for a suspended or permanently excluded pupil to take a
public examination or national curriculum test on the school's premises. The
governing board should consider whether it would be appropriate to exercise its
discretion to allow a suspended or permanently excluded pupil onto the premises for
the sole purpose of taking the examination or test or whether this could be facilitated
in another way.

Considering the reinstatement of a suspended or permanently
excluded pupil®®

112. Where the governing board is legally required to consider reinstating a suspended
or permanently excluded pupil, they must consider both the interests and
circumstances of the suspended or permanently excluded pupil, and that of other
pupils, staff, and school community.

113. The governing board must also consider any representations made by or on behalf
of:

parents or the pupil if they are over 18 years old;

the headteacher;

the pupil’s social worker if the pupil has one;

if the pupil is looked after®’, the VSH;

e and the local authority (in the case of a maintained school or PRU).

114. Taking into account, the pupil’s age and understanding, the pupil or their parents
should also be made aware of their right to attend and participate in the governing
board meeting and the pupil should be enabled to make a representation on their own
behalf if they desire to do so.

115. When establishing the facts in relation to a suspension or permanent exclusion the
governing board must apply the civil standard of proof, i.e., ‘on the balance of

56 Paragraphs 112 to 118 gives guidance about section 51A Education Act 2002.

57 If the pupil is previously looked-after (PLAC) the VSH should provide advice and information, upon
request from relevant parties (DT, parents, etc) but does not have a corporate parent role that they have for
LAC.
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probabilities’ (it is more likely than not that a fact is true) rather than the criminal
standard of ‘beyond reasonable doubt’.

116. In the light of its consideration, the governing board can either:

e decline to reinstate the pupil; or

e direct reinstatement of the pupil immediately or on a particular date.

117. If a reinstatement meeting would make no practical difference because, for
example, the pupil has already returned to school following the expiry of a suspension
or the parents make clear they do not want their child reinstated, the governing board
must still meet to consider whether the pupil should or would have been officially
allowed back into the school. Ideally, a reinstatement meeting should happen as soon
as possible and should ideally be held before the pupil is back in school.

118. If it decides against the reinstatement of a pupil who has been permanently
excluded the parents can request an independent review.

Guidance on considering the reinstatement of a suspended or
permanently excluded pupil

119. The governing board should agree the steps they will take to ensure all parties will
be supported to participate in its consideration and have their views heard. This is
particularly important where pupils aged under 18 are speaking about their own
suspension or permanent exclusion or giving evidence to the governing board.

120. The governing board should ensure that clear minutes are taken of the meeting as a
record of the evidence that was considered by the governing board. These minutes
should be made available to all parties on request and the record of discussion should
state clearly how the decisions have been reached.

121. The governing board should ask all parties to withdraw from the meeting before
making a decision. Where present, a clerk may stay to help the governing board by
reference to their notes of the meeting and with the wording of the decision letter.

122. In reaching a decision on whether a pupil should be reinstated, the governing board
should consider whether the decision to suspend or permanently exclude the pupil
was lawful, reasonable, and procedurally fair. This should consider the welfare and
safeguarding of the pupil and their peers, the headteacher’s legal duties, and any
evidence that was presented to the governing board in relation to the decision to
exclude.

123. The governing board should note the outcome of its consideration on the pupil's
educational record, and copies of relevant papers should be kept with the educational
record.
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124. In cases where the governing board considers parents’ representations but does not
reinstate the pupil, it should consider whether it would be appropriate to place a note
of its findings on the pupil’s educational record.

125. Claims of discrimination to the First-tier Tribunal®® (Special Educational Needs and
Disability), in relation to disability, or County Court®®, for all other forms of
discrimination, can be made up to six months after the discrimination is alleged to
have occurred. Schools should retain records and evidence relating to an exclusion
for at least six months in case such a claim is made.

Guidance to social workers and Virtual School Heads on
attending the governing board meeting

Social workers

126. It is likely that pupils with a social worker have experienced or are experiencing
adversity or difficulties. Social workers can provide important information that helps
the governing board understand the experiences of a pupil and their welfare.

127. Social workers should, as far as possible, attend the governing board meeting to
share information. This should include helping to identify how the pupil’s
circumstances may have influenced the circumstances of the pupil’'s suspension or
permanent exclusion and ensuring that safeguarding needs and risks and the child’s
welfare are taken into account.

Virtual School Heads

128. The VSH should, as far as possible, attend the governing board meeting to share
information where the pupil is a looked-after child. This should include helping the
governing board to understand the pupil’s background and circumstances. They
should also be able to advise the board on the possible contribution that the pupil’s
circumstances could have made to the suspension or permanent exclusion.

58 As with the county court for other types of discrimination, claims have to be brought within 6 months of
the act to which the claim relates, and the tribunal has the power to consider claims after that time has
passed if it considers it just and equitable to do so.

% Proceedings must be brought within 6 months of the date of the act to which the claim relates, although
the county court has power to extend this period if it considers it just and equitable to do so.
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The governing board’s duty to notify people after its
consideration of reinstatement®°

129. Where legally required®’ to consider reinstating a suspended or permanently
excluded pupil, the governing board must notify parents or the pupil if they are 18
years or over, the headteacher, and where relevant, the local authority, the pupil’s
social worker and/or the VSH of its decision, and the reasons for it, in writing and
without delay. Where the pupil resides in a different local authority area from the one
in which the school is located, the governing board must also inform the pupil's ‘home
authority’.

130. In the case of a permanent exclusion where the governing board decides not to
reinstate the pupil, the governing board’s notification must state that the exclusion is
permanent and provide notice of parents’ right to ask for the decision to be reviewed
by an IRP and the following information:

e the date by which an application for a review must be made (i.e., 15 school days
from the date on which notice in writing of the governing board's decision is given
to parents — see paragraph 134);

e where and to whom an application for a review (and any written evidence) should
be submitted;

e that any application should set out the grounds on which it is being made and that,
where appropriate, this should include a reference to how the pupil’s SEN are
considered to be relevant to the permanent exclusion;

e that, regardless of whether the permanently excluded pupil has recognised SEN,
parents have a right to require the local authority/academy trust to appoint a SEN
expert to advise the review panel;

e details of the role of the SEN expert; and

e that parents may, at their own expense, appoint someone to make written and/or
oral representations to the panel.

131. That, in addition to the right to apply for an IRP, if parents believe that there has
been unlawful discrimination in relation to the permanent exclusion then they may
make a claim under the Equality Act 2010 to the First-tier Tribunal (Special
Educational Needs and Disability) in the case of disability discrimination, or the

80 paragraphs 129 to 134 gives guidance about section 51A Education Act 2002.

6" In the case of a suspension which does not leave the pupil’s total number of days of suspension above
five in a term, or a suspension which leaves the total above five but up to 15 and where the parent or adult
pupil does not make representations, the governing board are not required to inform parents about
reinstatement.
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County Court, in the case of other forms of discrimination.

132. That a claim of discrimination under the Equality Act 2010 made under these routes
should be lodged within six months of the date on which the discrimination is alleged
to have taken place (e.g., the day on which the pupil was permanently excluded).

133. The governing board may provide the information in paragraphs 129 and 130 by
delivering it directly to parents in person or to their last known address or posting it
first class mail to that address.

134. Notice is deemed to have been given on the same day if it is delivered or on the
second working day after posting if it is sent by first class mail.

Providing information to parents following its decision on
reinstatement

135. The governing board should set out the reasons for its decision in sufficient detail to
enable all parties to understand why the decision was made.

136. Where relevant, it will be for the governing board to confirm the details of where the
parents’ application for an IRP should be sent. This is normally the clerk of the IRP.
The notice should make it clear that parents are entitled to bring a friend to the
review.

137. In providing details of the role of the SEN expert, the governing board should refer
to the statutory guidance provided to SEN experts in paragraphs 230 to 233. The
notice should explain that there would be no cost to parents for this appointment and
that parents must make clear if they wish for a SEN expert to be appointed in any
application for a review.

138. Where the governing board declines to reinstate the pupil, it should draw the
attention of parents to relevant sources of free and impartial information that will allow
them to make an informed decision on whether and, if so, how to seek a review of the
decision. This information should be included in the letter notifying parents of a
decision not to reinstate a permanently excluded pupil, which should also include the
information set out in paragraph 75.
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Part eight: The governing board’s duty to remove a
permanently excluded pupil’s name from the school
register

The correct removal of pupils from the school admission register is critical to ensuring
that permanent exclusions are carried out lawfully and that pupil movements can be
effectively monitored. By carrying this role out properly, governing boards can reduce
opportunities for the illegal off-rolling of children and make this issue easier to identify
and tackle.

Guidance for governing boards on removing an excluded
pupil’s name from the school register®?

139. The governing board must ensure that a pupil's name is removed from the school
admission register if:

e 15 school days have passed since the parents were notified of the governing
board’s decision to not reinstate the pupil and no application has been made for
an IRP; or

e the parents have stated in writing that they will not be applying for an IRP.

140. The school cannot backdate the deletion of the pupil’s name to the date the pupil’s
exclusion began.

141. Where an application for an IRP has been made within 15 school days, the school
must wait until the review has been determined, or abandoned, and until the
governing board has completed any reconsideration that the panel has recommended
or directed it to carry out, before removing a pupil’s name from the register. Where a
pupil’s name is to be deleted from the school admissions register because of a
permanent exclusion the school must make a return to the local authority.

142. The return must include:

e the pupil’s full name;

62 Reqgulations 8(1)(m), 8(3)(e) and 8(4)(d) of the Education (Pupil Registration) (England) Regulations
2006, as amended, set out the circumstances in which a permanently excluded pupil must be removed
from the register. Regulation 12(7) of the Education (Pupil Registration) (England) Regulations 2006 as
inserted by Regulation 5 of the Education (Pupil Registration) (England) (Amendment) Regulations 2016
sets out the information that must be submitted to the local authority. Paragraphs 139 to 143 gives
guidance about section 51A Education Act 2002.

46



https://www.legislation.gov.uk/uksi/2006/1751/regulation/8/made

https://www.legislation.gov.uk/uksi/2006/1751/regulation/8/made

https://www.legislation.gov.uk/uksi/2006/1751/regulation/12/made

https://www.legislation.gov.uk/uksi/2016/792/regulation/5/made

https://www.legislation.gov.uk/ukpga/2002/32/section/51A



e the full name and address of any parent with whom the pupil normally resides;

e at least one telephone number at which any parent with whom the pupil normally
resides can be contacted in an emergency;

e and the grounds upon which their name is to be deleted from the admissions
register (i.e., permanent exclusion);

e if the pupil’s parent or parents have told the school that the pupil is going to live
with one or more of them at a new address, the return must also include the new
address, the name of the parent(s) the pupil is going to live there with, and the
date when the pupil is going to start living there;

e if the pupil’s parent or parents have told the school that the pupil is already
registered at another school or is going to go to another school, the return must
also give the name of that school and the first date when the pupil attended or is
due to attend there; and

e this return must be made as soon as the grounds for deletion is met and no later
than the deletion of the pupil’'s name.

143. Where a pupil’s name is removed from the school register and a discrimination
claim is subsequently made, the First-tier Tribunal (Special Educational Needs and
Disability) or County Court has the power to direct that the pupil should be reinstated.

Guidance on providing exclusion data

144. In addition, within 14 days of a request, a governing board must provide to the
Secretary of State and (in the case of maintained schools and PRUs) the local
authority, certain information about any pupils suspended or permanently excluded
within the last 12 months.5?

Guidance to schools on marking attendance registers
following permanent exclusion

145. Whilst a permanently excluded pupil’'s name remains on a school’'s admission
register, the pupil should be marked using the appropriate attendance code. Where
alternative provision has been made and the pupil attends it, an appropriate
attendance code, such as Code D (Dual Registered - at another educational
establishment) or Code B (Off-site educational activity, if the provision is an approved

63 As set out in the Education (Information About Individual Pupils) (England) Regulations 2013.
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educational activity that does not involve the pupil being registered at any other
school), should be used. Where pupils are not attending alternative provision, they
should be marked absent using Code E.®

Guidance on common transfer files

146. The common transfer file should be transferred within 15 school days of the pupil
ceasing to be registered at the school.

Guidance to schools on sharing child protection information
when a child is permanently excluded

147. Where pupils leave the school (including in-year transfers) the designated
safeguarding lead should ensure their child protection file is transferred to the new
school or college as soon as possible, and within 5 days for an in-year transfer or
within the first 5 days of the start of a new term. This should be transferred separately
from the main pupil file, ensuring secure transit, and confirmation of receipt should be
obtained. Receiving schools and colleges should ensure key staff such as designated
safeguarding leads and special educational needs coordinators (SENCOs) or the
named person with oversight for SEN in colleges, are aware as required.

64 Departmental advice on attendance codes can be found at the following link:
https://www.gov.uk/government/publications/school-attendance.
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Part nine: The local authority/academy trust’s duty to
arrange an independent review panel

IRPs contribute to a robust process of scrutiny to ensure that exclusions are lawful,
reasonable, and procedurally fair. This section sets out how and when local authorities
and academy trusts should organise such reviews when requested.

Arranging a date and venue®

148. If applied for by parents within the legal time frame, the local authority or (in the
case of an academy) the academy trust must, at their own expense, arrange for an
IRP hearing to review the decision of a governing board not to reinstate a
permanently excluded pupil.

149. The legal time frame for an application is:

e within 15 school days of notice being given to the parents by the governing board
of its decision not to reinstate a permanently excluded pupil (in accordance with
the requirements summarised in paragraph 129); or

e where an application has not been made within this time frame, within 15 school
days of the final determination of a claim of discrimination under the Equality Act
2010 in relation to the permanent exclusion.®

150. Any application made outside of the legal time frame must be rejected by the local
authority/academy trust.

151. The local authority/academy trust must not delay or postpone arranging an IRP
where parents also make a claim of discrimination in relation to the permanent
exclusion to the First-tier Tribunal (Special Educational Needs and Disability) or the
County Court.®”

152. Parents may request an IRP even if they did not make representations to, or attend,
the meeting at which the governing board considered reinstating the pupil.

153. The local authority/academy trust must take reasonable steps to identify a date for
the review that all parties, and any SEN expert appointed to give advice in person, are

85 Paragraphs 148 to 156 gives guidance about section 51A Education Act 2002.

66 The First-tier Tribunal (Special Educational Needs and Disability) and County Court have the jurisdiction
to hear claims of discrimination under the Equality Act 2010 which relate to exclusions.

87 In such circumstances, the Tribunal or Court may decide to delay its consideration until after the IRP
process has been completed.
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able to attend.®® However, the review must begin within 15 school days of the day on
which the parent’s application for a review was made (panels have the power to
adjourn a hearing if required).

154. The venue must be reasonably accessible to all parties.®®

155. The local authority/academy trust must arrange a venue for hearing the review.
Whatever the venue, the panel must hold the hearing in private unless the local
authority/academy trust directs otherwise.

156. Where the issues raised by two or more applications for review are the same, or
connected, the panel may combine the reviews if, after consultation with all parties,
there are no objections.

Guidance to the local authority and academy trust on arranging a date
and venue for a review

157. The local authority/academy trust should take all reasonable steps to ensure the
venue for the review is appropriate and has a suitable area for the parties to wait
separately from the panel before the review.

158. Where the issues raised by two or more applications for review are the same, or
connected, but the panel does not combine the reviews, the local authority / academy
trust should take reasonable steps to ensure fairness and consistency. Where
possible, the same panel members should hear all related reviews.

Appointing panel members™®

159. The local authority/academy trust must constitute the panel with either three or five
members (as decided by the local authority/academy trust) representing each of the
three categories below. A five-member panel must be constituted with two members
from each of the categories of school governors and headteachers.” These must be:

%8 Where it is not possible to have in person representation by social workers or VSH, written statements
should be provided as far as possible.

89 When arranging a venue for the review, the local authority/academy trust must comply with its duties
under the Equality Act 2010 and consider what reasonable adjustments should be made to support the
attendance and contribution of parties at the review (for example where a parent or pupil has a disability in
relation to mobility or communication that impacts upon his/her ability to attend the meeting or to make
representations).

70 paragraphs 159 to 162 gives guidance about section 51A Education Act 2002.

"' Headteachers/principals/teachers in charge of a PRU and governors/management committee members
of maintained schools, PRUs and Academies are eligible to be members of IRPs considering a permanent
exclusion from any type of school covered by this guidance.
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e Alay member to chair the panel who has not worked in any school in a paid
capacity, disregarding any experience as a school governor or volunteer.

e Current or former school governors (of a maintained school, members of a PRU
management committees and directors of academy trusts) who have served as a
governor for at least 12 consecutive months in the last five years, provided they
have not been teachers or headteachers during that time.

e Headteachers or individuals who have been a headteacher within the last five
years.

160. A person may not serve as a member of a review panel if they:

e are a member of the local authority, if the excluding school is a maintained school
or pupil referral unit;

e are a director of the academy trust of the school, if the excluding school is an
academy;

e are the headteacher of the school who has permanently excluded the pupil or
anyone who has held this position in the last five years;

e are an employee of the local authority/academy trust, or the governing board, of
the school who has permanently excluded the pupil (unless they are employed as
a headteacher at another school);

e have, or at any time have had, any connection with the local authority/academy
trust, school, governing board, parents or pupil, or the incident leading to the
permanent exclusion, which might reasonably be taken to raise doubts about their
impartiality (though an individual must not be taken to have such a connection
simply because they are employed by the local authority/academy trust as a
headteacher at another school); or

e have not had the required training within the last two years (see paragraph 186).

161. In relation to panel members appointed by the local authority, sections 173(4) and
174(1) of the Local Government Act 1972 apply when determining allowances for
financial loss, travel, or subsistence. It is for the academy trust to determine its own
payment arrangements for panel members.

162. The local authority/academy trust must make arrangements to indemnify panel
members against any legal costs and expenses reasonably incurred as a result of any
decisions or actions connected to the review which are taken in good faith.
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Guidance to the local authority/academy trust on appointing
independent review panel members

163. Care should be taken to avoid bias or an appearance of bias. The local
authority/academy trust should request that prospective panel members declare any
conflict of interest at the earliest opportunity.

164. Where possible, panel members who are governors or headteachers should reflect
the phase of education (primary/secondary) and type of school from which the pupil
was permanently excluded, for example: special school; boarding school; PRU;
academy or maintained school.

165. The local authority/academy trust should consider whether the chair should be
someone with a legal qualification or other legal experience. This is particularly
important where a clerk will not be providing legal expertise to the panel.

166. To meet their duties within the statutory time frame, the local authority/academy
trust should identify several eligible individuals in each of the different categories
required to constitute an IRP in advance of an application for a review.

Appointing a clerk and the clerk’s role’?

167. The local authority/academy trust may appoint a clerk to provide advice to the panel
and parties to the review on procedure, law and statutory guidance on suspensions
and permanent exclusions.

168. Where appointed the clerk must perform the following additional functions:

e Make reasonable efforts to inform the following people that they are entitled to:
make written representations to the panel; attend the hearing and make oral
representations to the panel; be represented:

a. the parents or pupil if they are 18 years old;

b. the headteacher;

c. the governing board; and

d. the local authority (in the case of a maintained school or PRU).

o Make reasonable efforts to circulate to all parties, copies of relevant papers at
least 5 school days before the review. These papers must include:

a. the governing board’s decision;

2 Paragraphs 167 to 169 gives guidance about section 51A Education Act 2002.
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b. the parents’ application for a review; and

c. any policies or documents that the governing board was required to have
regard to in making its decision.

e Give all parties details of those attending and their role, once the position is clear.

e Attend the review and ensure that minutes are produced following instructions
from the panel.

169. Where a clerk is not appointed, the functions in paragraph 168 become the
responsibility of the local authority/academy trust.

Guidance to the local authority/academy trust on appointing an
independent review panel clerk

170. The clerk should not have served as a clerk to the governing board in the meeting at
which the decision was made by the governing board not to reinstate the pupil.

171. In addition to the training required by law, clerks should have an up to date
understanding of developments in case law which are relevant to suspension and
permanent exclusion.

172. Where a clerk is not appointed, the local authority/academy trust should consider
what additional steps it may need to take to ensure that the IRP is administered

properly.

Guidance to local authority/academy trust regarding the clerk’s role on
preparing for an independent review

173. The local authority/academy trust should ensure the clerk follows the advice below
(paragraphs 174 to 185).

174. The clerk should identify in advance of the meeting whether the pupil will be
attending. Where a permanently excluded pupil is attending the hearing,
consideration should be given in advance as to the steps that will be taken to support
their participation. If the permanently excluded pupil is not attending, it should be
made clear that they may feed in their views through a representative or by submitting
a written statement.

175. The clerk should inform the parents of their right to bring a friend to the hearing.

176. To review the governing board’s decision, the panel will generally need to hear from
those involved in the incident, or incidents, leading to the permanent exclusion. The
clerk should also try to ascertain whether an alleged victim if there is one, wishes to
be given a voice at the review. This could be in person, through a representative or by
submitting a written statement.
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177. In the case of withnesses who are pupils of the school, it will normally be more
appropriate for the panel to rely on written statements. Pupils may appear as
witnesses if they do so voluntarily and, if they are under 18, with their parent’s
consent. In such cases, that pupil’s parents should be invited to attend the meeting in
support of their child.

178. Where character witnesses’ are proposed, the clerk should seek the agreement of
the panel; but this should be allowed unless there is good reason to refuse.

179. All written witness statements should be attributed, signed, and dated unless the
school has good reason to wish to protect the anonymity of the witness, in which case
the statement should at least be dated and labelled in a way that allows it to be
distinguished from other statements.

180. The general principle remains that permanently excluded pupils are entitled to know
the substance behind the reason for their permanent exclusion and the school should
communicate this effectively with the pupil. Whilst carrying this out it is important to
ensure that any reasonable adjustments are made and recognise that the pupil may
have additional needs (e.g., speech, language and communication needs, cognition
difficulties or EAL).

181. Parties (who are parents, the pupil if they are 18 years or over, the headteacher of
the school, the responsible body, and the arranging authority) attending the hearing
have the right to be represented. Representatives may make written or oral
representations to the panel. If any of the parties wish to bring more than one friend or
representative, the clerk should seek the panel's agreement in advance, having
regard to a reasonable limit on numbers attending the review. All parents may attend
if they wish to do so, and each can make representations and be represented.

182. In addition to written witness statements, the clerk should request written evidence
from the school to circulate it in advance of the meeting, such as policies and
documents of the school which the governing board would reasonably have been
expected to take account of in reaching its decision on reinstatement.

183. Where the school's case rests largely or solely on physical evidence, and where the
facts are in dispute, then the physical evidence, if practicable, should be retained and
be available to the panel. Where there are difficulties in retaining physical evidence,
photographs or signed witness statements should be used.

184. Where the headteacher who permanently excluded the pupil has left the school, the
panel may use its discretion in deciding whether to also invite this person to make
representations.

73 A character witness is someone who provides information not about the specifics of the incident(s) for
which the pupil was permanently excluded but about the pupil's character and behaviour in general.
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185. The clerk should notify the panel where requested documents have not been
provided so that the panel can decide on whether to adjourn the hearing to allow for
the documents to be provided.

Ensuring that panel members and clerks are trained”

186. The local authority/academy trust must ensure that all panel members and clerks
have received training within the two years before the date of the review. This training
must have covered:

e the requirements of the primary legislation, regulations and statutory guidance
governing suspensions and permanent exclusions on disciplinary grounds
(which would include an understanding of how the principles applicable in an
application for judicial review relating to the panel’s decision-making);

¢ the need for the panel to observe procedural fairness and the rules of natural
justice;

¢ the role of the chair of a review panel;
¢ the role of the clerk to a review panel;

e the duties of headteachers, governing boards, and the panel under the Equality
Act 2010;

e the effect of section 6 of the Human Rights Act 1998 (acts of public authorities
unlawful if not compatible with certain human rights) and the need to act in a
manner compatible with human rights protected by that Act.

Appointing a SEN expert

Guidance to the local authority and the academy trust on appointing a
SEN expert

187. If requested by parents with their application for an independent review, the local
authority/academy trust must appoint a SEN expert to attend the review and must
cover the associated costs of this appointment.

74 Paragraph 186 gives guidance about section 51A Education Act 2002.
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188. The local authority/academy trust must make arrangements to indemnify the SEN
expert against any legal costs and expenses reasonably incurred as a result of any
decisions or actions connected to the review and which are taken in good faith.

189. Parents or a pupil if they are 18 years or over have a right to request the attendance
of a SEN expert at a review, regardless of whether the school recognises that their
child has SEN.

190. The SEN expert’s role is set out in paragraphs 230 to 233.

191. Individuals may not serve as a SEN expert if they have, or at any time have had,
any connection with the local authority, academy trust, school, parents or pupil, or the
incident leading to the permanent exclusion, which might reasonably be taken to raise
doubts about their ability to act impartially. However, an individual should not be
assumed to have such a connection simply because they are an employee of the
local authority/academy trust. 7

192. The SEN expert must be someone who has expertise and experience of special
educational needs considered by the local authority/academy trust as appropriate to
perform the functions specified in the legislation.

193. The SEN expert should be a professional with first-hand experience in the
assessment and support of SEN, as well as an understanding of the legal
requirements on schools concerning SEN and disability. Examples of suitable
individuals might include educational psychologists; specialist SEN teachers;
SENCOs; and behaviour support teachers. Recently retired individuals are not
precluded from fulfilling this role, though the local authority/academy trust would need
to assure themselves that the individual had a good understanding of current practice
and the legal requirements on schools in relation to SEN and disability. Additionally,
they should also be able to demonstrate that they have experience working in
schools.

194. Whilst individuals are not automatically taken to be partial simply because they are
an employee of, or contracted by, a local authority or academy trust, they should not
have had any previous involvement in the assessment or support of SEN for the
permanently excluded pupil, or siblings of the permanently excluded pupil. The local
authority/academy trust should request that prospective SEN experts declare any
conflict of interest at the earliest opportunity.

195. The final decision on the appointment of a SEN expert is for the local
authority/academy trust to make but it should take reasonable steps to ensure that
parents have confidence in the impartiality and capability of the SEN expert. Where
possible, this may include offering parents a choice of SEN experts. To meet its

75 Paragraphs 187 to 192 gives guidance about section 51A Education Act 2002.
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duties within the statutory time frame, the local authority/academy trust should
consider maintaining a list of individuals capable of performing the role of SEN expert
in advance of a request.

196. It is for the local authority/academy trust to determine the amount of any payment in
relation to the appointment of the SEN expert, such as financial loss, travel, and
subsistence allowances.
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Part ten: The roles of independent review panel
members, the clerk, the SEN expert, the social worker,
and the Virtual School Head in the conduct of an
independent review

The role of the IRP is to assess whether a pupil’s exclusion has been lawful, reasonable,
and procedurally fair and what further action might need to be taken. This section offers
guidance on how IRPs should be conducted, and the roles of relevant experts and
advocates, to achieve this.

Guidance on the independent review process’®

197. Panel members and, if appointed, the SEN expert must declare any known conflict
of interest to the local authority/academy trust before the start of the review.

198. The role of the panel is to review the governing board’s decision not to reinstate a
permanently excluded pupil. In reviewing the decision, the panel must consider the
interests and circumstances of the permanently excluded pupil, including the
circumstances in which the pupil was permanently excluded, and have regard to the
interests of other pupils and people working at the school.

199. Taking into account, the pupil’s age and understanding, the pupil or their parents
should be made aware of their right to attend and participate in the review meeting
and the pupil should be enabled to make a representation on their own behalf if they
desire to do so.

200. The panel must apply the civil standard of proof i.e., ‘on the balance of probabilities’
which means that it is more likely than not that a fact is true. This should be applied
rather than the criminal standard of ‘beyond reasonable doubt’.

201. Following its review, the panel can decide to:

e uphold the governing board’s decision not to reinstate;
e recommend that the governing board reconsiders reinstatement; or

e quash the governing board’s decision and direct that the governing board
reconsiders reinstatement.

202. The panel’s decision does not have to be unanimous and can be decided by a
majority vote. In the case of a tied vote, the chair has the casting vote.

76 Paragraphs 197 to 216 gives guidance about section 51A Education Act 2002.
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203. The IRP’s decision is binding on the: pupil; parents; governing board; headteacher;
and local authority.

204. The panel may only quash a governing board’s decision not to reinstate if it
considers that the decision was flawed when considered in the light of the principles
applicable to an application for judicial review (statutory guidance on this
consideration is provided in paragraphs 223 to 227).

205. New evidence may be presented to the panel, though the school may not introduce
new reasons for the permanent exclusion or the decision not to reinstate the pupil and
the panel must disregard any new reasons that are introduced.

206. In deciding whether the governing board’s decision was flawed, and therefore
whether to quash the decision not to reinstate, the panel must only take account of
the evidence that was available to the governing board at the time of making its
decision not to reinstate. This includes any evidence that the panel considers would,
or should, have been available to the governing board and that it ought to have
considered if it had been acting reasonably.

207. If evidence is presented that the panel considers it is unreasonable to expect the
governing board to have been aware of at the time of its decision, the panel can take
account of the evidence when deciding whether to recommend that the governing
board reconsider reinstatement.

208. Where a SEN expert is present, the panel must seek and have regard to the SEN
expert’s view of how SEN may be relevant to the pupil’s permanent exclusion.

209. Where a social worker is present, the panel must have regard to any representation
made by the social worker of how the pupil’s experiences, needs, safeguarding risks
and/or welfare may be relevant to the pupil’s permanent exclusion.

210. Where a VSH is present, the panel must have regard to any representation made by
the social worker of how any of the child's background, education and safeguarding
needs were considered by the headteacher in the lead up to the permanent exclusion
or relevant to the pupil’s permanent exclusion.

211. The jurisdiction of the First-tier Tribunal (Special Educational Needs and Disability)
and County Court to hear claims of discrimination relating to a permanent exclusion
does not preclude an IRP from considering issues of discrimination in reaching its
decision.

212. If a panel directs a governing board to reconsider reinstatement it may order the
local authority to adjust the school’s budget or (in the case of an academy) the
academy trust to make an equivalent payment to the local authority in whose area the
school is located unless, within ten school days of receiving notice of the panel’s
decision, the governing board decides to reinstate the pupil. Paragraph 229 provides
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statutory guidance to panels on the circumstances under which this payment should
not be ordered. The sum of this adjustment/payment must be £4,000 and would be in
addition to any funding that would normally follow a permanently excluded pupil. The
panel does not have the power to order a financial readjustment or payment in
circumstances where it has only recommended that the governing board reconsiders
the reinstatement of the pupil.

213. The panel may adjourn on more than one occasion, if necessary. However,
consideration must be given to the effect of adjournment on the parties to the review,
the permanently excluded pupil and their parents, and any victim(s).

214. A review cannot continue if the panel no longer has representation from each of the
three categories of members required (see paragraph 159). In this event, the panel
may be adjourned until the number can be restored.

215. Once a review has begun, no panel member may be substituted by a new member
for any reason. Accordingly, if the required representation cannot be restored from the
original members, a new panel must be constituted to conduct the review afresh. In
the case of a five-member panel, the panel may continue in the absence of any of its
members, provided all three categories of members are still represented.

216. Following the review, the panel must issue written notification to all parties without
delay. This notification must include:

e the panel’s decision and the reasons for it;

e where relevant, details of any financial readjustment/payment to be made if a
governing board does not subsequently decide to offer to reinstate a pupil within
ten school days; and

e any information that the panel has directed the governing board to place on the
pupil’s educational record.

Guidance to independent review panel members on the
conduct of an independent review panel

217. The chair should outline the procedure to be followed and explain to all parties that
the panel is independent of the school, the local authority and (in the case of an
academy) the academy trust. The panel should support all parties to participate in the
review and ensure that their views are properly heard. The independent review should
be conducted in an accessible, unthreatening, and non-adversarial manner.

218. Where a SEN expert has been requested but is not present, the panel should make
parents aware of their right to request that the review is adjourned until a SEN expert
can attend.
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219. It is for the panel to decide whether any witnesses should stay after giving evidence
for the rest of the review, but they should not be present before giving evidence.

220. In the interests of fairness and transparency, care should be taken to ensure that no
one, other than the clerk, is present with the panel in the absence of the other parties.
This includes the SEN expert. The panel should ask everyone, apart from the clerk, to
withdraw before the panel makes a decision. The clerk may stay to help the panel by
referring to the notes of the meeting and providing advice on the wording of the
decision letter.

221. Where parents are not seeking reinstatement for their child, this fact should be
acknowledged by the panel, but it should not affect the conduct of the panel or its
decision. Recording of the panel’s findings on a child’s educational record and an
acknowledgement by the governing board that it would be appropriate for it to offer to
reinstate the pupil are both potential outcomes in these circumstances.

222. If a panel cannot continue because it no longer has representation from each of the
three categories of members required (see paragraph 159) it should, having regard to
the circumstances and the effect on the parties, victim, and pupil/parent, adjourn to
allow reasonable time for enough missing members to become available.

Guidance to independent review panel members on coming to
a decision

223. The panel’s decision should not be influenced by any stated intention of the parents
or pupil not to return to the school. The focus of the panel’s decision is whether there
are sufficient grounds for them to direct or recommend that the governing board
reconsider its decision that the pupil should not be reinstated.

224 Public law principles underpin good decision-making. All decisions of a governing
board must be made in accordance with public law. Panels are expected to
understand the legislation that is relevant to suspensions and permanent exclusions
and the legal principles that apply. Headteachers and governing board members of
panels are likely to have first-hand experience of the education context that may be
relevant to considerations about whether a decision was reasonable in the
circumstances.

225. When considering the governing board’s decision in light of the principles applicable
in an application for judicial review, the panel should apply the following tests:

¢ lllegality — did the governing board act outside the scope of its legal powers in
deciding that the pupil should not be reinstated?

¢ |Irrationality — did the governing board rely on irrelevant points, fail to take account
of all relevant points, or make a decision so unreasonable that no governing board
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acting reasonably in such circumstances could have made it?

e Procedural impropriety — was the governing board’s consideration so procedurally
unfair or flawed that justice was clearly not done?

226. Procedural impropriety means not simply a breach of minor points of procedure but
something more substantive that has a significant impact on the quality of the
decision-making process. This will be a judgement for the panel to make, but the
following are examples of issues that could give rise to procedural impropriety: bias;
failing to notify parents of their right to make representations; the governing board
making a decision without having given parents an opportunity to make
representations; failing to give reasons for a decision; or being a judge in your own
case (for example, if the headteacher who took the decision to exclude were also to
vote on whether the pupil should be reinstated).

227. Where the criteria for quashing a decision not to reinstate has not been met, the
panel should consider whether it would be appropriate to recommend that a
governing board reconsiders its decision not to reinstate the pupil. This should not be
the default option but should be used where evidence of procedural flaws has been
identified that do not meet the criteria for quashing the decision, but which the panel
believes justify a reconsideration of the governing board’s decision. This could include
when new evidence presented at the review hearing was not available to the
governing board at the time of its decision.

228. In all other cases the panel should uphold the governing board’s decision.

Guidance to independent review panel members on the
financial readjustment/payment

229. In the case of a maintained school or PRU, where a panel has quashed the
governing board’s decision and directed that it reconsiders, the panel should order
that a readjustment must be made to the school’s budget, unless within ten school
days of receiving notice of the panel’s decision, the governing board decides to
reinstate the pupil. In the case of an academy, where the panel has quashed the
governing board’s decision, the panel should order that the academy trust must make
a payment directly to the local authority in whose area the academy is located, unless
within ten school days of receiving notice of the panel’s decision, the governing board
decides to reinstate the pupil.

Guidance to SEN experts on their conduct during an
independent review

230. The SEN expert’s role is analogous to an expert witness, providing impartial
specialist advice to the panel on how SEN might be relevant to the permanent
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exclusion. The SEN expert should base their advice on the evidence provided to the
panel. The SEN expert’s role does not include making an assessment of the pupil’s
special educational needs.

231. The focus of the SEN expert’s advice should be on whether the school’s policies
which relate to SEN, or the application of these policies in relation to the permanently
excluded pupil, were lawful, reasonable, and procedurally fair (in line with the
guidance to panels in paragraph 225). If the SEN expert believes that this was not the
case, they should, where possible, advise the panel on the possible contribution that
this could have made to the circumstances of the pupil’s permanent exclusion.

232. Where the school does not recognise a pupil as having SEN, the SEN expert should
advise the panel on whether they believe the school acted in a legal, reasonable, and
procedurally fair way with respect to the identification of any SEN that the pupil may
potentially have, and any contribution that this could have made to the circumstances
of the pupil’'s permanent exclusion.

233. The SEN expert should not criticise a school’s policies or actions simply because
they believe a different approach should have been followed or because another
school might have taken a different approach.

Guidance to social workers on their attendance at an
independent review

234. The focus of the social worker’s advice should be on whether the pupil’s welfare,
safeguarding needs and risks were considered in the lead up to the permanent
exclusion. If the social worker believes that this was not the case, they should, where
possible, advise the panel on the contribution that the pupil’s needs could have made
to the circumstances of the pupil’s permanent exclusion.

Guidance to Virtual School Heads on their attendance at an
independent review

235. The focus of the VSH role for any LAC should be on helping the panel consider
whether the child's background and educational needs were considered by the
headteacher in the lead up to the permanent exclusion, including whether any
additional support to the pupil could be provided to improve their behaviour and avoid
exclusion where possible. If the VSH believes that this was not the case, they should,
where possible, advise the panel on the contribution that the pupil’s needs could have
made to the circumstances of the pupil’s permanent exclusion.
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Guidance to the clerk and local authority/academy trust on the
record of the proceedings of a review panel

236. The clerk to a review panel should ensure that minutes of the proceedings are
taken, including details of the attendance, the voting, and the decision.

237. The minutes are not public documents but should be retained by the local
authority/academy trust for a period of at least five years, as they may need to be
seen by a court or (in the case of maintained school) by the Local Government and
Social Care Ombudsman.

238. The local authority/academy trust should be aware of its duties under the Freedom
of Information Act 2000, the Data Protection Act 2018, and the General Data
Protection Regulation (EU) 2016/679 as it forms part of UK law (the UK GDPR) when
retaining information.

Guidance to the independent review panel and clerk on
notifying parties of the outcome of the review

239. If the panel upholds the governing board’s decision not to reinstate, the clerk should
immediately report this to the local authority (who should inform, where a pupil has
one, the social worker and VSH), and notify the parents and the governing board. If
the pupil lives outside the local authority area in which the school is located, the clerk
should make sure that the ‘home authority’ is also informed in writing of the outcome
of the review without delay. This includes any situation where parents withdraw or
abandon their application for a review.
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Part eleven: The governing board’s duty to reconsider
reinstatement following a review

When an IRP directs or recommends a pupil’s reinstatement, the governing board has
the opportunity to look at the pupil’s reinstatement afresh. This section offers guidance on
how this reconsideration should be undertaken and the necessary next steps.

Guidance on the governing board’s duty to reconsider
reinstatement following a review’”

240. Where the panel directs or recommends that the governing board reconsider
whether a pupil should be reinstated, the governing board must reconvene to do so
within ten school days of being given notice of the panel’s decision. Notice is deemed
to have been given on the day of delivery if it is delivered directly or on the second
working day after posting if it is sent by first class mail.

241. It is important that the governing board conscientiously reconsiders whether the
pupil should be reinstated, whether the panel has directed or merely recommended it
to do so. Whilst the governing board may still reach the same conclusion as it first did,
it may face challenge in the courts if it refuses to reinstate the pupil, without strong
justification.

242. Following a direction to reconsider, unless within ten school days of receiving notice
of the panel’s decision the governing board decides to reinstate the pupil, an
adjustment will be made to the school’s budget in the sum of £4,000 if the panel has
ordered this. In the case of an academy, the school will be required to make an
equivalent payment directly to the local authority in whose area the school is located.
This payment will be in addition to any funding that would normally follow a
permanently excluded pupil.

243. If the governing board offers to reinstate the pupil within the specified timescale but
this is declined by the parents, no budget adjustment or payment can be made. The
governing board must comply with any direction of the panel to place a note on the
pupil’s educational record.

244. The clerk must also note, where a pupil is reinstated following a direction or
recommendation to reconsider, or would have been reinstated if it had been practical
to do so, the permanent exclusion does not count towards the rule that an admission
authority may refuse to admit a child who has been permanently excluded twice; nor,
in the case of a community or voluntary controlled school, does it count for the

7 Paragraphs 240 to 245 gives guidance about section 51A Education Act 2002.
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purposes of the rule that the governing board may appeal against the decision of the
local authority as the admission authority to admit the child.

245. In the case of either a recommended or directed reconsideration, the governing
board must notify the following people of their reconsidered decision, and the reasons
for it, in writing and without delay:

o the parents;
¢ the headteacher;

e the local authority; and, where relevant, the ‘home authority’.

246. The reconsideration provides an opportunity for the governing board to look afresh
at the question of reinstating the pupil, in light of the findings of the IRP. There is no
requirement to seek further representations from other parties or to invite them to the
reconsideration meeting. The governing board is not prevented from taking into
account other matters that it considers relevant. It should, however, take care to
ensure that any additional information does not make the decision unlawful. This
could be the case, for example, where new evidence is presented, or information is
considered that is irrelevant to the decision at hand.

247. The governing board should ensure that clear minutes are taken of the meeting as a
record of the evidence that was considered by the governing board. These minutes
should be made available to all parties on request.

248. The governing board should ask any parties in attendance to withdraw before
making a decision. Where present, a clerk may stay to help the governing board by
reference to their notes of the meeting and with the wording of the decision letter.

249. The governing board should note the outcome of its consideration on the pupil's
educational record, and copies of relevant papers should be kept with the educational
record.

250. The governing board should base its reconsideration on the presumption that a pupil
will return to the school if reinstated, regardless of any stated intentions by the
parents or pupil. Any decision of a governing board to offer reinstatement which is
subsequently turned down by the parents should be recorded on the pupil’s
educational record. The governing board’s decision should demonstrate how they
have addressed the concerns raised by the IRP.
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Part twelve: The local authority’s role in overseeing the
financial readjustment/payment

In certain cases, a transfer of funding will take place to ensure that the right resources
and support follows a pupil following their permanent exclusion. This section sets out
when the local authority is responsible for arranging such funding transfers.

Guidance to the local authority on overseeing the transfer of
funding following a permanent exclusion

251. The local authority cannot require a maintained school or academy to make any
additional payments following a permanent exclusion, other than the budget share
deductions set out in regulations, or the payments which an academy has to make
under its funding agreement.”

252. The local authority will be responsible for adjusting the budget share for maintained
schools and PRUs with delegated budgets if a pupil is permanently excluded, so
funding follows the pupil. The process and requirements are set out in the School and
Early Years Finance (England) Regulations®, issued on an annual basis.

253. A local authority may ask an academy trust to enter into an arrangement for the
transfer of funding for a pupil who has been permanently excluded, on the same basis
as if the academy were a maintained school. The academy trust may be obliged
under its funding agreement to comply with such a request.

254. If a review panel has ordered a financial adjustment, the local authority will be
responsible for reducing the budget share for the excluding school by a further
£4.,000. If the excluding school is an academy, the academy trust must pay £4,000 to
the local authority.

255. If a review panel has made a financial adjustment order and the excluded pupil is
given a place at another school, including a PRU, (‘the admitting school’), the local
authority may, if it chooses, pass any or all of the amount of the financial adjustment
(i.e., up to £4,000) to the admitting school.

8 Paragraphs 251 to 255 gives guidance about section 51A Education Act 2002. The requirements for the
transfer of funding following an exclusion from a maintained school or PRU are set out in the Education
(Amount to Follow Permanently Excluded Pupil) Regulations 1999. Academy funding agreements may
require an academy to enter into a similar agreement with the local authority.

® This does not include circumstances where a school has voluntarily entered into a separate legally
binding agreement with the local authority.

80 The School and Early Years Finance (England) Requlations 2021.
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256. This financial readjustment should be made within 28 days of notification of a
direction from the panel. The academy trust should be expected to make the payment
to the local authority in which the academy is located within the same timescale.

257. If an academy fails to comply with its legal requirement to pay following a direction
from an IRP, then the local authority will be responsible for enforcing this requirement.
However, the local authority should also inform the Education and Skills Funding
Agency.
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Part thirteen: Statutory guidance to the headteacher,
governing board and independent review panel
members on police involvement and parallel criminal
proceedings

Police involvement and parallel criminal proceedings against a pupil may affect how the
exclusion and its review process are conducted, although they must always remain
lawful, reasonable, and procedurally fair. This section offers guidance to headteachers,
governing boards, and IRP when this is the case.

Guidance for headteachers, governing boards and
independent review panels on police involvement and paraliel
criminal proceedings

258. The headteacher need not postpone taking a decision on a suspension and
permanent exclusion solely because a police investigation is underway and/or any
criminal proceedings may be brought. In such circumstances, the headteacher will
need to take a decision on the evidence available to them at the time. Please see
paragraphs 22 and 25 in this guidance. In all cases, schools should follow general
safeguarding principles as found in Keeping children safe in education 2021
(publishing.service.gov.uk).

259. Where the evidence is limited by a police investigation or criminal proceedings, the
headteacher should consider any additional steps they may need to take to ensure
that the decision to suspend or permanently exclude is fair. However, the final
decision on whether to suspend or permanently exclude is for the headteacher to
make.

260. Where the governing board is required to consider a reinstatement in these
circumstances, it cannot postpone its meeting and must decide whether or not to
reinstate the pupil on the evidence available.

261. The fact that parallel criminal proceedings are in progress should also not directly
determine whether an IRP should be adjourned. Relevant factors for the panel to
consider will include:

e whether any charge has been brought against the pupil and, if so, what the charge
is;

e whether relevant withesses and documents are available;

e the likely length of delay if the hearing were adjourned and the effect it may have
on the suspended or permanently excluded pupil, the parents, any victim, or the
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school; and

e whether an adjournment or declining to adjourn might result in injustice.

262. Where a panel decides to adjourn, the clerk (or local authority/academy trust where
a clerk is not appointed) should monitor the progress of any police investigation
and/or criminal proceedings and reconvene the panel at the earliest opportunity. If
necessary, the panel may adjourn more than once (in line with the requirements
summarised in paragraph 213).
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Annex A: Further information

Guidance

Link

Behaviour in Schools

Behaviour in Schools

Governance handbook and
competency framework

Governance Handbook

Alternative Provision

Alternative Provision: Statutory quidance for local authorities, as
well as headteachers and governing bodies of settings providing
alternative provision

Education for children with health needs who cannot attend
school

Mental health in schools

Mental health and behaviour in schools

Children with Special
Educational Needs and
Disabilities

SEND Code of Practice: 0 to 25 years

Children with special educational needs and disabilities (SEND):
Overview

Departmental Advice on
attendance

School attendance guidance

Departmental Advice on
safeguarding and child
protection

Keeping children safe in education

Children Missing Education

Working Together to Safequard Children

Departmental Advice on
Promoting the education of
looked-after and previously
looked-after children

Promoting the welfare of looked-after and previously looked-after
children

Adverse Childhood Experiences training and resources (funded
by the Home Office)

The designated teacher for looked-after and previously looked-
after children

Sharing and publishing
information

School to school service: how to transfer information

What maintained schools must publish online

What academies, free schools and colleges should publish online
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